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Abstract

Language is a human behavior which can be studaed &everal different points of
view: social, cultural, psychological...etc. Socigjinstics is concerned with the study of
language in relation to society. In social studiaeguage can be studied either for its use or
functions. This study aims at exploring some ofgbeiolinguistic patterns of language use in
bilingual or multilingual situations. Some light Wbe shed on different patterns of language
use, including code-mixing, code-switching, biliatjem, diglossia, pidgin and creole, lingua
franca...etc.The main aim of this study is the exatim of the use of code-mixing among
students at Mentuori University-Constantine, inesrtb know the factors or reasons that lead
students to code-mix. This study consists of reedrstatements in order to sort out some
linguistic features, and to analyze the structofdbe statements. This study, aims at showing
how students combine two distinct languages whiohtain two different grammatical
systems. It is hypothesized that code-mixing mdgcafthe mother tongue, since students
combine Arabic linguistic items with French onesl aise them as if they were all part of their

language.
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General Introduction

In Algeria, different patterns of language use banidetified: diglossia, borrowing,
code-switching, code-mixing...etc. The aim of thisearch is to analyze the language used

among University students who mix two distinct laages notably Arabic and French.

The investigation is going to be carried out fromoaiolinguistic point of view which
will focus on statements or expressions used byésgity students when they interact with

one another.

1. Statement of the Problem

University students have a great tendency to mix lamguages; they speak Arabic,
suddenly, they shift to French, and, then, backrabic again. Code-mixing is a linguistic
phenomenon which is widespread among students \amd erdinary people in the Algerian
society. The problem investigated in this reseasctinat despite that students are educated,
but they have a great tendency to code-mix by com@iArabic linguistic items with French
ones. So, the question posed here is, can thisdirode-mixing affect a nation’s language

negatively?

2. Resear ch Questions

1. Why do students code-mix?

2. How is language structured in code-mixing?

3. Does code-mixing have positive or negative ¢ffea students?

4. Do students ignore the grammar of the Frenchuage?



3. Hypothesis

It is hypothesize that if Algerian Arabic goes imst way in mixing two distinct
languages, Algerian Arabic will disappear. Thibécause Algerians shape the French words

or expressions onto Arabic and pronounce them emdasis of the Arabic sound system.

4. Tools of Research

The data were collected by recording the speecbkoofe students, who have been
recorded when discussing illegal immigration. Stidefrom different faculties have been

concerned with recordings.

5. Content of Dissertation

The first chapter is devoted to literature reviewewe different points of view of
linguists about code-mixing are stated. Light hasrbshed on the sociolinguistic patterns of
language use in bilingual or multilingual situatorCode-mixing, types of code-mixing are
defined, and the factors which influence studemtd people to code-mixing are stated.
Within this scope, it was felt necessary to tryrtivoduce some of the sociolinguistic notions
such as: code-switching, bilingualism, diglossiad #éhe distinction between code-mixing and

code-switching, code-mixing and borrowing, pidgraate, and lingua franca.

The second chapter is devoted to the analysismoésxpressions in order to examine
the structure of switching used among students. dilrebehind this analysis is to sort out
their features. This analysis will lead us to kniv factors which push students to code-mix,

and how this linguistic, phenomenon has becomevift spread in the Algerian society



Chapter One: Mixtures of Varieties

I ntroduction

This chapter aims at exploring some of the soalistic patterns of language use in
bilingual or multilingual communities. It also aimest showing the way sociolinguistic
patterns work among individuals and state the factehich determine the variability of
language use. Within this scope, it is necessashéal some light on some important notions
as: diglossia, code-switching, bilingualism, bornagy pidgin, creole, lingua franca and code-
mixing — the main concern of the present work. &#hces between code-mixing and code-

switching will be given together with code-switchiand borrowing.

1. Mixturesvarieties

1.1. Code-Mixing

Hudson (1990) states that in code-switching, thiedual individual shifts from one
language to another according to the change ofitii@tion. In code-mixing, the speaker
(who interacts with other bilinguals) changes frone code to another in the same situation.
He defines code-mixing as the use of some words fidanguage, then some words from the
other language and coming back to the first languagl so on. According to him, the main
purpose of this mixing is to cope with an ambigusitsation in which no single code is
appropriate. For example, Algerian students, atffemch department, often mix French and

Arabic when interacting with their class mates.

Shifting from one language to another depends onynfactors such as: gender,

situation, and style...etc.According to Hudson (199&)guage use differs according to the
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speaker’s sex. Many studies applied to diglossaesies, where the standard and the local
varieties are used, have resulted in the emergeheenew pattern that is called “sex or
prestige pattern”. These studies inferred thatestmious or standard variety is more widely
used by fem ales than males. This variation isdua to the difference in education. For
example, two persons of different sexes who haveived the same education do not use
language equally; women use the standard more iean do. This is because females are
more ‘conservatives’ in speech than men- the natfirggomen’s coping with situations

requires feminity preservation, otherwise they Vabtk ridiculous (Trudgill, 1995).

Language also differs according to the situatiormbny societies, different styles are
used. One is used in informal interactions commamigveryday life. The other style is used
in formal situations commonly in interviews, classmeetings ... etc. An interviewed person,
for example, gives more importance to the stylehghe is using. Hence, the interviewer has

to take into consideration all aspects of language.

Fosold (1984) claims that code-mixing is a veryice#ible phenomenon among
different language uses, i.e., it is more used tbage-switching. It is an act of mixing
sentences, clauses, or words of a particular layggura another language that the speaker is
using (cited in Bing, 1987:23).Code-mixing has breoa wide spread phenomenon in the
Algerian society and particularly among universtydents, where there is a mixing between

French and Arabic languages

Whereas, Muysken (2000) uses the term ‘code-mixmgescribe a situation where
there is a combination of lexical and grammatictéires of distinct languages in one
sentence. It should be mentioned that many indalgumix sentences in their daily

conversations. There are, of course, psycholinigugstd sociolinguistic factors which affect
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code-mixing, some important of which degree ofnglial proficiency, political balance

between the languages, topic, setting and parhtspa

Grosjean (2001) states that, in some cases, thakepeeeds to communicate with
other bilingual speakers by using two differentglaages. He explains the phenomenon when
bilinguals find themselves in their daily lives different situations, they produce different
language types. On the one hand, they may findgbbkms in a monolingual medium. In this
case, they will interact with each other by theglaage they know, so that they will use the
language of the monolingual persons. On the othedhbilinguals may find themselves in a
situation where two languages may be used. Indiée, they communicate with bilinguals
who know both languages and thus, mix both langaia8e, it depends on the interlocutors,

topic, and setting (cited in Namba, 2000:68).

Spolsky (1988) considers code-mixing as a sortodieeswitching. He illustrates that
by immigrants who often mix many new words withithaother tongue because they know
that they have to speak both languages. They wertative language in order to retain it,
and then they have to learn a second languageder @0 cope with the language of the

community they live in. Moreover, McClure (1978d8fines code-mixing as:

The individuals use the opposite language elemehish cannot
be considered to be borrowed by the communitycducs when a
person is momentarily unable to access a term émnaept in the
language which he is using but access in it in f@rotode or
when he lacks a term in the code he is using wiexactly

express the concept he wishes to convey.



That is, code-mixing is the use of language elementinguistic items as affixes and
words. It occurs when the speaker is incapablexpfessing his ideas on the language he

speaks. So, he shifts to another code in ordesriwey the message he wants o express.

According to Walte (2006), code-mixing requiresoabination of two languages and
this leads to the appearance of a new code. Cdaxdagrhappens unconsciously where a
speaker will not decide previously which code h# use because both codes exist in mind.
He considers code-mixing as a kind of developmenhé area of code-switching (Maschler,
1998; cited in ibid).So, code-mixing is the acttaking a linguistic item from one language

and using it in another language. Spanglish aaddfais are a good example of that.

Bakker (1997) defines code-mixing as using itenmnfra particular language and
affixes from a different language. In contrast, dkgn (2000) names code-mixing as:
‘congruent lexicalization” which means two languagese the same grammatical structure
and the use of vocabulary of one language to coentiirwith elements from the other

language.

Code-mixing is forbidden at the level ofntax because it causes conflict in the
language system. So, to permit the use of codeagiiaind to avoid this conflict, it would be
better to mix both languages intrasententially. s$iates three patterns of code-mixing:

insertion, alternation, and congruent lexicalizatfioid, 2000).

In insertion, mixing is a kind of combination ofwaord or element from language A
with language B. but, in that situation, the mixelkment must be equivalent in both
languages in the sense that there will be no ainflisystem. In alternation, mixing requires
that a phrase in language A substitutes for a phirasanguage Beach of which in its own

grammatical system. So, each phrase functions agharin congruent lexicalization, mixing
6



occurs when words from both languages are insastembnsciously or randomly in the
utterance. But, in that case, the grammatical &tras are violated in the sense that both
languages have the same grammatical system. Obyiousen we use two languages, each
language has a different grammatical system. A$ B@&hatz (2009) illustrate, grammatical
incompatibilities between two distinct languagesldarise; when two languages are used in
the same utterance as the case of different watdrer Code-mixing is similar to pidgin in
the way of their use and creation of language ler purpose of contact. However, pidgin
occurs among people who do not share a common dgeguwhile code-mixing occurs in
multilingual communities where there must be a camianguage to use for communication
in a bilingual community. In studies of bilinguanguage acquisition, code-mixing occurs
when bilingual children learn how to mix elementsmmre than one language. Some linguists
argue that code-mixing is much used by childrerabse they lack the ability to differentiate
between two languages. Others argue that childnewla limited number of vocabularies of

only one language not of both languages.

Code-mixing can be used as a strategy of neutrddtly speakers may use a
language that may lead to the misunderstandingroéssage. The case of mixing code with
monolingual persons reflects that perfectly. Indekd common perception of code-mixing is
that it is an ungrammatical form and is a signaainness and people who speak it are regarded
as incompetent and sloppy as Hornberger & McKay9§)9state. But, recent studies
demonstrate that code-mixing is used by speakeosamh competent and proficient in all the
languages that are mixed. This phenomenon of using-mixing is used in multilingual

societies.



1. 2. Code-Switching

In multilingual societies, each language is resgrfige a given situation; one is
used at home, and another is used with friendsnaighbors. According to Fishman (1965),
this situational change is referred to as codeebvig, and Gumperz (1982) defines it as
juxtaposition where there is exchange of passages @ which belong to different languages

in its grammatical systems or subsystems (citdRlamaine, 1989:121).

Obviously, code-switching is the result of bilingjgm. A speaker switches from
one language to another according to circumstaocés given situations. In that situation,
bilingual speakers will choose the language thainderstandable to the interlocutor. This

change is called ‘situational code-switching’ (Hos1999).

But, Holmes (2001) argues that code-switching aauowithin speech events or
social situations. For instance, when a new pem@wives, there may be change in the
situation in order to greet the person by meanki®fianguage or to show speaker’s ethnic

identity, solidarity, and relationship with inteclators.

There are several attempts inndej code-switching. Hymes (1974) defines
code-switching as a term which is used to indi@tehange of two or more languages,
varieties of language, and can be also an exchanggyle (cited in Ayeomoni, 2006:91).
Spolsky (1998) considers code-switching as the rimigg of borrowing where there is
interference of words or phrases from a secondulagg into sentences. For example,

immigrants usually infer new words of the foreigmdguage into their native language.

Crystal (2003) displays that imde-switching, people need to communicate by

using two or more languages with each other, ancbhsiders loan words as minimalist sign
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of code-switching. Whereas Poplack (1980) statesethitypes of code-switching: tag-
switching, inter-sentential, and Intra-sentenfaistly, tag-switching occurs by inferring a tag
of different language into sentence or utteranceyas know, | mean. Secondly, intra-
sentential switching in a kind of switching whichgpens within the sentence, i.e., it can be
considered as a sort of mixing two languages witlloehange in a topic, interlocutor or
setting. Thirdly, inter-sentential requires switadpibetween sentences in the sense that each
clause or sentence is in a different kind of lamguaFor instance, the beginning of the

sentence is in English, and then the rest of theesee is in Spanish (Romaine, 1984).

Furthermore, Blom & Gumperz (2000) state two patgeof code-switching:
situational code-switching and metaphorical coddeting. In the former, the speaker shifts
from one language to another according to the sitoiawhereas, in the latter, the speaker
shifts in border to convey a message or to createnamunicative effect by repeating the
same utterance in the other language (cited in Mar@B00:67).An Algerian speaker, for
instance, may say /saha mersi/ to thank the adsrebence, the emphasis is on the message.
The speaker may also shifts between languagestilydhe message. As an example of this,
the teacher of English in the Algerian universitgynshift from English to Arabic to explain
his utterance to his students. Students may no¢rgstahd the utterance because it contains
difficult or technical words. It is uncommon in @dwitching to shift from English to French

after an adjective and before a noun since, indfreadjectives commonly come after nouns.

1. 3. Code-Mixing vs. Code-Switching

Many scholars hold different points of view abowtde-switching and code-
mixing. Some of them argue that there is no diffeee between them, while others hold

another point of view.



Muysken (2000) uses the term code-mixing to all diteations where there is a
combination of lexical items and grammatical feasulof two distinct languages in one
sentence. In contrast, he uses the term code-smgtdb refer to the occurrence of two
languages in a single interaction. Consequently, dpeaker shifts from one language to

another successfully.

However, Pfaff (1979) has used the term ‘mixifa’ both code-switching and
borrowing. But, Singh (1985) uses the term codetmgiXor intra-sentential switching and
code-switching to refer to diglossic situationstlire sense that only one code is used in a
given situation. In other words, each code hasingistsituations and functions (cited in

Romaine, 1989:124).

In addition, Kachru (1984) distinguishes betweerdezewitching and code-
mixing by saying that code-switching does not nsitate that participants should share both
languages. In one case, a bilingual speaker magkspih a monolingual one, but in code-
mixing it is required that participants should €hboth languages. So, in this situation, they

will normally mix both languages they know (citedAhmed Sid, 2008:60).

1. 4. Borrowing

It is, by definition, the act of taking an item ifnoa given language ‘borrowed
word” and using it as part of the other languagedsbn, 1999). Haugen (1956) classifies
three types of borrowing. One is ‘loan words’ whielne adopted phonologically and
morphologically. In other words, they are pronouhaed used grammatically as if they were
part of the native language. In Algerian Arabicy Bxample, the words: ‘les machines’
/mdins:t/ and ‘le tablier’ /tabliya/ are considered adipary Arabic words. Another example,

the French word ‘la post’ becomes part of the Abyerdialect and is used as /bosta/.The
10



second type is ‘loan blends’. In the Algerian diéé Arabic, the same noun phrase contains

two parts; one is in Arabic and the other is innete For example, the refrigerator door

/beb frijidz:r/. The third type is ‘loan shift’ or ‘semantic texision’. It refers to the process of
taking a word from the native language and extemdsimeaning into the other. An example
of such a type is given by Clyne (1967). Engliskd &erman bilinguals in Australia use the
German term ‘magazine’ (cited in Romaine, 1989:3&cording to him, ‘loan shift occurs
when there is a greater similarity between two leggs at the level of semantics and
phonetics. Whereas, Hudson (1999) argues that Wimgonecessitate mixing the systems of
two languages. He illustrates that most loan woads borrowed from foods, plants,
institutions, music and so on. Loan words are dygotitical and cultural factors. English, for
instance, began with Germanic vocabulary, but tlaeeeenormous numbers of words which
are borrowed according to historical factors (Herkh2001). Half of the English vocabulary
is borrowed from Latin, Greek and French. For examwords as: money, car, and church
are borrowed from these languages, but all pecgdethiem as an English words; they do not

know that they are borrowed (ibid, 1999).

However, there are many factors that encourageoworg. For instance, lexical
borrowings occur in order to fill gaps of the vouldry in the recipient language. A speaker

may find himself in medium where he/she needs toowoan item in order to fill the gaps.

Weinreich (1968) believes that borrowing is usedgeestigious purposes (cited
in Romaine, 1989:52). Herbert (2001) supports ithea saying that the speaker may think of
borrowing not because his/her language does ndbicothese words, but he/she does so
because he/she thinks that those words are moségioes than his/her language words. He

illustrates that many languages adopted enormonmers of loans from prestigious colonial
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languages as French and English. Finnish, for elgnigorrowed from Germanic origins

especially in terms of body, kinship as: tooth,kgenother, sister...etc.

Herbert (2001) exemplifies also cultural borrowiag; English borrowed ‘thug’
from Hindi, ‘sherry’ from Spanish, and ‘sauna’ froRinnish. According to him, the other
factors are due to the length and duration of ainietween communities. The case of
Algeria is a good example of that, in the sensettha French language enormously affected
Algerian Arabic. Moreover, borrowing can be theute®f socialization in some particular
communities. Thus, the speaker may find himselfé&lé in medium where the members of
the community rely a lot on the act of borrowings A result, he/she will borrow a lot of
items. Another factor which motivates borrowinghie social value which has a relation with
the dominant language in a society. So, the spasahally will tend to borrow items or words

from the dominant language (Romaine, 1989).

According to Herbert (2001), borrowing varies actog to word classes. For
instance, nouns are more borrowed than the otkearezits followed by adjectives and verbs.
So, the speaker borrows nouns from a foreign laggua order to name an object which

his/her language lacks.

1. 5. Code-Mixing vs. Borrowing

Borrowing usually involves only restricted singkxical items; whereas, code-
mixing requires lexical and syntactic structureshswas: words, phrases, clauses, and
sentencesBorrowing occurs in monolingual communities, whilede-mixing requires that
speakers should have a certain amount of competenbeth languages (Hornberger &

McKay, 1996).
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On the other hand, Daller (1993) argues that coo@mand borrowing should
not be regarded as different language patternsubeci is difficult to distinguish between
them at theoretical and practical levels. From tegcal traditional approaches points of
view, code-mixing is defined as the interactiontwd languages at grammatical and lexical
levels, while borrowing is the interaction betwdka grammar and the lexicon of language A
and only the lexicon of language B. So, the granwahtstructure of language A will
determine which words or elements from languageaB loe borrowed. All criteria which
were used to distinguish between code-mixing andolong did not succeed to give a clear
cut between them. So, there are just gradual difiees between them. Myers (1991) argues
that only the criterion of frequency can make th&timction between them. As a result,
borrowing is ‘recurrent’ and occurs only once, whdode-mixing is not (cited in Daller,

1993).

1. 6. Code-Switching vs. Borrowing

Borrowing necessitates mixing to distinct systeogether; whereas, code-mixing
and code-switching occurs when two languages asedntogether in a conversation. In
borrowing, an item is taken to be part of the sd¢danguage, not just to alternate words of

Arabic by words of French, for instance/bosta/ dmefinA/.

Code-switching is different from other patternslafiguage use or contact as:
borrowing, pidgins, creoles, and interference. stance, in pidgin, a speaker creates a
language when he interacts with speakers who dcimate or speak a common language.
While, in code-switching, the speaker uses thig lofi language with speakers who know
both languages he/she speaks. So, borrowing eristenversations where speakers have

monolingual competence, while code-switching exiBs depending on the amount of
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competence of both languages (Romaine, 1989). émuntbre, Holmes (2001) distinguishes
between switching and borrowing, when a speakés tal a foreign language, he/she may
infer a term in his/her mother tongue because bkeigmores the suitable term in the foreign
language. So, this kind of switch occurs just tbthe gaps in the language he/she uses.
Whereas, in borrowing, a speaker borrows words faosecond language because obviously
there are no equivalent words in the language les.uUSo, in this situation, borrowing is
caused by the need of vocabulary or accordingexichl need’. In addition, the distinction
between borrowing and code-switching can be dedeftem the form. In the case of
borrowing, an item is often borrowed to be parnthef speaker’s mother tongue. Thus, they are
taken as they are pronounced and used grammatasllf they belonged to the speaker’s
mother tongue. So, they are modeled on the shapative language. For example, the word
‘valise’ (case) is pronounced M:zo/ by Algerians who know French and #i:zo/ by

Algerians who do not know French.

1. 7. Bilingualism

In the Algerian society, we notice that people aruenced by the French
language and they have a great tendency to usetheir speech. The reason of such a
linguistic phenomenon may be explained by the lpagod of colonization by France (1930-
1962). Most of the Algerian mainly in the urbanameswitch from their native language
(Arabic or Amazigh) to French. For instance, songe@ho got a French education (in 1950’s
or 1960’s); his speech will be noticeably marked thg frequent use of French words.
Therefore, French still has an important role inkgn and even written patterns in Algeria.
For example, French words are often used in Algdady conversations, in media as
newspapers, radio channels and television chanmglser education as scientific disciplines

like medicine, and also social status (Ahmed SMD&. So, the higher social status, the more
14



frequent the occurrence of shifting will be. Foaeple, a person who has a high ranked job
or who is rich is more likely to shift between Araland French and to use French loans than
a person who has a modest social status with aipoome. Bilingualism can be considered
as language change or language variation. Fornostammigrant populations will find
themselves in situations where they have to rdteir language and pass it to their children
and at the same time they will acquire the languafjghe community they live in.
consequently, they shift to the majority languageug. Therefore, their language goes

eventually for change and variation (Kaouache, 2008

On the one hand, there are communities which digadly bilingual; they speak
two official languages. For example, Canada andiBei are good illustrations of the case of
bilingualism. On the other hand, there are othamt@es or communities which are not
official bilingual, but they usually use two langs in their daily lives (Lyon, 1984).
According to him, if there is a perfect bilinguatisit can be considered when a bilingual
speaker has the full range competence in both &gegs But, we rarely find individuals
competent in two languages. Thus, in the caselioigbialism, there is one language which is
dominant and the other is subordinate. The mosbitapt thing in bilingual communities is
‘functional differentiation’ of both languages, the sense that each language has different
functions (ibid, 1984). For example, one languag@lways used by members of family at

home, while the other one is used outside the home.

Obviously, there are many factors that determimedbminance of one language
over the other one as: age, order of acquisitisefulness, the amount of opportunity for
communication, social function, and cultural val(Weinreich, 1953; cited in Hornbuy,
1977:4). Bilingualism or multilingualism occurs whadividuals need to interact with others

for several factors or in order to cope with so@dlations. Accordingly, they use two
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languages to show intimacy or distance of soliganirestige or power (Crystal, 1985).
Furthermore, individual bilingualism can be a résil political dominance in a group who
use different languages. As English signs, forainsg, were replaced by scribed Welsh

language versions, so that English-Welsh signsrbeagide spread in Wales.

In addition, bilingualism can be the result of acag two distinct languages as
when a child has two parents who speak differemjuages. A child may acquire the French
language by his mother and English by his fathbenl the child cannot make the distinction
between two languages. However, in this situatemre language will be dominant and the

other is subordinate (Yule, 2006).

Bilingualism can be the result of educational systeas the case of Algeria. At
the primary school, children learn French and Arabhere they develop their knowledge

about the grammar and the system of each langugpgeately (Ahmed Sid, 2008).

According to Hornby (1977), an individual must hatlee ability to use two
different languages in order to be considered ksgoial, while multilingualism is usually a
result of individuals who have the ability to usenm than two languages. But, there are

different points of view about defining the ternfirmualism.

Bloomfield (1933) argues that tieem bilingualism concerns only individuals
who have ‘native like’ ability to speak both langea. On the other hand, Haugen (1956)
argues the opposite. That is, bilingualism appéeen to individuals who have minimal
gualification of both languages. Weinreich (1953 meutral opinion or point of view in
defining bilingualism as the practice of alternatjvusing two languages. In other words,
bilingualism is to use or speak both languagesdcin Hornby, 1977:3). A community

cannot be defined as bilingual only when its mermlage bilinguals, as Lyons (1984) states.
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As Roger’s point of view (1974), it would be betterdeal with bilingual speaker
as an ordinary individual whose repertoire containdes which would be considered as
separate languages, rather than to deal with hiodd$y one because he uses two languages.

So, he is considered as a strange person.

Weinreich (1968) classifies three types of bilinggra by relying on the manner
in which bilinguals store language in their braififiere are: coordinate, compound, and
subordinate bilingualism. Firstly, ‘coordinate’ azs when the person acquires each language
into different contexts and the words are storephssely. Secondly, ‘compound’ occurs
when the person learns both languages in the samext. Thirdly, ‘subordinate’ occurs
when the person has acquired the first languagen tie other one is acquired by

interpretation by dominant language (cited in Nan2t®0:67).

1. 8. Diglossia

Ferguson (1959) defines diglossia as:

A relativity stable language situation in which-addition to the
primary dialects of the language (which may incladstandard
or regional standards) - there is a very divergeighly codified
(often grammatically more complex) superposed wgriehe
vehicle of a large and respected body of a writterature,
either from earlier period or in another speech roomity,
which is learned largely by formal education andused for
most written and formal spoken purposes but isused by any

sector of the community for ordinary conversation.

(Cited in Hudson, 1999:53)
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We notice that Ferguson’s definition is restrictée; states that high and low
varieties should be within the same language asdatd and colloquial Arabic. There is a
difference between high and low varieties. The farimas a grammatical and more complex
system, and is used in formal situations, whileltve variety is used in informal situations.
However, Fishman (1971) extends his definition igfaksia to include any society, in which
there is a use of two or more varieties in différeituations (cited in Hudson, 1990).
According to Trudgill (2000), diglossia is a spédiand of language standardization where
there are clear varieties close to each other emyepart of speech and where they have two

different social functions and he gives exampleslasfguage communities which are

diglossic:
L anguage High Low
Swiss German Hoclufoteh Schwiezerdeutch
Arabic la€sical Collogj
Tamil Literary Colloquial

Traugott & Pratt (1980) claim that diglossia is thge of different functional
languages. It is used by Ferguson to refer toithat®on where different varieties of the same
language are used with markedly different functidree example, in the Arab countries, both
classical Arabic and modern Arabic are used buht ditferent functions. However, now, this
term is extended to situations where different legges are used. In formal situations, the
high variety is used, while the low variety is usedinformal situations. According to
Trudgill (2000), linguistically, there are considbte differences between the high and the
low varieties in diglossic situations. The two edies vary from community to community in
the sense that the high variety is used in sernfonsal letters, political speeches, university
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lectures, news broadcasts, news editorials higtrypoce@nd used as the language of religion.
But, the low variety is used in conversations sthaveh family and friends, radio serials, and
folk literature. The high variety is usually theitten language whereas the low variety is the

spoken one.

Ferguson (1972) identifies four languages whichsariéable to his definition of
diglossia: Arabic, Haitian Creole, Greece, and Sv@&rman. For example, classical Arabic
(H) and colloquial Arabic (L) in Egypt, Haitian Gre (L) and French (H) in Haiti, Swiss

German (L) and standard High German in Switzerfaitdd in Romaine, 1989:33).

In Arabic, people talk about the high variety aggéepure’ Arabic and dialects as
being ‘corrupt’ forms, whereas Lyon (1984) maingathat diglossia is a particular kind of
bilingualism. In some bilingual communities, theiembers tend to use one dialect in formal
situations, and the other in informal or colloguiales. So, the distinction between (H) and
(L) is according to their functions. In additionerguson (1972) points nine variables of
diglossia in which high and low varieties are usediifferent situations: function, prestige,
literary prestige, acquisition, standardizatiorabgdity, grammar, lexicon, and phonology

(cited in Romaine, 1984:34).

1.8.1. Variables of Diglossia

Research on diglossia has concentrated on a nuohlvariables which we have

mentioned above. We will use capital H for the highiety and capital L for the low one.

1.8.1.1. Function

H and L varieties perform different functions. Hdah varieties are used for

different purposes and native speakers of the camtgnwould find it odd if any one used H
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in L domains or L in H domains. For example, wergzgruse the L variety in news broadcasts

and we cannot use the H variety in a cafeteria.

1.8.1.2. Prestige

In diglossia, H has greater prestige than L. TheaHety is that of great literature

religious texts, ancient poetry, but the L varist{ess worthy, rude, broken, and vulgar.

1.8.1.3. Acquisition

L variety is the variety learnt first; it is the ther tongue and the language of the
home. On the other hand, the H variety is acquinedugh schooling; it is never the mother

tongue.

1.8.1.4. Standardization

H is strictly standardized; grammars, dictionae&sst for it and written by native
grammarians. L is rarely standardized, if gramnaad dictionaries exist, they are written by

outsiders.

1.8.15. Literary Heritage

In most diglossic languages, litezature is all in H variety, and L has no weit
form except for ‘dialect poetry’, ‘advertising’ dow restricted genres. In most diglossic
languages, the H variety is thought to be the laggu whereas the L variety is sometimes
denied to exist or is claimed to be only spokenldsser mortals, servants, women and
children. In some traditions (like Shakespeareayg) L variety would be used to show

certain characters as music, comical, uneducated...et
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1.8.1.6. Stability

Diglossias are generally stable, persisting fortwess, or even millennia, that is
to say, a diglossic community to appear should thkesands of years, and to vanish should
also take thousands of years. Occasionally, L tiasiecan gain domains and displace the H
variety as the case of Latin and its varieties iddie ages, French, Spanish, Portuguese, and

[talian.

1.8.1.7. Grammar

The grammars of H variety are more complex thargthenmars of L variety. For
instance, at grammatical level, differences maylve pronunciation, inflection, or syntax
(sentence structure). The H variety is virtuallytien; whereas low variety is not. The high
variety is grammatically different from low varietynence the high variety is more
formalized. This variety is devoted to written coomcation and formal spoken

communication such as, university instruction, sarsand so on.

1.8.1.8. Lexicon

Lexicon is somewhat shared, but generally theredifferentiation; H has

vocabulary that L lacks and vice versa. As Trud@000:97) writes:

Many pairs of words may occur, referring to common
objects or concepts where the meaning is roughéy th
same, but where the usage of an item rather thathen
immediately indicates high or low variety.

For example, in Arabic, the formMa:/ ‘to see’ indicates the high classical variety,

where the form [4f/ indicates the low variety. In Egyptian commuestj ‘many’ /k\0i:r/
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indicates the high variety. However, /kti:r/ indies. the low one. Also, if we take the word

‘that’, in the high variety, the Egyptians say @, but in the low variety, it is Al.

1.9. Pidgin and Creole

1.9.1. Pidgin

From linguistic and sociolinguistic points of viepidgin and creoles languages
are considered as kind of lingua franca. Thusyélson behind the emergence of creoles and
pidgin is the same for lingua franca. Pidgins eraeng order to be used as nouns to
communicate with people who speak different langsaand none of them know the language
of the other. So, in pidgin there are no nativeagpes. Pidgin is noticed when groups of
people who have different languages are in a sinaf communication, but there is a third
language which is considered as dominant. For elangs in sea-coast in multilingual
medium, where pidgin emerged as a sort of tradgulage, and also used among people who
speak colonial languages as Portuguese, Spanignglish and the Indians, Africans or

American Indian (Holmes,2001).

However, not all pidgin function as trade language not all the languages
which are used for trade are pidgin. There is faise of English and French a language trade
in many regions in Africa. So, pidgin is a varietitich is not used in any community in order
to communicate with each other, it is just useddmmunicate with other people who do not
belong to that community. It is used with strangegle who come for specific purposes as
trade. For example, enormous of pidgin languageghwbpread in Europe as a pidgin
language is created by migrant workers in Germ&uwy. it emerged to suit the need of its
speakers. Another reason for the emergence ofrpidgo create a simple language in order

to be easy to learn. Obviously, pidgin vocabulaytaken from the dominant group. For
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example, some migrants of traders who come fronkd@wrbut live in Germany, will not
create a pidgin whose vocabulary is emerged owvel@rirom Turkish because it is difficult

for German people to learn it. So, they will use Wiocabulary of German (Holmes, 2001).

Moreover, pidgin is considered as a language whpsakers try to retain by
passing it from one generation to another. Sonthst known origin of pidgin is Portuguese
which emerged in the Far East and west of Africanduthe 16' century, where there was an
effect of Portuguese sailors. Thus, Portuguesesbgaigigin its origin is lingua franca which

emerged in Mediterranean (Hudson, 1990).

Pidgins are considered as ‘broken languageshdy are compared with other
languages or with their lexifiers, i.e. the souargguage of words pidgin, it is found that there
are many reducing in their structure (Damas, Myll&Stockwell, 2006). As Yule (2006)
illustrates, if English, for instance, is the sautanguage of words in pidgin, this does not
necessitate that they must pronounce them as the aa in the source language. There are
numerous examples of English pidgins where thera isoticeable absence of complex
grammatical morphology and a presence of a limieshber of vocabularies. For instance,
the suffixes of's’ which points to the plural in @ish are absent in pidgin. Besides, the
phrase ‘two books’ is diminished to ‘tu buk’. Sadgin syntax is complex comparing to the

other languages in which words were modified addhewing examples:
Again — gain and heghlt — i arrait

According to Alder (1977), some people call pidgoionial dialects, but in fact
they are different type of language. On one hawthnial dialect occurs when a group of
people (migrants) are separated from their motbanty for long distance and time. In that

situation, they will interact with the languager@w country. So, they will gradually divide
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their mother tongue to the language of the commuthiey live in. for example, we can
recognize the origin of English speaker if he/skdrom south Africa or Australia from
his/her pronunciation since his/her pronunciatieninfluenced by his/her mother tongue.
Hence, colonial dialects have no relation with pidgnd creoles. According to him,

UNESCO defines pidgin as follows:

A language which has arisen as the result of coritatween
people of different languages usually formed a ngxof the

languages.
@hil977:12)

It arises in case of mutually unintelligible langea. Accordingly, Tylor (1971)
called this kind of mixing ‘a linguistic compromideited in ibid, 1977:12). In other words, a
speaker tends to use this kind of language asui@olto communicate with other people
when they have no common language. Obviously, tealulary that is used in pidgin is
normally emerged or derived from the language thapoken by the upper class, in sense that
it is borrowed by the lower class according to ¢fiammar and morphology of the source
language of the lower class. According to him, pidgvere also newer in written form except
for specific occasions like in government officialbere it requires publishing decree, or in
case of translating the Bible by missionaries; thegd to translate it on the language that is

understandable for people whom they are translating
1.9.2. Creole

Creoles appeared as new vernaculars during thedé 18 centuries. Normally,
they were emerged by Europeans who came to seitvehomes around the Atlantic, Indian

Ocean and in the pacific. They were also spokerslayes who acquired and spoke the
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colonial language, whose language is pronounceblasial language (Damas, Mullany &

Stockwell, 2006).

According to Lyon (1984), once pidgin becomes ih& fanguage of children, it
is called: creole. The famous examples of crealesree English-based creole of Jamaica and
the French-based creole of Haiti. Moreover, Hawa@ole English is spoken by a great
numbers of native speakers (Yule, 2006). Accordangim, when pidgin develops to creole,
it is described as creolization. Creole is a pidgimch is modified and appropriated in its

structure and vocabulary (Holmes, 2001).

Once pidgin is spoken by great number of peopleoamstance slaves, traders
and children acquire it as a first language; hedgip will develope to creole. There are
creoles whose vocabulary is derived from FrencH,leave a wide number of speakers in the

Caribbean and Southern Louisiana, and islandseimntian Ocean.

Additionally, there are also creoles that theiralmdary originated from English
as in the Caribbean, besides coastal regions ofgizeand South Carolina, West Africa,
Hawaii and so on. Creole derived from also Spaaisth Portuguese vocabulary as in Asia

and Island (McKay & Hornberger, 1996).

Creole can reach the status of standard, as Ly#84{) states. This process is
called decreolization. In that situation, creoleused with standard variety in community
where there are no social barriers (which discratérthe social dialect of the group). So, the
grammatical features of creole will be changed mnudiified in order to be standard variety
(Holmes, 2001). But, a creole may stay stable wsviariety. For instance, the case of Haiti in

which creole is L variety and French is H varietyolmes, 2001). When creole has
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developed, it can be used in different domains gmlitics, education, and administration and

so on. For instance, Tok Pisin is used in the P&fmva Guinea Parliament.

1.10. Lingua Franca

Once people from different linguistic groups int#revith each other, but no one
know the other’s language, they will tend to cremieanguage in order to communicate with
each other and this is known as lingua francaxifit® in multilingual communities as Holmes
(2001) states. The famous language that is usdoh@sa franca is English. He illustrates
some examples concerning that as Tukano whicHirgyaa franca in Colombian India. But,
in some countries, the useful language which fonstias lingua franca is official language or
the national language. For example, in Tanzaniay tiise Swabhili to communicate with
people who are strange to their community. Wheret@®r people, in some countries, use the

language of colonial power as lingua franca.

According to Holmes (2001), the reason for the gmece of lingua franca is
typically for trade and it functions as ‘trade lalage’. So, economic factors can affect the
language change. For example, in West Africa, theme a use of Hausa as second language
in market area, but in east Africa, Swahili was enased as the trade language. There are

many examples concerning lingua franca.

In multilingual communities, lingua franca can beveloped from pidgin and
creole, where pidgin and creole have a great nummbgpeakers. Commonly, lingua franca is
a second language of a speaker and cannot betdafiguage to the coming generation

(Alder, 1977).
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On the other hand, Samarin (1968) notes four tyydelanguage. Firstly, trade
language as in Hausa in West Africa and Swahilisied in east Africa. Secondly, a contact
language as Greek Hoine is used in the ancientdw®Hirdly, an international language as
English is used nowadays all over the world. Fdysthuxiliary language is as Esperanto or
Basic English (cited in Bakker, 1997:24). A mixexhdguage is also considered as lingua
franca, and Bakker (1997) has dealt with this phswon, where he studies a Michif
language as mixture of Gee and French in Canadatasdused by a thousand people of
Métis. It is considered as code-mixing. It is ackof mixing Gee verbs and French nouns. In
other words, their speakers use the grammar of v@deFrench vocabulary. For instance,
Sabir was a lingua franca of the Mediterraneaniamther region of the world were Mandari,
Hindi, and Swalhili. Arabic also functions as linginanca because it is tied to the spread of
Islam, and English is used for different purposesme speakers acquire it as their mother

tongue, and others obtain it as second languagefoathe others is still a foreign language.

Conclusion

It appears that language differentiation dependslamguage use in all the
communities. We have tried to explain in this ckagiome sociolinguistic patterns. The aim
behind that is to find out how language varietiesraixed in a given speech community and
what motivate code-switching, code-mixing and batng. These different notions have been
tackled by giving concrete examples from Algeriamenunity where code-switching, code-
mixing and borrowing are determined by the speakevel of education and their level of

social status...etc.
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Chapter Two: The Situation Analysis

I ntroduction

In this chapter, the data were colledigdmeans of recording the speech of some
students, who were recorded when discussing “illegeigration”. Students from different
faculties were concerned with recordings. Someéheit were recorded at the university and
others in the residence. Some difficulties werentbin recording students because not all of
them accepted to be recorded. Students who wedethalt were being recorded did not
behave naturally. Only natural and spontaneousadatiens were taken into account. The
analysis will touch on lexical items and expressidmat fall into code-mixing as linguistic
phenomenon. All items that fall into code-mixingliwbe transcribed phonetically, then,
translated into English version. The purpose of #malysis is to find out types of factors that
influence or encourage students to mix code anelx&mine the structure properties of the

switches.

2. Analysis of Utterances of Code-mixing

In the following, some examples of code-mixingngcribed phonetically then
translated into English, will be provided.
2.1. Negative
= /je n p pas imajini neroh el marikan w el fransa/

(Ll Sy el 7550 Galay N Lision )

“I cannot imagine myself go to AmerigadaFrance”
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In this sort of utterances, speakers were discgsdout illegal immigration. The
speaker starts in French then he/ she shifts tdi&rdt can be noticed that there is an
inclusion of clause as code-mixing. Affixes, wardshrase, clause, or sentences are
concerned with code-mixing. It is clear that theader, here, is influenced by French. So, a
clause is just a kind of juxtaposition. It doesrittlate the grammatical system of the Arabic
language. Sometimes students tend to code-mix bec¢hay believe that people will have the

impression that they are educated.

=/godwa ‘ndi control w marivizit/
(B 3 ye 5 J5 S (gaic 328 )
“Tomorrow | have an exam and | haveriised my lessons”

The informants in this situation were talking abdhe examination. This
utterance starts in Arabic then shift to the Frelastguage by inserting the noun “controle”.
The second shift occurs in the verb which is statatie negative form. The negative itein"
is stated before the French verb "réviser”, théiftssto the Arabic item/féwhich indicates
negation. Normally, the verb should be conjugatedhe French language. But, in this
example the verb is a sort of combination betweendistinct languages, which have totally
different grammatical systems. As Muysken (200(ycdées it, a situation of code-mixing
when the grammatical features of two distinct laagps appears in one sentence. The phrase
or sentence of French can be diminished in one wehen the French words or verbs are
combined with the Arabic linguistic items. In adialit, this linguistic phenomenon is not
restricted only to French in the sense that stisdehEnglish also combine verbs of English
with the Arabic linguistic items. This shows to th#luence of code-mixing on university

students.
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= /maprogramjtnroh elyoum/
fsdll z 58 Uitine i 5 500)
“I didn’t plan to go today”

The utterance starts by the Arabic negative elefgeim Arabic, then, followed
by French verb‘programer’ and ended by the sutBf{ that indicates for negation. It formed
as the statement of Arabic /fradif/. Students applied this clause on all French verlosder
to form negative. As the previous example, a claisediminished into one word.
Hornberger& McKay, (1996) argue that there are sagpes of code-mixing which are
acceptable, but there also types of code-mixingchvldre unacceptable as, for instance, a
code-mixing which is ungrammatical. In that cagedents integrate grammatical units from
distinct language systems into more complex lingusructures. Normally, this example, the
statement should be formed under the structureilgest+verb+object. But in this example,
the subject is negated where the negative elersestated first, then, followed by the verb,

then, the suffix /t/ which refers to the speaker.

2.2. Verbs and Possessive Pronouns
= [ |larchti lla siti rizrvili fe Irtrnet/

(LY (A L)) A Q)
“If you go to the residence reserve meag@lin the Internet”.

This example were recorded in the residence,ntbmanoticed that there is a switch
from French by including of a noun and a verb. tFo§ all, the use of the noun‘la
cité” originates from the French language. So, shalent prefers to use the word “lacité”
instead®«&y¥\"/el?ga:ma/ may be because it is now part of AlgeArabic, and is particularly
used among students who live in the residencey Téglace the word /el?qa:maby “la

cité” because the former rarely used among Algeriargeneral and students in particular. It
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has become part of the Algerian language. The skshiit to French occurs at the level of
the verb where there is a combination of two datianguages. So, the verBé, »)" is
derived from the French verb “réserver” and theakpe adds to it the possessive pronoun of
Arabic “J" It begins in French and ends in Arabic, just to eladon the Algerian structure.
This kind of mixing shows that students are aldtuanced by mother tongue. It is known
that when there are two languages, normally the o distinct grammatical systems. But
students combine both languages in only one wdng Jort of language is considered by the
whole population as “a corrupt language”. Thengtuglent comes back to French by inserting

the noun “Internet”, which is now, in turn, parttbe Algerian language.

= /domondli wada/

fans e s)

“Demand for one”

In this example there is the use of suffiX’ after the verb ‘demander’ which
originates from French language. The possessiveopro - ” which refers to the speaker is
sticked to the verb. It is just modeled on the Ailge structure. This linguistic phenomenon
can be explained by the fact that students may barglete competence in both languages,
but they developed this kind of mixing or this ipéadent system, just to cope with their
daily communication. Since it is overused, it does sound if they violate the grammatical

structure of both languages.

2.3. Verbsand Objects
= /enti proposi elaidialih w howa ygidik/

Ehaky o adle LY (5 )59 0 il )

“Propose your idea for him and he willdguyou”
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This utterance was recorded in the departmeningfigh of two students of English.
The shift in this utterance occurs between threguages: Arabic, French and English. The
sentence contains the switch of the verhs.» which originates from French “proposer”.
The verb is used in imperative form. Then, thershigt into English by including the noun
“idea”. In that case, the student is influencedBnglish because he studies in the English
department, and therefore is likely to be influehbg. The utterance ends by a shift to French
in using the verb<dwiy (to guide you). The verb starts by the Arabicnedmt/y/ which
indicates the future tense marker, then, the stetheoFrench verb “guider” and, then, back
again to object<” in Arabic which refers to the addressee (youpririthe analysis of that
example, it can be deduced that a speaker is ine@mpin French. Therefore, he/she tends to

use French words despite his own limited knowleofgérench.

» /waihiya elhajalitposik bahtqray/

()8 ol el 535 JAalall gl )

“What is the thing that pushes you talgt”

This example illustrates a kind of a questionslevident that students cannot speak
without including French language; it plays a lotgrin their dialect. The prefix /t/ the future
tense marker precedes the French verb ‘pousseen,Tihere is use of the suffix /k/ which
refers to the addressee and functions as an oinje&tabic. Aikhenvald(2002 views this
kind of language mixing as “unlawful insertion” laese it violates the system of two
languages. Obviously, Arabic and French have twtrdit grammatical systems. But, in that
case they shared the same grammatical featuresh&we, is use of two distinct languages

with one system. The use of the Arabic elementsirsagnconsciously.
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2.4. Adjectives

= /yroh lisonsyal mayqadhna/
(G Ghaziile Jlsi snd = 5 1)
“What is important for him is to go abrdad
In that example also was recorded wistidents were talking about illegal
immigration. There is use of adjectives which orades from the French language
‘'essentail’. There are some adjectives and ndabasoverused, so that, the students use them
unconsciously, because they get used to speak usetdhem. They may take for prestige to

use adjectives or nouns from the French language.

» /elharga®dethja normal mabgdiaja graf/
() 8 dals (e J ) 5 dals cale 48 )
“lllegal immigration becomes something normal,oed not stayed as dangerous thing”
This example illustrates opinion ofid#nts about illegal immigration. It contains
only switches to adjectives. As Hornberger and McKED96) states that code-mixing can be
inserting words, phrases or clauses. The switchegsfvom the use of single words to larger
sequences of words in single sentence. In thatamite, there is adjective ‘normale’
originates from French. This kind of adjective \®used by students, for that, they include it
unconsciously. Then, shift to Arabic, then, backiago a French by inserting the adjective

‘grave’. So, in that utterance there are two adjest ‘normale’ and ‘grave’.

= /deprifrens yivti éhayat li yafha w liproblem lifyefhom balak feli tronji jih xir/
(U 4 il (A Bhagdile J Dby Jsledule Jdoball S84 (uig g 5 50)
“It is preferable for him to avoid thedifind the problems that he lives in, may be

abroad will be better for him”
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The utterance starts by the Ardanguage by inserting the adjective ‘préference’.
The second shift occurs at the prefix/y/ is follothe verb ‘éviter’ and there is also use of
noun ‘problem’ and ‘étrangé’. The use of the prajfxArabic is due to the influence of the
mother tongue. The French language also influetteelgerian dialect since people from
time to time they insert the French words. Foranse, students are more influenced by
French and this may be due to the educational reyste maybe they are affected by their
parents due to that they have high degree of eiducdiience, some parents speak French
more than Arabic; in that case, children will béuanced by the French language, since they

imitate their parents and acquire it from them.

2.5. Preposition

= /malgriflabalo beli kayan sofrons fe elxaraj /

£ (8 s (S Gl slLBle (5 5all)

“In spite that he knows that there idet#ince abroad”

The utterance presents points of view of studeisut illegal immigration. The
switches occur also in preposition. The utterartadssin French by including the preposition
‘malgré’ which corresponds ‘in spite that’ in Ergfli It is well known that students use a lot
of preposition. Then, the second shift occurs allef a noun ‘souffrance’ which becomes a
part form Algerian dialect. It has been noticedt timathis example there is no violation at
level of grammar of both languages. It is just stnson of the Arabic preposition by the
preposition of the French language. Again, the stmmg applied for the noun ‘souffrance .
It can be taken for prestigious purpose. As MuysiB00) terms this kind of mixing by
inserting. According to him this process of codedng viewed as “something akin to
borrowing”. As Henrich and Joseph (1996) state timate-mixing is a kind of inserting of
numerous words from one language into the gramalasittucture of another language.
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Therefore it is difficult to differentiate code-nng from lexical borrowing. Horbonger and

McKay (1996) views that this sort of mixing is aptable, in contrast to the other kind of
mixing which violate the grammatical structure aitlo languages. For example, combining
Arabic linguistic elements with stem of the Frenlke@mguage violates the grammatical

structure.

2.6. Nounsand Verbs

= /elfomaj howa lixeli lijen yroho farfiw ¢la elxadma/
Lol e gl Lo gn g olaal) JA g8 ~Lasi))
“Unemployment pushes the youth to gedarch for job”

The utterance was recorded whenestisdwere discussing illegal immigration. This
utterance begins by the French language in theotishe noun ‘chomage’, then, shift to
Arabic, then, back again to French which appeandtie use of the noun’ les jeunnes’. It has
been found that the prefix /y/ that indicates te thture tense marker followed by the French
verb ‘chercher’. Then, it ended by the suffix Age plural marker in the Algerian Arabic.
The use of the elements of Arabic is has been danensciously that it seems to be suitable
in speech. This tendency of code-mixing can be ampt that Algerian students often
produce a mixed-code when interacting with othegefiln students. If they spoke in French,
they would be considered as disloyal to their dgciéthey spoke only in Arabic, they would
be considered as not open-minded. In this caséllterian students find themselves obliged
to use both languages in order to avoid negatieb&s$. Some cases the students tend to mix-
code despite their limited knowledge of FrenchtHa sense that they believe that if they
code-mix, it will give people an impression thatyhare educated people. It is noticeable that

students cannot speak in full range of situatidmeyl'speak Arabic, then, shift to French and

35



when they fail to express their ideas, they comeklta Arabic and so on. So, the Algerian

Arabic will sounds as cocktail.

2.7. Nouns, Verbs and Reflexive Pronouns

= /elhargahja mi meliha lijen llazem yi?vitiwha/

( )

“lllegal immigration is not good thingrfthe youth, they have to avoid it.”

This utterance presents a point of view of studabizut illegal immigration. When
these examples of utterances are analyzed, ituisdféhat nouns are the most often highly
switched syntactic category. So, there is the ntes jeunnes’ which becomes part from
Algerian Arabic. Then, shifts to Arabic, then, baain to the French verb ‘éviter’. The verb
is precedes by the prefix /y/ the future tense marthen, followed by the plural marker /w/
which originates from Arabic. Afterward, it ends the Arabic reflexive pronoun /h/ which
functions as an object and refers fwarga/. So, the French verb is conjugated into
grammatical structure of Arabic not of the Frenahguage. It that case, there is a violation of
French’s grammar. It is sort of combination of teistinct languages that are totally have
different grammatical systems. This linguistic pbienon of combining a stem of French
with prefix or suffix or both of them is widespreadd overused among Students University
and even children since they are also influencethbynembers of their society. This may be
because students do not master the French languelgebut at the same time they like to
speak their mother tongue. So, they tend to comibate of them in order to cope with their
daily communication, since all Algerian people tetadcode-mix. Code-mixing does not
restricted only to students who are incompetenErench, but also to those who master

French well.
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2.8. Verbs, Adverbs and Deter miner

= /xoya kistyonto plisr fwa dar bak fmew felafn mada
(312 J8Y (o5 selicllll Hla ) s o 5 st sieS L 53)
“I have asked my brother many times, a&gspd his final exam but finally he did not
succeed”

This utterance was recorded whenestudvas talking about illegal immigration. It
starts in Arabic, then, shifts to French. It hagrbéound that the French word ‘question’
functions as verb in this example. Obviously, tr@dwquestion is a houn not a verb. It added
to it prefix /t/ which refers to addressee (youdridally, if that utterance translated to French,
it would formed as the following‘j'ai posé une qtiea a mon frére’. So, in French language
it is a complete sentence; it formed as subjectibveobject. But in that situation it
diminished to one word. It is noticeable that shudeare influenced by combining verbs or
nouns with Arabic linguistic elements, it becomesnmal thing and it applied for all the
French verbs. So, the French words or expressiensheped and pronounced on the basis of
the Arabic sound system. Students use this kindngiwithout taking into their consideration
that they violate the grammar of the foreign largguaSince it becomes linguistic
phenomenon, and it does not sound odd. Muysker9§1i@®ms this kind of situation where
two languages share the same grammatical featyrésohgruent lexicalization’, because
lexeme can be filled with element of another lamguahen, shift to the determiner pronoun
‘plusieurs fois’. Afterwards shift to Arabic, theback again to the French which noticeable in

the use of the adverb ‘|
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2.9. Auxiliariesand Verbs

» /hanwikandi hadi smana/

Hlow (538 (525, in)

“I will pass a weekend”

That example was recorded in the resigeimcanalyzing this utterance, it is found that
there is inserting of the English noun ‘weekenddcéuse there is influence by English
language. The borrowing of the word ‘weekend’ i$ restricted to only to Algerian people ,
but all Arab people use this word. Obviously, thisrd is a noun but, here, it functions as
verb. It precedes by the future marker or by theil@ny /h/ of Arabic which corresponds
‘will in English. Then, the noun weekend endedtbg suffix /y/ which refers to the speaker.
It can be deduced that students find themselveapatide to express their ideas; they shift to
another code in order to convey the message tlegt\lant to covey or to express. Again,
another shift in this utterance is the word ‘seraanriginates from the French language. It
stated in the feminine by adding the Arabic femenmarker /t/ the French word ‘semaine’
modifies to /smana/ to become part of the Algerdinlect .i.e. phonologically and
morphologically assimilated. The word ‘poste’ alsodifies to ‘posta’. In this example, the
educated person uses the French word ‘la posteeredls the layman modifies the
word‘poste’ to ‘posta’. So, there is a differenaetiieen the language used by an educated
person and the one used by a layman. There are examyples which modify in order to be

part of the Algerian dialect and this due to thituence of the mother tongue.

= /haytapiw liksposi/
GHsmSY saiin)

“They are going to type their resbdr
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The utterance starts by the Arabic auwiltd which indicates to the future marker,
then, followed by the French verb ‘taper’. Afterdat followed by the suffix /w/ the Arabic
plural marker. Again, the second shift occurs ifirake article /el/ which stated in Arabic and
noun ‘éxposé ’'in French. From the analysis of thiterance, it is noticeable that only
linguistic units are in Arabic and the stems areFmench. The influence of the French

language is apparent since in this example then® irabic words, it contains only French

words.

= /kitepratiki lansinmon twli jik normal/
Olssi dln (A58 sarini (Sl 8 S)
“When you practice teaching, it will beee normal thing”

As the previous analysis of the examples, tierese of the future tense marker /t/
of Arabic, it precedes the French verb ‘pratiquéren, shifts to Arabic in using the Arabic
element /y/ which refers to the addressee. Aghgretis shift to French in inserting the noun
‘enseignement’ which used for prestigious purpd$en, the utterance finished in the French
language in the sense that it ends by the noumtalor This noun in particular is more used

by the Algerian people; it uses unconsciously nthbecause they get used to include it in

their daily conversation.

2.10. Auxiliaries, Verbs and Nouns

= /lazem tposflina di kstyon/
OS2 Lla (55555 2 3Y)
“You have to ask us questions”

In analyzing that utterance, the prefix /t/ indesato the present tense marker precedes

the French verb “poser” and /y/ the third persaomgsiar marker used in the Algerian Arabic.
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Most switches occur between nouns and verbs. Intiaddthe speaker uses the noun

“question” may be he/she believes that it will berenprestigious to use French words.

= /tepripri eksposi/

(0508 sl )

“You prepare a research”

In analyzing this example, it is found that thefpré/ indicates to the present tense
marker, then, followed by the French verb ‘prépar&hen, there is including of noun
‘éxposer’. The students get used to use this kfrdiging. So, the prefix and suffix /y/ are in
Arabic and the rest of words are in the Frenchuagg. The use of French words are more
used, for instance, the speaker in one sentencesart more than one word. This linguistic
phenomenon also affects children, they get usedctade and mix-code French language in
their speech. So, they combine also the Arabialstg elements with French verbs and use
them as if they were part of the Algerian diale¢ience, they cannot distinguish between
them; they consider them that they are from Arateds. In that situation, the influence of

French language is apparent and it can be notiaddttaffects the Algerian Arabic.

= /galolna lasiri elwla tkmponsi eldzym/
sl (o ge o5 (A (5 sl LG )
“They told us, the first semester congate the second one”

The switches were found between noun amll. Vigne noun ‘série’ is borrowed from the
French language. Then, the French verb ‘compemgech precedes by the present marker /t/
and ended by the linguistic items in the Algeriaral#ic /y/ that refer to the noun ‘la
série’.Again there is shift to the French languagencluding the noun ‘deuxieme’. But the
noun precedes by the definite article of Arabi¢ iettead of using the French definite article

‘la’. The reason of linguistic phenomenon of uskrgnch language in students’ speech may
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be explained by the long period of colonizationwéll known that many French words are
often used in Algerian daily conversation in medis newspaper, radio channels, and
television and there are some fields of educatitwichv based on the French language as

scientific displines.

2.11. Pronouns and Verbs

= /enfallah nprpariw kima yalzem/
oL LS 5l ol L)
“We will prepare well, God willing.”

In this utterance there is use of the pronourofrArabic which refers to the first
singular and plural ‘I and ‘we’. The verb ‘prepdrsrpreceded by the iteny” and it finishes
by the suffix /w/ the plural marker in Arabic. THigd of mixing does not restricted or used
by students or people who do not master the Friamguage well, it also used by students or
people who have a complete competence in FrenahthBy just use this kind of mixing in

order to cope with their daily conversation.

= /gali netmizr lhih nsakrfi/

(2 Sl 4l ) et J8)

“He said ‘he will suffer and scarify tleér

In analyzing this utterance, it is noticeable teaidents have a great tendency to
combine the Arabic linguistic elements with therfae verbs. Here, the first person singular
marker /n/ precedes the verb ‘souffrir’. Then, shof Arabic, then, back again to the French
verb ‘sacrifier’ which begins by the first singuland plural ‘l'and‘we’. The reason behind
this linguistic phenomenon is the influence of thether tongue and students are very bad in

French. But not all students are bad in Frenchesthere are students who master French
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well, but they tend to mix-code especially who fioen Constantine and Skikda because they
are more influenced by French. Hence, French adsd as means of communication may be
because it occupies prestigious status in educadministration, media etc. Hornberger and
McKay (1996) state that code-mixing is sign of teds since students tend to mix-code
without bother themselves to know how languagectired in the French language. They
may be influenced by technology, for instance, ti@bile language since they have learnt
how to use abbreviation in their messages. Theay terspeak shorter and faster in their daily
life, since they diminished the phrase or clauge wne word, by combining the Arabic

linguistic items with French verb.

2.12. Articles, Verbs and Possessive Pronouns

= /elportapl kodiytiholi/
(HsaiasS JiG ) sll)
“You code my mobile”

The switches in this utterance occur in articletbvand possessive pronoun. The
definite article of Arabic “J” is present instead of usiflg’ in French. So, the definite
article is in Arabic and the noun ‘portable’ in Rob because it seems heavy to use this word
in Arabic. The verb ‘coder’ is followed by the elen /t/ which refers to addressee and the
item /h/ refers to the noun ‘portable’ and endedhs/possessive pronoug!™ which sticked
to the verb. So, the clause “tu as codé mon pa@&tabldiminished to one word it seems that
the use of this kind of mixing will be easier thianform concrete clause or sentence in the

French language.
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3. Summary of Finding

After the analysis of the expressions of code-ngxihhas been found that the mixing occurs

in the following:

3.1. Use of Pronoun: the pronoun /n/ is used before the French veris. dticked to the verb

as for instance/ nsakrif/.

3.2. Use of Article: the definite article ¢’of Arabic language is used before the noun of

French as /elsiri/, /elportabl/.

3.3. Use of Possessive Pronoun: the possessive pronotig!?” is used as suffix of the French

verb as /rizarvili/

3.4. Use of Nouns. nouns are the most frequents of switches that asedmin daily

conversation for examplg¢dmaj/,/sofrons/.

3.5. Use of Adjectives. adjectives are also used a lot by students in spaiech as /prifirens/.

3.6. Use of Negative Items. the negative itenf,” is used as prefix, it precedes the verb

French and finished by the suffix teBoth items are affixed to the main verb of Fiers

/maprogpanmf/.

3.7. Use of Present Tense Marker: the present tense marker /t/ and /y/ stated befare

French verb as /tpripari/, Intmizer/.

3.8. Use of Object: the item &” in Arabic affixed to the main verb which functieras an

object for example /tposik/.
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3.9. Use of the Plural Marker: the itenYs "which indicates the plural marker is stated as

suffix as /ytapiw/.

3.10. Use of Reflexive Pronoun: the suffix /h/ is affixed to the main verb of Frénc

as/y?vtiwha/.

3.11. Use of Preposition: there are also switches at preposition as for mestamalgré’.

3.12. Borrowing: there also borrowing from English as the words ‘kezel” and “idea”.

4. Discussion

In this study, it is noticed that code-mixing oceum mixing nouns, adjectives, verbs
preposition, determiners and sometimes there isnguigf phrases. There are verbs which
combined with the present tense marker of Arahigjesbs when affixed with the prefix and
suffix of negative elements of Arabic. The findingkthis study are demonstrated, on one
hand, that the speeches of students containedugaswitches from French to Arabic. There
are considerable numbers of cases of switchingrevliee grammatical structures of both
languages are violated. This kind of mixing is proed with great ease, and it is noticed that
students are very affected by this kind of mixitrgra-sentential code-mixing demonstrates
that the speaker lacks a bilingual proficiency lseainterference. The ideal bilingual is who

switches from one language to another accordirtigeanterlocutor and the topic...etc.

44



Conclusion

In conclusion, it can be said that students midtecBrench and Arabic because they
find themselves obliged to use both of them. Ilfytispoke only in French, they would be
considered as disloyal to their society and if tlsppke only in French they would be
considered as not an open-minded. It can be aldocee that students are do not fully master
French, since the grammatical structure of botlyuages are violated at a point of switching.
Students seem to be more influenced by code-mi@ogie other students are less competent
to speak French in full range of situation. Theydieéo mix-code Arabic and French. Thus,

students developed an independent code in oramp® with their daily communication.
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General Conclusion

It is ranged over two main chapters: diaglosdigasion and mixture of varieties. The
first chapter is concerned with the study of thetore varieties and diglossic situations. In
addition, some well known diglossic speech comnemias the Arabic speaking word (Egypt
and Algeria) are stated. It is useful to note tinre are similarities as well differences in
different diglossic communities and in variableattdetermine language shift of individuals
and social groups. Again, exploring the mixtureietés is aimed at finding out how varieties
are mixed up in a given speech community and whatvate code-switching, code-mixing

and borrowing.

The second chapter is concerned with the anabfssome collected utterances of
code-mixing in order to sort out their features. @& basis of what has been said, we come to
the conclusion that shifting between languagesmeasented in three main sociolinguistic
concepts- code-mixing, code-switching, and borrgwimhis shift depends on many such

factors as gender, level of education, and sotaalis.

Hence, each language has its grammatical rulesystdm, but speakers have a great
tendency to mix French and Arabic in one sentefbey mix the grammatical features of
two distinct languages. This shift affects the psscof learning foreign languages. Students
are more interested in transmitting the messagepndhe way they use language. Hence,
they will learn nothing from this kind of mixingei. mixing the Arabic linguistic items with
stems of the French language. They will also shapach words or expressions onto Arabic
and pronounce them on the basis of the Arabic saystem. Furthermore, this kind of

mixing affects seriously a nation’s language. lframedy, Algerian Arabic will disappear.
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Appendix
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These are transcription of the expressions whittinf@ code-mixing.

/je n p pas imajini neroh el marikan w el fransa/
/godwa ndi control w marivizit§/

/maprogramitnroh elyoum/

[ laranti lla siti rizrvili fe Irtrnet/
/domondli wada/

/enti proposi elaidialih w howa ygidik/

/yroh lisonsyal mayqadchna/

/elharga®dethja normal mabgadiaja graf/

/deprifrens yivti éhayat li ‘yafha w liproblem lifyefhom balak feli tronji jih xir/

/malgri ¢labalo beli kayan sofrons fe elxaraj /
/elfomaj howa lixeli lijen yroho farfiw ¢la elxadma/
/elhargahja mfi meliha lijen llazem yi?vitiwha/

Ixoya kistyonto plisr fwa dar bak f@mew felafn mada

/hanwikandi hadi smana/

/haytapiw liksposi/

kitepratiki lansinmon twli jik normal/
/lazem tposflina di kstyon/

ltepripri eksposi/

/galolna lasiri elwla tkmponsi eldzym/
/gali netmizr lhih nsakrfi/

lelportapl kodiytiholi/
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