People's Democratic Republic of Algeria
Ministry of Higher Education and Scientific Research
Mentouri University - Constantine
Faculty of Letters and Languages

Department of English

Lexical Translation Problems:

The Problem of Translatinghrasal Verbs

The Case of Third Year LMD Leaners of English

Dissertation Submitted in Partial Fulfilment of the Requirements fasteM

Degree in Applied Language Studies

Presented by Supervised by

Miss AYADI Amina Dr. BELOUAHEM Riad

Board of Examiners
Chairman: Dr. AHMED SID Houés, Mentouri University of Constantine.

Supervisor: Dr. BELOUAHEM Riad, Mentouri University of Constantine.

2009-2010




Dedication

-To all people that pushed and helped me to make this work.
-To my parents for having always being by my side.

-To my dear brothers and sistéos their continuous moral support.
-To my cousins and friends for their great help and support: Leila, Fadila, Nadjma,

Houda, Madjda, Fouzia, Manel, Meriem, Amina, Selma, Widad, and Asma.

Thank you all.



Acknowledgement

| would like to express my sincere and faithful thanks to Doctéouzdéem Riad for his
ideal supervision, sage advice and continuous encouragement. | would likento him
deeply for his great and valuable help without which this work would nopdssible.

| would like to thank those who have devoted their time to undertakestheSpecial
thanks go to Dr. Ahmed Sid for his kind help. As | would like to presgnsincere thanks to

my friend Lebsir Meriem for all the help and support she offered me.



ABSTRACT

This research is a qualitative and a quantitative study madedenp one of
learners real problems in translation. That is, the translatiphraial verbs. It attempts
to find out the reason why learners of English are unable to findgh# appropriate
equivalents of the English phrasal verbs into Arabic. The quantitesearch data is
collected using a test of two exercises. The first is to ddtdarmation on the learners'
knowledge and their familiarity with these typical English linguistems. The
gualitative research data is collected by means of the secondsexetich aims at
having a picture on learners' ability to translate the Englishsphkearbs into Arabic.
The results of the analysis show the learners' inability tuslasge phrasal verbs into
their exact Arabic equivalents, because of their total ignorancenanfficient exposure
to them. They also show that the learners tend to rely on the cuitiektis not always

helpful as they translate them literally, and this makes their translatioogptable.
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Introduction

1. Aim of the study

The main objective of this research is to find out why third ye&r lelsirners of
English are unable to translate the English phrasal verbs intocAaali what are the

problems they face in the process of their translation.

2. Statement of the problem

Most learners face problems in translating phrasal verbsidreasf English, when
translating from English into Arabic are not able to give the righth®mppropriate or
even a closer equivalent for phrasal verbs. Since phrasal vexbdiffacult to be
understood from the context (unlike simple words), learners tertdatslate them
inappropriately. One possible explanation to this is that learnersirmaware of the
meaning of phrasal verbs in the source language that is English. Invatttey, second
language learners of English do not know the meaning of phrasal verbsebetthesr
insufficient practice. Here, we are concerned with the reatimatslie behind the

learners' wrong translation.

3. Hypothesis

We hypothesize that if the English language learners masté&mntish phrasal
verbs and know their exact meanings in the source language (English), theynebul
totally and rely only on the context thus, they would not provide wrong Arabic

equivalents.



4. Research question

Why third year students of English are unable to give the rightopgte

equivalents for the English phrasal verbs when translating them into Arabic?

5. Tools of research

Concerning data collection, we would direct two main exercisesrtbysar LMD
learners of English (Mentouri University of Constantine).The éxs&rcise will be about
asking them to give the meaning (a synonym,; either in one word or in hareohe
word equivalent) of a list of randomly chosen phrasal verbs in $inglihe second
exercise is a set of English sentences that contain theaplebs listed in the first
exercise. Learners are asked to translate them into Araher. &dllecting the required
data, we would analyze them to see whether learners know theneghing of phrasal

verbs and to check learners' ability to translate the English phrasal verBsabtc.

6. Structure of the study

This research is made up of two chapters. The first chapaethesoretical part.
It is about translation, its definition and problems confronted giynénalearners. As
it deals with a translating problem at a lexical level, thathe problem of translating
phrasal verbs. This part covers phrasal verbs, their definition,,tygpes learners’
problems with this particular linguistic aspect. The second chaptepractical part. It
is concerned with the analysis of the results of the testtededo the learners. The test
targets third year students of English to test their abilityaiostate phrasal verbs. Thus,

this chapter is concerned with the findings of the test.



Chapter One

Phrasal Verbs; A Translation Problem

Introduction

This chapter is concerned with phrasal verbs as being a very ispecif
characteristic trait of the English language. The target is tbwiéa phrasal verbs
within the field of translation. This chapter will firstly presevarious definitions of
translation given by many theoreticians. Secondly, problems of transhaill be

presented in general.

In addition to this, this chapter will be about phrasal verbs;dbéirition, types,
their relation to Metaphor and their importance in the English larguagaddition to
that, learners' problems with phrasal verbs as far as theiand their translation are
concerned will be presented. A more focus will be on the problemadlating them

from English into Arabic.
|.1 DEFINITION OF TRANSLATION

Translation is a mental activity in which a meaning of a given igtigudiscourse is
rendered from one language to another. It is the act of trangféhe linguistic entities
from one language into their equivalents into another language. Tramsk an act
through which the content of a text is transferred from the sourgeidge into the
target language (Foster, 1958). The language to be translatedles ttee source
language (SL), whereas the language to be translated into ordaative called the

target language (TL). The translator needs to have good knowledge of bsthutbe



and the target language, in addition to a high linguistic sensitisityeashould transmit
the writers' intentions, original thoughts and opinions in the tradslaéesion as

precisely and as faithfully as possible.

Due to its prominence, translation has been viewed differently. Acgotdi
Ghazala (1995),"translation is generally used to refer to alptbeesses and methods
used to convey the meaning of the source language into the targetglelh@Bal).
Ghazala's definition focuses on the notion of meaning as an ebksdatizent in
translation. That is, when translating, understanding the meaning ebtinee text is
vital to have the appropriate equivalent in the target textisTit is meaning that is

translated in relation to grammar, style and sounds (Ghazala, 1995).

Translation is a process and a product. According to Catford (1965)atticemis
the replacement of textual material in one language (SL) byagut textual material
in another language (TL)". (P.20). This definition shows that transléia process in
the sense that is an activity performed by people through time, wpeessions are
translated into simpler ones in the same language (rewording aphsing).It can be
done also from one language into another different language. Transtationthe other
hand, a product since it provides us with others different culturesnesistnd traditions
in addition to ancient societies and civilization life when tratesl texts reaches us

(Yowell & Muftah, 1999).

I. 2 Translation problems

During the translation process, translators may encounter many problems.
According to Ghazala, these problems are due to either sound andwexdy Or

grammar and style (1995).



Phonological problems

These problems are concerned with sounds. They occur when the translator
ignores how to transmit a particular sound, keeping the same meaniagannt
appropriate equivalent in the target language. They are strictly encmlimditerature

and advertising

Lexical problems

These problems are due to the misunderstanding or the total ignorance of the words

meaning. Lexical problems which may be encountered when translatingoecan

classified as follows:

1- Literal meaning.
2- Synonyms.
3- Polysemy and monosemy.
4- Collocations
5-ldioms
6-Proverbs
7-Metaphors
8-Technical terms
9- Proper names, titles, political establishments, geographical terms awiddms

(Ghazala, 1995:20-21).

Grammatical problems

The English and the Arabic languages have different etymological originsy as the

belong to different families. This difference in origins causes a diffenegcammar



and creates wide gaps for learners when translating (ibid).

Stylistic problems

These problems are concerned with style, as it is a part of meaning, aadtiteff
words and grammar. The degree of formality and informality is a problem in translat
since it affects strongly the meaning. The scale of formality of the Enghighdae is

suggested by Joos (1962) as follows:

1- Frozen formal 8 [ pliaia /lax muad)
2- Formal (zad)
3- Informal (ad 4/ ruad yi2)
4-Colloquial =) (
5- Vulgar (or slang) ) (

(Ghazala, 1995:203)

To illustrate this scale, Ghazala gives the following examples:

1-“be seated” o sl elile)

2-"have a seat” ooslall Jati)

3-“sit down, please” CROWAREAN)]

4-“feel at home” U/ i [ lial ) 23)

5-“Sit bloody down” Sl e o ypail [ i)
(ibid)

Learners' ignorance of these differences between the English and the Aralsic scale

creates problems for students when translating (Ghazala, 1995).

|.3 Definition of phrasal verbs

Placing prepositions and adverbs after some verbs in English, in order to obtain

different and various meanings, is a very frequent trend in modern English. These verbs



are called phrasal verbs" (Thomson & Martinet, 2009). According to Potter:
"phrasal verbs are made up of a verb and a particle. A pauicl®dec an
adverb (such asolt" or "away") for example: go out", "put away", or it can be a
preposition (such aswith” or "from") for example: teal with", "shrink from".
Some phrasal verbs have two particles; both an adverb and a pogpdsiti

example: get on with", "stand up for" " (cited in McMillan, 2005:2).

They are one type of the English verbs that operates like a pim@gethan a
word. This means that phrasal verbs are unlike single and simpleinehessense that
they are a set of words (verb+ adverb/preposition). It has been thatethis type of
verbs has been called differently such as: discontinuous verbs, comperbs, verb
and adverb combination, verb particle construction, two part word verb andptmee
word verb (McArthur, 1992). Other grammarians like Parrott and Crgstihlthem
multiword verbs. Parrott (2000) defines multiword verbs as being "madeveib (e.g
come, get, give, look, take) and one or more particles. Particles are words that we use as
adverbs and /or prepositions in other contexts ésvgy, back, off, on, out)" (P.108).To

illustrate his definition, Parrott has given the following examples:

1- 1 didn’t come to until several hours after the operation.

2- | couldn’t put up with the noise any longer.

According to some grammarians, multiword verb is the best namehier
linguistic phenomenon to refer to all the forms phrasal verbs can(teke+ adverb
verb+ preposition/ Verb+adverb+preposition). These possible contisatare
distinguished by two different names for some other grammarians Whearticle is

a preposition, the combination is called a prepositional phrase. Wagparticle is an



adverb and a preposition, the combination is called a phrasal prepaisgivase. The
name multiword verbs seems the best name since it coverssalftiens. Phrasal verbs

are best described as a lexeme; that is a unit of meaningalydte greater than a word
(Crystal, 1995). They may be obtained from combining the same verb wihedif
particles. Therefore, different meanings are obtained lpeegk away, break in, break
out).The same multiword verb may have more than one meaning (e.g. | broke the
chapter down into small units, or the car broke down just outside Londdmer. @drbs

are combined only with one particle, and generally have only one meaninipgeon)

(Parrott, 2000). Jepersen (1928) defines phrasal verbs as:

"( short) verbs are frequently used in connection with adverbs apdsitiens in a
way that the meaning of the combination can be in no way deduced Heom t
meaning of the meaning of each word separately, for instande, put off, put

out, put up, make out, make for, make up, set down, set in, set out, set on, set up..."

(Cited in Fraser, 1976:64).

This definition indicates the fact that the meaning of phrasdlsveannot be
obtained by knowing the meaning of the simple verbs separated from thmgneathe
particles. The meaning of simple verbs differs from their meanhn they are related
to any particle (Parrott, 2000).As far as meaning is concerned, plebal can be
classified into three types depending on how much change of meanisgpta&e with

the particle(s). These types are:

1- The transparent type
Here, the meaning of the phrasal verb is the whole meaning of its parts.
e.g. Comein Jay

Go out T



Play with (something) (s ) @ aly

Get away e

Get out of e paldly /e e

Get up (from bed) A A e e

According to Eastwood (2006):"some phrasal verbs are easy to understand. The

meaning of Come in, turn around is clear if you know the words come, m, tur

round"(P.308).

2- The semi-transparent(or semi-opaque)type:

The phrasal verbs meaning is not exactly the total meaning @msanents, but it can

be understood or guessed correct in most cases.

e.g. See (somebody) off (at the station) gas
Come about Gaaay
Get away with dlaa( 5 sela) Sle e () iy
Come to sela) (10) (G
Get over slo Qb [ e Ay

3- The opaque type

The meaning of the phrasal verb is not the total meaning of its comppaent it is

usually very difficult to be guessed unless the context makes it clear.

e.g. See to (something) e e g [ 5aYU aigy
Send up i b 8 Ju y -1

A:J‘-’ ?SG:‘:‘}\%;‘:‘-’)&'SE‘Z



Send down Axdla((e) oy sf o k)

Put up at 48 ga 330 (S 5 ol iy
Put up with Jasy
Get at (somebody) glEYl(aady) Je Jis

Get on with (somebody) &e pay [ Balay

(Kharma, 1997)

Grammatically speaking, phrasal verbs can be divided into four types:

1-Intransitive phrasal verbs

In this case, phrasal verbs do not have objects. The verb and ibke staty always

together.

e.g. 1- We got up early.
2- The plane took off.

Other examples of intransitive phrasal verbs are: set out, loogerall up, slow down,

get in, go off, double back, come down.
2- Transitive and inseparable phrasal verbs

Here, the phrasal verb needs a direct object and cannot beebettvee verb and the

particle.

e.g. She never asks me to look after her children.

* She never asks me to look her after children.

Other examples of phrasal verbs of this type are: head towards, look for.

3- Transitive separable phrasal verbs

10



This type of phrasal verbs includes the phrasal verbs that needeah ®be object can

go in between the verb and the particle mainly if it is a pronoun.

e.g. 1- Will you turn the television off, please?
2-Will you turn off the television, please?

Some examples of this type are: put up, bring up.

4- Transitive phrasal verbs with two particles (the particles are insearable):

The first particle is an adverb and the second one is a preposition. The verb and its

particles cannot be separated; even the two particles cannot be separated.

e.g. You should look up to teachers.
* You should look up teachers to.

Some examples of this type are: go through with, make up for, and put up with.

(Parrott, 2000) & (Potter cited in McMillan, 2005).Potter mentions that phvasbs are

like other verbs. The same phrasal verbs can be transitive as they can beivaransit

e.g. 1- I'm not very good at addingqhupy head.
2- | don'’t like children who answer back
These underlined phrasal verbs are intransitive ones. The followamgpéx shows the

same phrasal verbs as transitive ones:

e.g. 1- Now, add upe number of calories you have eaten.

2- We did not answre teacher back. (cited in McMillan, 2005).
It is noteworthy that the object position is a confusing matter, whether to pubrié loef
after the particle, look first at its nature:

- If the object is a pronoun, it comes between the verb and the particle.

11



e.g. | putaway so that they cannot reach it.
Sometimes, pronoun objects are placed at the end of phrasal verbs.
e.g. | am looking for them
- If the object is more than one word, that is, three or four wdrdsually goes
after the particle rather than between the verb and the paftckxemplify, Potter has

given the following examples:

e.g. Officials are trying to pin down the cause of wide spread power cut in the

western countries

- If the object contains information that is already known by pleaker or the
listener, it is more likely to be put between the verb andgé#ricle. But, if it presents
new information, it is more likely to come after the particlett®& says that this is done
S0 because there is a tendency to give more emphasis to nawaitiéor rather than to
already known ones. By putting the object after the particle;la hitbre emphasis is

given to it. Consider this example:

e.g. 1- Ann slipped the jacket on to see what it looked like.

2- She slipped on some sandals and made her way downstairs.

In the first example, the object “jacket” comes between the aed the particle
since it has previously mentioned “some sandals” that is, the dbjeatie second
example comes after the particle because it refers to Bmmethat has not been
mentioned before. In other words, from the first example we knevAtiraslipped on a

jacket. Then, the second example presents another information,, tAanislipped on

12



something else, not the one mentioned in the first example (thatjackiet), it is (some

sandals) (Cited in McMillan, 2005).

1.4 Metaphor and phrasal verbs

Phrasal verbs can have a literal meaning that represents @aphgson as they
can have a metaphorical one that represents an action thatles ginsiome way to the

literal meaning. To illustrate, Moon has given the following examples:

e.g. 1- The dog dug up an old bone. (Literal meaning)
We dug up some interesting facts. (Metaphorical meaning)
2- Two planes were shot down. (Literal meaning)
Each proposal was shot down. (Metaphorical meaning)
3- Burglars had broken into while they were away. (Literal meaning)

She broke into his conversation. (Metaphorical meaning)

In each pair of these examples, the first phrasal verbs hagebrheaning that
represents a physical action (done by the dog in the first examipégas; the second
phrasal verbs have a metaphorical meaning (the second phrasal Vexliist tpair has
a metaphorical meaning in the sense that these people have diséoigresling facts
and the process seems similar to the way in which dogs find buried .b&oesrding to
McArthur (1992), phrasal verbs,” cover both literal and figurative/idibamuses”

(P.773).

e.g. Pick up that book. (To take it by hand)
Please, pick up our room. (To tidy up)
Some phrasal verbs have only a metaphorical meaning. Moon gives the following

examples: to breeze in, to rope in. The first example means to enter a plagentiynfi

13



without seeming to care what other people think. The action may reusiraf the
movement of a breeze that is a light soft wind. The second exangalns to convince
someone to do something he does not really want to do. This may remwhthe way

in which people use ropes to catch animals (Cited in McMillan, 2005).

Some grammarians such as Kolln believe that" phrasal verbg deily those
combinations that form an idiom, a phrase whose meaning cannot be pr&dictede

meaning of its parts"(P.35). To elaborate this point, she gives the following example:

e.g. The balloon went up into the sky.

The verb "went up” that is the past form of "go up" is not an exaofi@ehrasal verb
because the sentence can be rephrased as: up the balloon wentskyo 'thg", here, is
designated by Kolln to be an adverb that modifies the verb "wentbtP&000) also
has tackled this point; believing that there is a difference leetwaultiword verbs and
other verbs followed by an adverb or a preposition. He arguesithatultiword verbs
the verb and the patrticles function as inseparable parts of a simgjl in the case of (he
made up a story) it would be nonsense to ask and answer questionthabodividual

components of the multiword verb"(P.111).

What did he do? He made
In which direction? up
Up what? a story

Asking and answering these questions can be meaningful and acceptabl&isvith

example: He ran up the stairs.

What did he do? He ran

14



In which direction? up
Up what? the stairs
This example is done to illustrate that the first example is a phrasalneagleach
part of it functions inseparably; while in the second example tkpopition "up"
modifies the verb "ran" so, and completes its meaning. In tlie taey are both
functioning separately. While the first part functions as a vagsécond part functions
as a modifier (an adverb). Parrott added that sometimes thecsanténation of two

words can be a phrasal verb and sometimes cannot. In this case, it is a verb+ an adverb.

e.g. Look up the meaning in the dictionary. (look up is a phrasal verb)
He looked up and saw her smiling at him. (up is a modifier)

(Parrott, 2000).

1.5 The importance of phrasal verbs

Phrasal verbs are an interesting linguistic phenomenon. They werenfMiddle
English. They were also common in Shakespeare writings and oftetousefthe verbs
of Latin origins. In the eighteenth century, the famous lexicographer Salnlueson
was among the first to consider these formations. According torK&®&), they are:
"one of the most characteristic traits of the English language"(pt®d3¥al verbs are a
very specific linguistic feature in the English language; Moon dtateery few
languages have phrasal verbs like English"(cited in McMillan, 2005:6).EFRggish
language is characterized by the existence of numerous and various pkrasa
Bolinger (1971) answered the question of why there are so many phkeabal in

English, he said:

15



"they are words the every day inventor is not required to reach for
elements such as roots and affixes that have no reality for hiakes only a
rough familiarity with of other cases bead andoff to make them available for
head off. Virtually self suggestion when the occasion for them comes uphvigic

not true for learnt notions likietercept”(P.xii).

This statement indicates that phrasal verbs are easy to nbedfand
invented. Besides, it has been noted that phrasal verbs are more expressive than the
synonyms they replace. The following are contrasted; insult t@itfump on,
assault with to jump at. Insult and assault are less exprebsivdte two phrasal
verbs they replace; whereas the two phrasal verbs: to jump on amdpat are
more expressive and stronger versions of the single word verbs they can be
replaced by. Another aspect which is not often taken into consideratithe
number of new nouns derived from phrasal verbs. They are possitdgulee of
most new nouns in English. Here are some examples of some nouns ttenved

phrasal verbs:

Runaway> run away
Made-up> made up
Layout — lay out
Checkup> check up
Upkeep—~ keep up
Drop out> drop out
Phrasal verbs are important in the English language and for |e@rrimrdearnt
and mastered. Using phrasal verbs both in spoken and written language thexke

sound natural and native alike; because they are used in natives bothapeevriting.

16



They are more expressive than single word verbs as they are indigpotportant for
learners of the English language. They can be used in both situgtomal and
informal. Fletcher says: "phrasal verbs are used across al oyppexts, even where the
writer or the speaker has the option of choosing a single wonahatiiee. Although
phrasal verbs tend to enter the language through casual speech,tinasess they
progressively become accepted across a wide range of texts untietwy even the

most technical or conservative of text types”(cited in McMillan, 2005:14).

|.6 Learners and phrasal verbs

Phrasal verbs are a challenging area in learning the English language. Undoubtedly
learners face different problems in trying to use them in their speech @ing asiwell

as in translating them.

1.6.1 learners' misuse of phrasal verbs

De cock has presented learners' main problems concerning theiplusesalf

verbs in the following points:

» Learners' avoidance of phrasal verbs; they avoid using them becausedtier

tongue Lacks them.

» Learners' use of wrong combinations thinking that they are right.irfstance,
they use the right verb but the wrong particle. In the following examnphe right

phrasal verbs are in brackets:

e.g. 1- They fill up (fill in) many forms.

2- It is a task which must be carried on (carried out) using the brain.

17



Sometimes the right particle is used with the wrong verbs.

e.g. 1- We tried to come back to (go back to) Los angles.
2- He had power to shut off (turn off) the heat in millions of homes.
 Learners' confusion between phrasal verbs and single word verbs mkasings are

related. Correct or more appropriate verbs are shown in brackets:

e.g.1- He has to find out (discover) new means to fight against them.
2- He will find out (find) that the number of conventional families decreases.

3- Procedures must be taken in order not to let the disease spread out (spread).

» Learners' lack of collocational awareness, that is, they@agare of the preferred
relation that exists between some words. Some words occur togetheratural way,

others do not.

e.g. * Scientists made an experiment.
Scientists conducted/ carried out an experiment.
» Learners' use of idiosyncratic phrasal verbs, that is, theytsoeseuse phrasal verbs
that do not exist in English at all. This is possibly done becaude afeed to cover a

gap in the language. Here are some examples; the right verbs are in brackets:

e.g. 1- These differences need to be leveled down (ironed out).

Zeople who decide to marry are usually more responsible and they can
trust each other more because they know that in case of problems they
do not just split apart (split up).

» Learners' syntactic errors: these errors involve the useansitive phrasal verbs

intransitively and vice versa (cited in McMillan, 2005).
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Learners' problems concerning the use of phrasal verbs may be a sign of
mislearnin and/or teacher's non focus or non-enough focus and practice lorgthstic
aspect. This results in learners' miscontrol and inability tetengphrasal verbs, and

therefore inability to translate them.

1.6.2 Learners' problem of translating phrasl verbs

Ghazala (1995) states: "one of the biggest problems for studettig i
translation of special fixed phrases"(P.131). Special phrases asephvdh a special
meaning which cannot be understood from the direct meaning of tbedsynor from
their total meaning when taken together (ibid). Phrasal vambsone type of special
fixed phrases; learners of English find problems when translating tfiesy are unable
to either to translate them or to give correct or appropriate dgatgafor them in the
target language (TL) that is Arabic. Since learners of Endiste problems in
understanding and using phrasal verbs, there will be a mistranslatinooapacity of
translating them. According to Ghazala, phrasal verbs are difficuliearners to be
translated from English into Arabic because they are "misigadnd are usually
confused with prepositional verbs (i.e. a verb+ preposition) whichareliomatic and
retain their direct meaning"(P.138). To find out whether the meaning ofviedtls is
different, possible or not, Ghazala has applied direct tramslédr both verbs in the

following example:

1- "Please, put the book on the table".
Al e Uil pa @lliad e
2- "Please, put your coat on".

ol ilas g el e
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The first example is clearly understood and possible, whereasetiumds one is
ungrammatical and incomplete; something that should come aftergpesjion (<)

is missed. The former is a prepositional verb while the lattarphrasal verb that has a
special different meaning. The verb" wear" has no relation vath 6n" in the first
example, yet; both could have the same meaning. Ghazala says thahakest the
translation of phrasal verbs difficult is the fact that theymostly unpredictable. They
are difficult to be guessed from the context in most cases, umiieswords which
can be guessed (of course not in all the cases). Ghazala has@ive examples of the

most common particles that are combined with verbs in English.

» On: indicates doing something over a period of time continuously when it
combined with verbs such as: carry on, go on = continue, drive on = codtiming,

etc

 Off: indicates the notion of finishing, leaving or disposing of sometferm get

off = leave, call off = cancel, take off= undress, etc).

» Away: usually means dispose or take someone or something away maiosly
or Something (e.g. go away = leave, through away = dispose of, wipe akeayove,

etc).

* Up: can have a general meaning of doing or finishing something quickly and

completely (e.g. drink up = drink completely and at once, eat up = finish eating, etc).

These examples of these particles’ meanings may help in guessingatiiag of

some phrasal verbs when they are combined with them; yet, it issiblgow conclude
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or to generalize that some prepositions and adverbs have fixed me&ivegsthey are

combined with any verb. This may be due to one of the following reasons:

* The combination of the same preposition/ adverb with different verdos

result in different meanings

e.g. On: 1- Go on = continue i )(
2- Put on = wear o) (
3- Hang on = wait ki) (
Off: 1- Get off = leave ()
ZTake off = fly/ undress nhadsy)

BWrite off = dismiss/ ignore/ exclude fw /dalaky /3 k)

Up: 1- Eat up = finish eating JSY) )
2- Give up = stop oo i/ s
3- Speak up = raise one's voice A g 2d(32)

+ The same combination of preposition/ adverb and a verb can havertiffe

meanings:
e.g. "Come of
1- "Leave a place" Lo LlSHls)

2- "Succeed" =) (
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3- "Take place as planned" A bhile s LS diay)

4- "To have a result" et f Jay)
5- "To suffer a result" A (e Sla)
6- "To fall from something high" (Je (e Jaiuy)
7- "To be able to be removed" Al ) o)
8- "To stop being joined to something" L e 0o Jiainy)

9- "To stop public performance (of a play)" 4 (ful) Lole Lia o i 5))

» The same meaning can be expressed by different combinations:

e.g. Leave: - go away

- get off/ out

- go out

- push off = e/ folay)

- buzzaiff

Invite: - ask in

- ask over

-ask to = =8)

- ask over
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-ask up

Visit: - call at

- call by

-callin = o4)

-call into

-call on

- call upon

Still another cause which makes the translation of phrasal \diffisult is
learners' unfamiliarity and limited exposure to them. LearneEngfish whose mother
tongue does not contain these formations are likely not to use; tleetbéyr will be
unable to translate them. The Arabic language has similar fiomsato the English
phrasal verbs. Kharma (1997) states: "Arabic also has the ga@m@menon (phrasal
verb) on a large scale"(P.41). In Arabic, the particle that saafter the verb is more

frequently a preposition rather than an adverb. Here are some examples:

e.g. (=) Seey desire, want
bl e e dislike
ok look at
(s ) Ak considetamine
(Cppaliiia) (o plas judigge

23



ofad) 1k take care of (someone)

A ) goto
s all) 2 caad take (something) away
ATAE sleep on
o Al neglect
(KnE988).

Since the Arabic language contains these formations, learneid Isbdamiliar
with them, unfortunately, it is not the case. Familiarity is moiud having phrasal verbs
in learner's mother tongue only. It is also a matter of being expposeém. Learners'
unfamiliarity with phrasal verbs may be linked to their limited expeso them in
classrooms may be because of teachers non-enough focus and use ofvphvasait
insufficient practice. According to Ghazala (1995),"it is by no meansilgesfor
students to know the meanings of all English phrasal verbs not even all the combinations
like "come", "do"," drink", "go", "see", "take", etc... Nevertheless, they are able to know
and to memorize the common widely used phrasal verbs"(P.141-142). teis et
implies that phrasal verbs are impossible to be all learnédoynérs of English because
of their various and numerous numbers. Phrasal verbs are similaegalar verbs.
Learners have to learn by heart only the most common and the most mhmors.
That is, they have to concentrate on the main core combinations of edbksef
common phrasal verbs. For example, "come" has about sixty phrasbt v

combinations. The common ones are six only:

- Come in Jay) (
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- Come across ala)(

- Come on La/ oy [2a5)
- Come off Liw) (
- Come out o) (
- Come through Ll z(523)

Each of the combinations mentioned above has more than one meaning;

simultaneously they have a common essential and basic meaninig (thatone given
in the examples above). Learners can confine themselves learning these common phrasal
combinations of "come" and other common phrasal combinations of commoniverbs
English with their core meanings. In this way, it would be possibléhéan to translate
phrasal verbs. Still another possible solution for the problenaonsélaiting phrasal verbs
is to depend on the context; but this does not work all the timenaall the cases.
According to Kharma (1997),"in many cases, if the translator isamoilir with the
phrase, the context helps, if not he has to consult a dictionary" (P Hdhmid suggested
first to pay a careful attention to the context because it mipydsein the following
examples given by Ghazala:

1- "Please, stand aside the lady would like to enter".

3 Of 35 30l (B Hlall ead) elliad )
2- "Try to bring the others around your opinion".
A s e AV ais i Jsla)
3- "Do not stop talking, go on please".
. Ellad e &S ¢ DS e (B g
4- "No body spoke against the suggestion".

)Y aal Gl o)
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Ghazala warns that direct translation is dangerous heres timttranslating
phrasal verbs. Learners should look "carefully at the context an# ahgamod English-
English dictionary and/ or English-Arabic dictionary. The teacher canlkssa good
guide"(P.142). Both of Kharma and Ghazala have focused no a careducesbn the
context and the use of good dictionaries. In addition to this, Ghazala farussscher's
role as a great factor to help learners master phradad, s, being able to translate
them in the right way. Teachers have to give a more focus and intgmastece on
phrasal verbs, their possible meanings and possible collocatiot@ingatin short,
learners need a lot of exposure to phrasal verbs with more focussiffictent practice.
The use of good dictionaries also will help learning, memorizing,ghaducing a right
translation. Phrasal verbs are used in natives both spoken and Veiitprage, any
translator can come across these formations so learning them dboy that is;

memorizing them is a good first step for achieving a good translation
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Conclusion

To sum up, this chapter sheds light on phrasal verbs as being an ninporta
linguistic component in the English language and a problematic isstransiation
namely lexical translation. In other words, phrasal verbs are so empantthe English
language. There is no doubt that any translator is obliged to confront (thieem
translating from English into another language) or to use them (whetatiaggrom
another language into English). Learners of English find difficultteen translating
them; they are a real problem and a difficult translation tasktalukeir misleading
unpredictable nature, in addition to learners’ unfamiliarity anddugxposure to them.
Phrasal verbs should be learnt by heart as it is the casehwiEnglish irregular verbs,

a lot of exposure to and practice on them, using good dictionaries lpaovieecoming

the problem of translating them.
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Chapter Two

The Test

Introduction

The research main concern is to investigate the problem conbrgrstiedients
of English when translating fixed expressions; such as: phrasal verbs. This chager, mor
particularly, sheds light on the problems of translating the Englishisphverbs into
Arabic. It provides the theoretical part of the work with thehodology applied in the
research. Through this test, data will be collected and analyzedlén to understand
learners' inability to translate the English phrasal vartasArabic in the right way and

to locate the reasons lying behind their mistranslation.

[1.1The test

[1.1.1 The sample

The test is given to thirty third year applied languages students. They have been
randomly chosen from the department of foreign languages. Mentouri University,
Constantine. These students have been studying English for threarygdranslation

for two years.

[1.1.2 Description of the test

The test consists of two exercises. The first exercis¢éest af knowledge made
up of ten English phrasal verbs chosen according to the scale o€onwston phrasal

verbs in English. Learners are asked to define them by explaining gieghsynonyms
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(one word equivalent or more). The second exercise is made up of teshEsegitences
which include the same English phrasal verbs given in the firstisgelLearners are
asked to translate them into Arabic not because we are ietresitheir level of
translating into Arabic but rather in their level of translatirayrf English an interesting
linguistic component of the English language that should be masterey bgaamer of

English that is, phrasal verbs.

[1.1.3 Results

In the first exercise of the test, students are askedite dehumber of English
phrasal verbs which are ordered alphabetically. The tables Isblow the number and
the percentage of the right and wrong answers, in addition to the numbeheand

percentage of the blanks.

The phrasal verb | Students' answers N %

To argue back To return again to a previous
argument/ to go back on his 18 60
opinion/ to give argument

again/ to reargue/ to discuss

back/to explain.

To refuse/to disagree/ to object 3 10
Blank 9 30
Total 30 100

Table 01Students' explanations of the phrasal verb "to argue back".
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The first table shows that the majority of the students, $h&0%, have given
wrong answers; being misled by the adverb "back" which holds the ideduah to a
previous state or repetition of the same action. Most of the studefitstions of the
phrasal verb "To argue back" were: to go back on one's own opinionyo beick to a
previous argument, reargue, to give arguments again. Only 10% of the stoaents
answered correctly, and 30% have had no idea about the meaning of thid péras
The high percentage of the wrong answers given by the third yeantststh®ws that

this phrasal verb is unknown to the majority; the percentage dfiinés confirms this

point.
The phrasal verb | Students' answers N %
To buy off To stop buying 3 10

To bribe/ to pay
someone to do 2 6.66

something for you.

Blank 25 83.33

Total 30 100

Table 02: Students' explanations of the phrasal verb "to buy off".

The second table shows that 83.33% of the students have not answered. This
indicates their total ignorance of this phrasal verb. This phvashlcannot be guessed
from its individual components. 10% of the students used (to stop buyioglevdr

6.66% have given the right meaning and apparently; they have come across it before
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The phrasal verb | Students' answers N %

To call in To call somebody/ 7
speaking using the
phone/ to phone

someone/ to make

40
phone ring.
To revise/ to 2
remember
To ask someone to 2
come urgently.
To bring someone to 1
your house.
Blank 18 60
Total 30 100

Table 03: Students' explanations of the phrasal verb "to call in".

As can be seen in table (03), 60% of the students have [gfirdlsal verb
without being defined. It seems that they had no idea about fierént answers have
been given by different students such as: "To revise, to remerahdr*'to bring
someone to your house, to ask someone to come urgently”. The first type suppose
there was a confusion between the verb "to call" and "to reball'is to remember. The
second, however, supposes that the students tried to obtain thenesaing by

gathering the meanings of the two parts; the meaning of "call" and "in".
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The phrasal verb | Students' answers N %

To dig at To investigate/ to 8
try to find the

truth/ to search/ to

36.33
look for
To step on/ to go 2
down
To script 1
Blank 19 63.66
Total 30 100

Table 04: Students' explanations of the phrasal verb "to dig at".

The fourth table shows that this phrasal verb is an opaque onmotitaisvell-
known phrasal verb as it rarely occurs. 63.66% of third year studentsnbaemswered.
They left blanks.36.66% of them have provided wrong answers. They seem ta be jus
intuitional attempts because there is, at least, no minoraelagtween the phrasal verb

meaning and the meanings given (to investigate, to step on, to script, etc...)
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The phrasal verb| Students' answers N %

To fall out To fall 7
Not to have enough of 1
something. 33.33
To drop something. 1
To make something 1

less precious.

Blank 20 66.66

Total 30 100

Table 05:Students' explanations of the phrasal verb "to fall out".

The table above shows that 6.66% have given no anwswers.33.33% have given
different answers. Most of them are obtained from the meaning ofetire"to fall”
alone. Apparently, the students thought that the meaning of the verbl™toafa be
used metaphorically when "out" is added to it. That is why they haventeesthe
following explanations: to fail, to make something less precious. Tisecenfusion
between the meaning of the verb "to fall "that is a non-conscioten@dor e.g. in
winter, the leaves fall down)and the verb "to drop" that is an action déiberdéely(for

e.g. | drop it in the basket).no right answer has been given.
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The phrasal verb | Student's answers N %

To find out To research/to
make researches/to 5 23.33

look for something

To put results 2

To discover 21 70
Blank 2 6.66
Total 2 100

Table 06: Student's explanations of the phrasal verb "to find out".

As can be seen in the sixth table, 70% of the students have founghthe ri
answer and presented the right meaning. It is a well-known Englisisgdhrerb. Yet,
6.66% have not answered, and 23.33% have presented wrong answers. Among these
answers "to research” and "to put results”. There is no melagtween the meaning of

the verb alone "to find" and the meanings given.
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The phrasal verb | Students' answers N %
To give up To do your best until 1

the end.

to stop thinking of 1

something.

16.66

To release the 1

efforts.

To let a work 1

without finishing it.

Do not stop. 1

To stop doing

something/ to

abandon/ to 22 73.33

surrender/ to be

unable to carry on

Blank 3 10

Total 30 100

Table 07: Students' explanations of the phrasal verb "to give up".

Table (07) shows that 73.33% have answered correctly. It is a comrnan ve
English. It is used more than its basic single synonym tha ist6p". The students are
aware of the meaning of this phrasal verb. They have given its baaringeand the
peripheral ones (to surrender, to be unable to carry on).16.66% have vgioeg

answers. Most of them are due to confusion. They are just the oppo4itegofe up”
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(to do your best till the end, to let a work without finishing it, do not st6@p of the

students have not answered.

The phrasal verb | Students' answers N %
To go on To start on something 2
Let's go, let's move 2 16.66
To happen 1
To continue/to carry 22 73.33
on doing something
Blank 3 10
Total 30 100

Table 08: Students' explanations of the phrasal verb "to go on".

Table eight (08) shows that 73.33% have provided right answers. It is a
common English phrasal verb. The students are familiar with thiioation.16.66%
have provided wrong answers (to start on, to happen, let's move).10%eftaammpty
spaces despite the fact that this phrasal verb is a well-knoeunlt is used much more

than the other verbs with the same meaning, mainly in speech.
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The phrasal verl Student's answers N %

To take for To use something to 1
do something else.

To have something 1
for certain reasons.

To give 1 16.66
To accept 1

To start or begin 1

something.

Blank 25 83.33
Total 100 100

Table 09: Student's explanations of the phrasal verb "to take for ".

Table nine (09) shows that 83.33% have not defined it. 16.66% have given wrong
answers; among them there is a definition which seems toitazah dbne which is; "to
use something to do something else". Other definitions have no posgitdaations
like: "to accept"”, "to give" except that they are attempts daseintuition to find the

right meanings. No correct answer has been given.
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The phrasal verb | Students' answers N %
To take off To make something 3

close or to remove

something.

To stop taking/ to 2

finish taking

33.33

To pull off 2

To start a journey. 1

To pass a car by 1

another car.

To get rid of 1

something.

To fly/ to start rising 12

from the ground. 46.66

To undress/ to put off 2

Blank 6 20

Total 30 100

Table 10: Students' explanations of the phrasal verb "to take off".

The tenth phrasal verb is "to take off". 46.66% of the students have ghten ri
answers, the basic meaning (to fly), and the peripheral one (tossh8333% have
given wrong answers. There is a definition which seems to beral lbne. The students
consider the preposition "off", which in most of the cases holdsdgee of finishing,
and define the phrasal verb "to take off" as to stop taking, to finlshgtaOther
definitions are so odd and bear no reasonable explanations (to jsiamey, to pass a

car by another car, to make something close or to remove sometAingdher
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definition is "to pull off" that has a completely different meanihige students have just
confused between the verbs "to put off" and "to pull off*. 20% ofthdents have not
given any answer. In the second exercise of the test, the studatasked to translate
ten English sentences into Arabic. The tables below present iolibwihg order, the
number and the percentage of the acceptable/right translatiamrirecceptable/wrong
translation, in addition to the number and the percentage of the blanks.rtastpge
of the results of the first exercise is also presented ierdodcompare the percentages

of the two exercises, then to analyze them.

The sentence Students' translation N % Students' answers
%
You always argue el [ glats 8
back when | say Jaas 6 70 60
something. Glad 5
gy 2
U e geiad 7 23.33 10
Blank 2 6.66 30
Total 30 100 100

Table 11: Students' translation of the phrasal verb "to argue back" from Engli

into Arabic.

Most of the students have translated the phrasal verb "to arguértadk’abic as:
el bt [Jaaw/ 313/ 285, Compared to the results of the first exercise, 60% of the
students have given wrong explanations, and 70% of them have translatech¢he sa

phrasal verb wrongly. This can be explained by the fact that the sfutkerd relied on
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the context (though their attempts to give the right equivalenitsy(tise context) were
unsuccessful.23.33% of the students have translated the English phrasairuectly.
They have given its acceptable and correct equivalent, tha j8;/z=3 Only 10% of
the students have explained the phrasal verb correctly and havetgivighti meaning.

In translation, 23.33 have understood the phrasal verb using the contexthélusete
able to translate it correctly.6.66% have not translated thersentt all. The blanks
percentage in the first exercise was 30%; it has ded@aske second exercise because
the phrasal verb was contextualized. The context has helped in tanderg the
meaning of the phrasal verb, and then it has contributed to achiaviagcaptable
translation, nevertheless, contextualization it is not always helpftdn be misleading

as in the second sentence.

The sentence Students' translation N % Students; answers
%)
He can be a8l aadatiny 5
easily bought IR Pl SV 4
off. et gl ol Sy 3 60 10
o sk ) Jendl (e 3
Al uss Sa 2
Ao palaill (Say 1
sd ) el (1 2
‘ 10 6.66
A ggns o9l 45 S 1
Blank 9 30 83.33
Total 30 100 100

Table 12: Students' translation of the phrasal verb "to buy off" from English into

Arabic.
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60% of the students have translated the English phrasal verb "tof'buyasfgly.
Most probably they have been misled by the preposition "off" that imihleesneaning
of finishing and disposing. Most of the equivalents given @g:si ¢ 4 [l oo
cad gl ki [ addl okiw¥, Other attempts to translate this phrasal verb are just
unsuccessful guesses, since they have no relation to the contélikat gk o=l (Sa
[0 s Sy o)) Jeud) s, In the first exercise, 10% were unable to explain what
does "to buy off" truly mean.83.33% had no faintest idea about its meaning,imvttie
second exercise the percentage of the blanks is only 30%. This ésdibat students
have used and relied on the context but still has not enable them tohgiveght
meaning, and eventually the right translation. The right meaning of éhe it the
source language does not always lead to a right translation [Etjvia the target
language (problem of equivalence).10% have translated this phrasahteeits right
Arabic equivalent asisew o5l x5 (Sar [ 4isd ) Jeudl 0o . 6.66% of the students have
given its right synonym in the first exercise. This indicated thasthéents who have
translated the English phrasal verb "to buy off", correctly usingmbral, =i, are
already aware of the meaning of this phrasal verb. They have learnt it by hearebecaus
is difficult and even impossible to predict its meaning from the estdntAnother
possible translation has been giveilig 5l 4 (Sa. It can be explained as a kind of
literal translation, a half literal translation if it is pdde to say so, only the verb has

been translated. The preposition "off" has not been taken into consideration.
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The sentence students' translation N % Students' answers
%

You are (sl /S5 [ Al 21 70 40

[
welcome

S/ S5 4 13.33 0

anytime you call

Blank 5 16.66 60
in.

Total 30 100 100

Table 13: Students' translation of the phrasal verb "to call in" from English
into Arabic.

70% of the students have translated the English phrasal verb "to call in" ingorrect
into: s /SIS [ a8l /JatThe students have confused between the meanings of the
verb alone that is "to call" and the word particle combination "tib io& The
percentage has been increased after being 40% of students’ wrongr answe
(explanations). The context has misled the students, in addition to the confusiombetwee
"to call" and "to call in". So, the phrasal verb itself waisleading.0% of the students
have presented right explanations to this phrasal verb in theeXestise, yet,13.33%
have translated it correctly a8 / s This implies that the students who have
successfully translated the phrasal verb "to call in" a@re@wf its meaning in advance;
because the most possible meaning that can be deduced from the bygrgerieone
who does not know this combination at all is (to call, to phone). Thebpmsseaning
that can be deduced could be (to visit). The percentage of the dahdsreasing each
time because of the context which gives the students a supporting todaasslate;
yet, it is not always s0.60% of the students have left empty spates first exercise,

and have given no

explanations to the phrasal verb "to call in". Only 16.66% have left empty spaces in the
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second exercise.

The sentence | students' translation N % Students' answers
%
The boy does| 4o suiiifan s & F yuai 7
not like his Aqlaifane 35 [ o jiui 3
sister, she 4330 3
always digs aff 4o oS¢/ 4 Ha 3 80 36.33
him. REHEY 2
A pal 2

Azl 1

Al 1
Blank 6 20 63.66
Total 30 100 100

Table 14: Students' translation of the phrasal verb "to dig at" from English mto

Arabic.

80% of the students have translated the English phrasal verb "towdigragly.
They have given unacceptable Arabic equivalents suehkgg:s [ 43305 /aac 3
| 45 b ¢ »=i . They all have negative meanings deduced from the context namely the
clause "does not like...". The percentage of the wrong explanations gitt@s phrasal
verb in the first exercise was 36.33%. It has been increased setload exercise of
translation because the phrasal verb is contextualized. The cbatelkelped in no way

the learners to translate the combination correctly. None of tiderds has presented
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right explanations or translation to this phrasal verb. Learnersvaneaess of the
meaning of the phrasal verb leads to inability to translate it. pireentage of the
blanks has decreased; after being 63.33% in the first exercisecdmes 20%. This
change in the blanks percentage in the first and the second exembigetd the context

which provides the learners with some clues yet; these clues have beeuardeefpful.

The sentence| Students' translation N % students' answers
%
We fell out U aled [ Bacly /8 yd) 16 53.33 33.33
but we are Llalas / Lalis) 3 10 0
friends. Blank 11 36.66 66.66
Total 30 100 100

Table 15: Students' translation of the phrasal verb "to fall out" from English into
Arabic.

53.33%o0f third year learners have translated the English phrasatoséall but”
into Arabic astiales / Laels /U8 81 These two first equivalents are closer, yet; they are
not the exact ones. The appropriate equivalentslase/ Ldisl, They have been given
by 10% of the students. This percentage is greater than the pgeceritshe right
explanations given to the same phrasal verb in the first exerdisecdn be explained
by two things. First, the context may have helped the learneransidte the phrasal
verb correctly that is why, they had no idea about the phrasal verb'sngpéaifore it is
contextualized. Second, the learners are incompetent, that is uttabdxpress
themselves in English. 66.66% had no idea about the meaning of "to faith ol first
exercise, 36.66% have not translated it in the second exercise. fidentpge has

decreased because of the context.
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The sentence| Students' translation N % Students' answers
%

My uncle ) 1 3.33 23.33

found out that e [ i) 28 93.33 70

his illness was Blank 1 3.33 6.66

serious. Total 30 100 100

Table 16: Students' translation of the phrasal verb "to find out” from English into

Arabic.

93.33% have translated the phrasal verb correctly, compared with teatpge of

the students who have given right explanations. This may be due not &uthiest the

context has helped the learners but rather because it is a vanoocnd a well-known

phrasal verb in English. The majority has translated it wtg: / —3S) | Also 33.33%

have not translated this phrasal verb knowing that the percenttdge @fes who do not

know its meaning at all and have provided no answers in the firatigsxes 6.66%.

This confirms the fact that some students know the meaning of theapiiesb but they

do not know how to explain it in English.

UJ

The sentence| Students' translation N % Studentso' answer
%)

My friend Wrong translation 0 0 16.66

always says | < i/ /paliin 30 100 73.33

that he will Blank 0 0 10

give up

smoking. Total 30 0 100

Table 17: Students' translation of the phrasal verb "to give up" from Englishnto

Arabic.
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100%, that is all the students have translated the phrasal verb "to give up”
correctly into:— s/ i [ paldtus 1t is a well-known English phrasal verb that is used
more than the synonyms that can replace it. It is frequently used in general alyd mai
with this habit (to give up smoking). This phrasal verb has been translated in the right
way despite the fact that 16.66% of the students have provided wrong explanations and
10% have had no idea. The former (the percentage) may be due to the fact of
misimpression of ideas, and the latter may be due to the lack of vocabulary and inability

to express oneself in English.

Thesentence | Students' translation N % Students' answers
%
Do not stop Al 6 20 16.66
talking, go on,| seiul /als/Jaal of JaSI 22 73.33 73.33
please. Blank 2 6.66 10
Total 30 100 100

Table 18: Students' translation of the phrasal verb "to go on" from English inb
Arabic.

16.66% of the students have given wrong explanations to the phrasal verb "to go
on". 20% have translated it into Arabicass! .It seems that the students do not know
what does "to go on" mean and have been misled by the context; as ihatey
understood "Do not stop talking..."as "you do not stop talking, go out, please". There
was a misunderstanding (Do not stop...) and (You do not stop...), in addition to
confusion between (go on) and (go out). 73.33 % have given right explanations and

acceptable translation. "to go on" is a common English phrasal \aristhsed much
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more than its synonym "to continue” mainly in speech. The studentsnaifeufavith

this phrasal verb because of its frequent use. Only 6.66% have not translated it.

The sentence| Students' translation N % Student;,' answers
0
The teacher Ay 3
took you for Gliadd [ clid’ye 3 33.33 16.66
an English ellalas 2
man. <lil T 2
culs [ casie) [ @liua 9 30 0
Blank 11 36.66 83.33
Total 30 100 100

Table 19: Students' translation of the phrasal verb "to take for" from Englsh

into Arabic.

16.66% of the students have had wrong ideas about the meaning of this phrasa
verb in the first exercise.33.33% have translated it wrongly becdube reliance on
the context and literal translation as &3 / <l / <kl | No correct explanation for
this phrasal verb has been presented; yet, 30% have translated ithéntright
equivalentsiuik / casiel / s, This indicates the students' awareness of the phrasal
verb meaning in advance because it is impossible for its meaneggoessed from the

context. 36.33% have not translated it despite its contextualization.
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The sentence| Students' translation N % Students' answers
%
The plane 3_itall Cilas 3
16.66 33.33
takes off at 9 ddadl) ey 2
O'clock a.m. s 25 83.33 46.66
Blank 0 0 20
Total 30 100 100

Table 20: Students' translation of the phrasal verb "to take off" from English into
Arabic.
16.66% have translated the phrasal verb "to take off" in a wrong Wasdlass /

31l @l There was a confusion between "to take off' and "to arrivethén
former translation, while in the latter there was a confusitweden "the plan" and "the
plane"” which makes the phrasal verb "to take off' means "to &Xeclo apply".
83.33% have successfully translated it igid:" to take off" is a very common and a
well-known English phrasal verb. There were no blanks; all the stukdawstranslated
this phrasal verb. As it has been noted, the percentage of learnedowlob translate
the phrasal verbs: to argue back, to buy off, to dig at, to falt@teke for correctly and
who do not translate them at all, is greater than the percentage of thesledraato not
translate the following phrasal verbs: to find out, to give up, to go mmake off
correctly. This refers to learners' total ignorance to the mgarof the first set of the
phrasal verbs mentioned above in advance, and extreme reliance on thé adnod
has misled them. The students also tend to translate these ctonisiiderally. The
second set has been explained correctly, and therefore translateuday deal number

of learners successfully.
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Conclusion

The test is made up of two exercises. The first exercige irvestigate the
students' knowledge of the meaning of the English phrasal verbs. The set¢orake
whether they are able to translate them even if they do not knawrtbanings. It was
hypothesized that if they do not know their meanings, they will not betalbtanslate
them even when relying on the context. The results of the test shown timost cases,
when there is an ignorance of the meaning of the phrasal verb,ghemanability to
translate.

Through this test, learners of English have proved that when phrasalaverbs
unknown and totally new for them, they cannot translate them in a rightk@ayvhen
the phrasal verbs are known to them and they have been, they trérestateorrectly.
The context can be a saving and a helping factor to produce a right apgrapriate
translation but this is not true for all the types of phrasal verbs.

Through this test, a worth-mentioning point that has been noted is learners'
inability to express their thoughts and ideas in English. Some commasaplverbs
were easy to be defined, have been correctly translated; yet,atmerke have not
defined them in the first exercise.

To conclude, learners of English are unable to translate the Epigladal verbs
into Arabic because they do not know their meanings in the source languageotid
a translator transmit the meaning of what is unknown, unfamiliaclear and not

understood for him?
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General conclusion

This research has shed light on one essential issue in English tfemasiation
it is the translation of phrasal verbs. They are a very impoelanient in the English
language and are found in almost all natives' speech and writing. nicates that
phrasal verbs are used so much in the English language and any draresiaineet
them very frequently.

The main purpose of this study is to investigate Whyear learners of English
are unable to translate the phrasal verbs conveniently. The findings tehbvwhe
learners truly confront considerable difficulties in their proagfsgranslating phrasal
verbs.

Through these findings, it has been shown thate@r learners of English are
unable to translate the English phrasal verbs correctly intbidkeecause of their total
ignorance leading to confusing them with similar simple verbs; toslate them
literally, or to depend on the context which is not always helpful.

Phrasal verbs are unpredictable and misleading. To iron out theeqraifi their
translation; the effective solutions are to have a lot of expdsutteese formations by
providing the learners with various activities which contain mogsjuieat English
phrasal verbs in different contexts in order to practise and stemignem. In addition to
this, learners have to learn the most common phrasal verbs intEmjlimsal verbs are
a special case of lexical items; knowing their meanings in advarecguaranteed way
for a better translation for them. The context without a previous ledlge is not

always helpful; it may help in translating them, mainly when teyof a transparent

type.
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In general, phrasal verbs should be learnt by heart mainly the idiomatic and even
the semi-idiomatic ones so that the students will avoid their mistramsldtiey are
similar to irregular verbs. They should be memorized and practised as often alepossib
Of course, it would be impossible to learn by heart all these English formations, but a
least the most common ones, for example, to learn by heart the possible combinations of
the most common verbs in English such as: to look and its possible combinations: to

look after, to look for, to look forward to, to look into, to look out, to look up.
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Appendix

Dear students

Thank you for accepting to undertake the present test, which is carried out for the piirpose
research. The test will not be marked and is anonymous. Nevertheless, you have to work
individually in order to have reliable results. Your contribution is very impofta the

present research that is why we are accepting you to be sincere and objectiikg/0Lhia

advance.

Exercisel:

Explain or give synonyms to the following phrasal verbs.

TO N OUL e,

oI 1LY/ T | PP

T O LA FO e

T O LA OFf e

Exercise2:
Translate the following sentences into Arabic.

1. You always argue back when | say something.
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2. He can be easily bought off.
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Suggested answers

Exercisel:

Explain or give synonyms to the following phrasal verbs.

To argue back: to object.

To buy off: to pay someone to do something for you/ to bribe.
To call in: to visit.

To dig at: to forbid/ to order someone not to do something.
To fall out: to have disagreement with somebody.

To find out: to discover.

To give up: to stop doing something (e.g. a habit)

To go on: to continue/ to carry on.

To take for: to believe something wrong to be true when it is not.
To take off: to fly/ to undress.

Exercise2:

Translate the following sentences into Arabic.

1. You always argue back when | say something.

L Jsl LS i lad Lad o

2. He can be easily bought off.
U sguny 43 5 ) (S
3. You are welcome anytime you call in.
S s 5l Al Sl
4. The boy does not like his sister, she always digs at him.

L) o e Led) ¢ a3af Al gl cany Y
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5. We fell out but we are friends.

cBaal LSl Lalia)

6. My uncle found out that his illness was serious.
ek 4 e O ee RIS

7. My friend always says that he will give up smoking.

Gl e aliy o il Loy Ana Jsiy

8. Do not stop talking, go on, please.
G 5l i IS e i g Y

9. The teacher took you for an Englishman.
el Gl (3)30uY) (w)aiic)

10. The plane takes off at 9 O'clock a.m.

[N Al Ae i) aie DJSLLS\ és.s
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YT ¢ dan il J3IA Atlall Lgganl 53 A JSUaR aal (e 2l 5 DY & (S oo 8 iy g 3 oke sa Canll 0
Laulie i Ala) e Al 3 j8e axe ol )y ol dlag) Canall 134 Caagy A all JladY) dan 5 U< 5
Ottt e lia) e alaie YU A jal) 3] oI Cnll oy A jall Zall) ) gian i die & jalaiy) A jal) Jladd
O aid oo il Can) Wl g0 agaal 43 gl b e of (15 JladY) o3¢ Adlall 48 jra (520 (e e sl panld 5V L
e A pal) (1) A 5aiY) e A pall JladY) e 5 e Aallall 8 508 48 paa ) Caagy 3 B oyl DA

e 5 Al aglea e A el ) Jladll 038 dan 53 e Al 35080 ade 54 gram sy () Canll 138 2305
i W) ) @ shay ddlall (o il @ jedal LS lal SN e agaa e ) ALY DU Lgilaay agh yee

U)A.MJ:\:;(;@_\A;).\daaqu\.JA}‘@PZA;)SLG_:)A;)L*\JJMY\c.JAM).\(:JA;!YaJLGLﬁ.ﬁ]\uaﬂ\ ‘;r_



