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Abstract

The present study aims at evaluating theifsignce of writing diaries and writing

proficiency.

The hypothesis at the beginning of thisknerif students write diaries, would they

become competent in their writings.

In addition to the hypothesis providedr, kesearch work aims at examining the

students’ mistakes, their causes and the prevention

The research methodology adopted inviloik is a descriptive one. We have two
variables: the writing of diaries and the writingficiency, and we divided the students into
two groups: a control and experimental groups. Ed¢he two groups contains twenty eight

students which took a test to confirm or rejagt loypothesis.

The results showed in this work that theneo significance between our two variables,
that is to say the writing of diaries does not leagroficiency in writing, but it prevents some

types of errors.



List of Tables

Table 01: Differences between the process and the progiyebaches.
Table 02: Differences between the genre and process apgpeac
Table03: Total mistakes of the two groups.

Table 04: Topic choice of the control group.

Table 05: Topic choice of the experimental group.

Table 06: Number of paragraphs in the control group.

Table07: Number of paragraphs in the experimental group.
Table 08: Distribution of articles mistakes in both groups.

Table 09: Distribution of personal pronouns mistakes inhbgitoups.
TablelO: Distribution of prepositions mistakes in both gps
Tablell: Distribution of punctuation mistakes in both gjps.
Table 12: Distribution of s (plur) mistakes in both groups.

Table 13: Distribution of s (pre.) mistakes in both groups.

Table 14: Distribution of spelling mistakes in both groups.
Table 15. Distribution of structure mistakes in both groups
Table 16: Distribution of tense mistakes in both groups.

Table 17: Distribution of ignoring the thesis statemenboth groups.



List of Figures

Figure 01: Distribution of all mistakes in both groups.

Figure 02: Topic choice in the control group.

Figure 03: Topic choice in the experimental group.
Figure 04: Number of paragraphs in the control group.
Figure 05: Number of paragraphs in the experimental group.
Figure 06: Distribution of articles mistakes in both groups.
Figure 07: Distribution of personal pronouns mistakes inhbgitoups.
Figure 08: Distribution of preposition mistakes in both gpsu
Figure 09: Distribution of punctuation mistakes in both gosu
FigurelO: Distribution of s (plural) mistakes in both graup
Figure 11: Distribution of s (present) mistakes in both greu
Figurel2: Distribution of spelling mistakes in both groups.
Figurel3: Distribution of structure mistakes in both groups
Figurel4: Distribution of tense mistakes in both groups.

Figure 15: Distribution of thesis statements ignorance ithlgroups.



List of Abbreviations

Art. : Articles

E.A: Error Analysis
MT.: Mother Tongue
N.L: Native Language
N.T Native Tongue

Pre. : Present
Pers.pron. : Personal Pronouns
Punc.: Punctuation

S .L: Second Language
Sing.: Singular

Spel. : Spelling

Struc. : Structure

T S: Thesis Statement
T.L: Target Language
T1: Topic one

T2: Topic two

T3 : Topic three

Vi



Par : Paragraph

/.. Percentage

Vil



Dedication

Acknowledgements

Abstract

List of tables

List of figures

List of abbreviations

Table of contents

Introduction

Statement of the problem

Aim of the study

Research Questions

Hypothesis

Tools of the Research

Structure of the research

Table of Content

Vi

Vi

Vii



Chapter One: The Writing Process

Introduction
1.1 Definition
1.2 Approaches of Writing
1.2.1 The Product Approach

1.2.2 The Process Approach

1.2.3. Differences between the product and proapgsoaches
1.2.4. The Genre Approach
1.2.5. Differences between the tworapphes
1.3  The writing process
1.4  The Writing Components
1.5 Stages of developing writing
1.6 Error analysis
1.6.1. Transfer
1.6.2. Intralingual Errors
1.7  Personal Writing
1.1.1 Definition
1.1.2 Types of journals

Conclusion

11

13

14

16

17

17

19

20

20

20

21

23



Chapter Two: TheField of Investigation

Introduction

2.1 The population

2.2 The sample

2.3 Description of the test

2.4 Analysis the students’ copies

Conclusion

Discussion

General conclusion

Bibliography

Appendix one
Appendix two

Appendix three

24

25

25

25

26

31

47

48

49

50

53
55
57



Introduction

Writing is a very important skill in languadgarning : it takes many years to achieve
proficiency , i.e. to be accurate and fluent Eifethe learner is talented or gifted , he / she
needs a teacher to teach him / her , especialheifearner is a second or a foreign language

learner .

At university, from the first year studying @ish, teachers make the students good
enough in the target language. They, graduallyt $arning different types of sentences
(simple, complex, compound and complex and compaerdences); teachers explain and

teach students the different types of essays (aggtimarrative).

Theoretically, writing can be taught followirggprocess of writing, but in reality, it is a
very complex activity that needs hard work. In teag learners sow to write any type of
essay , teachers , by the way, explain to thaestis the process of developing an essay , i.e.
brainstorming, revising . Despite, all the effodtsne by students and teachers, the students’

essays are under expected.

Researchers are working out to improve wrifmmgsecond and foreign language learners,
but in our research, we will focus on the diaryting as a means to improve the writing

skills.

Diaries are a hobby for some students toewsit whatever it comes to their minds or
whenever they face a difficulty. For other studeatsliary is a way to improve and look for
the language difficulties. Teachers sometimes &sk tstudents to write their diaries but
without telling them that they are a way of helpittgem to improve their writings.

Sometimes, they are discussed in the classrooms.



Statement of the Problem:

Teachers try all the time to improve thadents’ writings by making cooperative
(students learn with each other), and collaboratearning (students learn with their
teachers). Knowing the rules seems something e@astutients, and the practice seems easy

too, but the achievements are never as expected.

So, the problem we are faced with is wikathe best way to improve the students’
writings? What the factors that leave them maketakes are? And how we prevent them

from making them?
Aim of the Study

Our aim in this study is to make thd @ear students in the Department of English at

Mentouri university of Constantine familiar enougtth the writing skills.
Hypothesis

We hypothesize that if learners write adiario practice their writings of the classroom,

their essays would be well written and their mavksild be good.
Tools of the Research

According to our hypothesis, we need two grogpe control and the other experimental.
The students in the control group do not write idmrand the experimental group writes

diaries regularly. And we will apply a t-test foggkendent groups.
The Structure of the Research

Our research will be divided into two chaptefbe first chapter will be devoted to the
review of literature about our research; we willnsmler the different approaches in the

writing process and the writing components. A sectvill be devoted to the personal writing



that is to say the writing of diaries and theirfeiént types. The second chapter will be
devoted to the field of investigation; we will dedi our population, samples. We will define

our test, describe and analyze the results.



Chapter One:

The writing skill

IF YOU WANT TO BE A GOOD WRITER, WRITE.
EPICTETUS

(Source: Fairfax and Moat, 1981, 1998).
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Introduction:

Teachers, educators and researchers loothaltime for new trends and methods to
develop the language learning for second and forleigguage learners, in one hand. On the

other hand, students try by themselves to devéleip abilities in the language learning.

In this chapter, we try to look at the diffiet approaches to teaching writing, the process
of writing and because error analysis plays a vitéd in our analysis, we decided to discuss

it.

1.1 Definition

Writing is a complex system used to facilit@i@mmunication as letters, newspapers,
advertisements; each one of them carries out afgpparpose ( a genre will be discussed
later). Writing for Cristal (1995) is “..a way of communicating which uses a system of lvisua

marks made on some kind of surfa¢@57).

For other researchers, writing is not as simpleéhas, but ‘itis a complex process
which is neither easy nor spontaneous for many rskctanguage learners’Hedge

(2000:302).

To practice the ‘axf writing’ as Fairfax and Moat (1981, 1998) argue, one shioale

the capacity tobegin’ ,to find ‘real time’, and to have specifiptace’to write . (5,6) .

In addition to these conditions, studentivg to be good writers of English should use
some strategies according to Oshima and Hogue (1999 :xi) .Many kinds of writing types
appear when talking about writing. A letter is adext ( according to the form ) , an article is
not a scientific research ( according to the votayu) . Each type of them may carry
different types also; the letter can be formal whddressing superior authority , and informal

when addressing a friend, for example.



2.1.2 Approaches of Writing:

1.2.1 The Product Approach

Nunan (1991) defines the product approach'.as a product oriented approach , as the
title indicates focuses on the end result of tlerimg process , what is expected from the
learner is to do as fluent and competent user eflimguage’””(86) . The product approach
aims at making the students competent in the laggyudnen they write relevant and coherent
pieces of writing. The texts written by the studeate based on models provided by the
teacher, i.e. tofairly rigidly defined principles of rhetoric andrganization which are
presented as ‘rules’ for writing’(Kroll, 1991: 246). The teaching steps of the mpid
approach have been situated under what is called Traditional Paradigm’or the
‘Traditional Approach It became to be known as the product approachudse it focuses on
the end result of the product of the writers. HA4R003) summarizes the major principles of
the product approach as the following. The pro@dpgtroach éncourages a focus formal text
units or grammatical features of textshat is the product approach focuses on the foirm
texts: how words in sentences are combined, famge. It is based on the model based
approach, in order words, in the product approattidents are taught by providing them with
model type’s text. A very important element chagaezes the model based approach; it is the
fact that the teacher and student should hbrguistic knowledge and vocabulary choices’

i.e. to facilitate the study of the different maglgrovided (3).

Models provided by the teacher are thennrel@ments in the product approach learning.
The writing skills come through many stages sumneakiby Pincas (1984): the first stage is
getting the students attention towards the maimeitg#s composing the model and

manipulating the most important ideas.



The second stage is asking the studentske some aspects from the model for

example connectives and use them to link betwestesees .

The model based approach was stronglycizetd because it closes the door for the
students’ creation , i.e. it gives them no chawcadd or remove sentences. In  addition to
that, the product approach gives no importancbdatdience as Raimes (1983 ) argues . The
product approach was viewed as a linear procdssdoes not give importance to the writing

steps and every step is considered important thairdeas themselves (Sommers ,1980 ).

1.2.2 The Process Approach

One of the critiques to the product approackhe question ‘where the model comes
from?’ . The process approach defines the proldech argues that the final draft of the
writer is the result of many stages , i.e. the evritas the right to add and create new ideas
each time he / she reads his/her paper . @m@fhe process approach ihus , the focus

is on fluency rather than accuracifemouchi( 2009 : 77).

In addition, coming to the final draft not as easy as following a model , but the

process activity takes too much time as the learadd and remove word.

The aim of the process approach is toerage self-discovery and authoriabice’
that is to make the learners write about topic$ #ma of interest and importance to them.
Then, the process approach focuses on planninggvkithich is to pass through stages in the
writing activity (discussed later). In the procegswriting, students gain feedback after each
of the drafts they write, the feedback may be fro@ers, small groups or from teachers. In
addition to the work of the classroom, studentsamieed to write journals as an alternative

means to generate writing and develop their wriskijs (Grabe and Kaplan, 1996: 87).



The major critiques to the processrapgh are the difficulty lying under the
Students’ minds and make them aware about the ggagsting (Brooks and Grundy cited in
Nemouchi, 2009: page). According to Hedge (200%),drafting stage takes much time than
required, which is if students are in examinationach of the time required to the exam will

be consumed in the drafting stage.

1.2.3 Differences between the Product Approach arttie Process Approach:

The Product Approach The Process Approach
This is a traditional approach , in This is the new trend teaching writing, in
which students focus on the study of which priority is given to fluency. It is

model texts. Accuracy is given priority and mainly based on the identification of the
conversations are taken from the model . | steps a writer goes through in his act of
The following stages have been identified | writing . He should be made aware of them
1- Model texts are read , and then so that he can gain control on them.
features of the genre are highlighted These steps are :
... students focus on where and how  1- Generating ideas by brainstorming
the writer employs these techniques . and discussion . Students could be
discussing qualities needed to do

2. this consists of controlled practice

117

certain job, or giving reasons as to
of the highlighted features , why people take drugs or gambling.
usually in isolation . The teacher remains in the
background during this phase ; only
3.0rganisation of ideas . this stage is ygmyoviding language support if

important . those who favour required , so as not inhibiting




this approach believe that the
organization of ideas is more
important than the ideas themselves and
important as the control of language .

4. the end result of the learning procs
. Students choose from a
choice of comparable writing
tasks . Individually , they use the
skills structures and vocabulary they have
been taught to produce the product ; to sh
what they can do as competent users of th

language

e

students in the production of ideas .

2.Students extend ideas into note

adorm , and judge quality and
usefulness of ideas .

2ss  3.Students organize ideas into
concepts map . This stage helps to
make the( hierarchical ) relationship
of ideas more immediately obvious ,
2 which helps the students with their

DYEXLS .

4. Students write the first draft. This is

done in class and frequently in

pairs or groups .

5.Drafts are exchanged , so that

students become the readers of each
others work . By responding as
readers , students develop an
awareness of the fact that a writer is
producing something to be read by
someone else , and thus can

improve their own drafts .

6.Drafts are returned and

improvements are made based upon

peer feedback .

7. A final draft is written.

(104



8.Students once again , exchange
and read each others’ work and

perhaps even write a response or

reply.

(Nemouchi, 2009 : 81-4).

Table 01 Differences between the product approach angrheess approach.

1.2.4 The Genre Approach:

As the name indicates genre approach meargtyle or kind’as defined in Oxford
Dictionary (2nd Ed 1991), which means each textvega a purpose. Newspapers have their
own genre (Harmer, 2001: 258-9), telephone, diaagnd informal conversations hold other

genres, too (Hedge, 200: 264-5).

Swales (1990) (cited in Hedge 2000) defopmsre as:

A genre comprises a class of communicative evéhésmembers of which
share some set of communicative purposes . Tipesposes are recognized by the expert
members of the parent discourse community , ahdreby constitute the rationale for the
genre. Tthis rationale shapes the schematic stractof the discourse and influences and

constraints choice of content and style” (320) .

The genre approach is mainly used in B&$5es ( English for Specific Purposes) ;

Harmer (2001) details saying :

Scientific articles employ passives more generasgn academic essays
require a style of discourse and particular express which would be out of place in normal
social interaction . The language of air traffiordrol has a specific vocabulary which has to
be understand and followed of the system is tork wo the tourist industry need to be

(114



confident about the specific vocabularyand the sypef language interaction , such as

dealing with dissatisfied customers, that they er@gounter” . (2001: 10).

Grellet (1996) defines many other genresa@sstics (each line of the poem holds a
letter of the name of the person described ) . Ataments, proverbs, and tongue-twisters (
each word in the sentence holds the same sountkeasther lines which makes the words
difficult to pronounce ) . The basic principle thaderlies the genre approach is that *
language is functional’, i.e. we achieve certain goals through languagemouchi , 2009 :
92) . Trrible calls the genre approach by Soci@ehre Approach since the context plays a

vital role in the interpretation of the language.

The genre approach is seen as an extetostbe product approach where the focus is on

the final draft which makes this point a criticisonthe genre approach .

(121



1.2.5 Differences between the Process and Genre Apaches:

Table 02: Differences between the Process and Genre Appes

Process approach

Genre approach

Writing is thinking process concerned with the

act of writing.

Emphasis on creative writer.

Skills in using languages.

How to product and link ideas.

Makes processes of writing transparen
Provides basic for teaching.

Assumes L1 and L2 writing similar.
Overlooks L2 language difficulties.
Insufficient attention to product.
Assumes all writing uses the same

processes.

.

Writing is a social activity concerned with the

final product.

Emphasis on reader expectations and
product.

Knowledge about language.
Knowledge of the context in which
writing happens.

How to express social purposes
effectively.

Makes textual conversations transpare
Contextualizes writing for audiences ar
purposes.

Requires rhetorical understanding of
texts.

Can lead to over attention to written

skills needed to texts.

nd

( Nemouchi, 2009 : 95-6) .

1.3 The Process of Writing:

(134



Before writing takes place, students havgdiher their ideas, i.e. about the topic they are
going to write about .The process of writing cortfesugh many stages to end with the final

draft.

1.3.1. Prewriting:

In this stage, students try to order their datd arrange them according to their
priorities which mean which idea is going to be fhst, which is the second, and so on.
Oshima and Hogue (1991, 1999) divide the prewrisitagge into three steps. The first step is
to put the ideas into subsists according to thenntiga and eliminate all the irrelevant ones.
The second step relies on putting a topic senteneach of the subsists made in the first step
and the topic sentence must reflect the whole stbshat is when the reader reads the topic
sentence,he can infer what is coming . The lagt iste¢he first stage is to order the subsists

according to what the writer thinks is appropri@tée the first, second and so on.

In the prewriting stage, the writer mustetakto consideration two concepts: the purpose
and the audience. The purpose of any piece ofngris ‘communication’( Boardman and
Fryberg , 2002 ) ; but in case of learning settindge purpose of writing is to evaluate
students , i.e. to shed light on the students’ weages and in examination the purpose is to

get grades .

The second thing students take into consideratibarvwriting is the audience. In a formal
letter looking for a job , the audience is obviguthe boss’s company ; whereas in an

informal letter , the audience is the friend ( Bbaan and Fryberg, 2002 ).

1.3.2.Drafting:

(141



Drafting is to start writing according to tlteeas planned before. In this stage, there is no
consideration to grammar, i.e. no importance ®dtiucture of the composition . Oshima
and Hogue (1991, 1999) call this stage as writind eevising drafts. It comes third after
prewriting and planning. They see that no pieceviting is perfect than the first draft, the
writer has to write once and twice until he /shésge the final draft. Oshima and Hogue
divide the drafting stage into four steps: writitige first draft, revising content and
organizing, proofreading the second draft, andimgithe final draft. In the first step, the
writer should follow many steps in order to getithe final draft. Oshima and Hogue (ibid)
advise students tonderline’ the topic sentence each time to focus on the mdaim to leave
one or two lines to add additional information likarticle .... Students may add new
information in the drafting stage; there is no matb hesitate because the focus is on ideas,
purpose, coherence and relevance, unity, sufficiempporting ideas and concluding
sentences. As a last step in the drafting stagestildent checks the grammar, spelling and

punctuation mistakes

1.3.3Reviewing / Revising:
Reviewing is the stage where the writer coiresugh his / her final draft and tries to
define the different lapses and corrects them secand draft. In Tribble‘s reviewing comes

in the third stage too with editing.

So, it is noticeable that reviewing is not agstdy itself, but it comes after and before

editing.

{154



1.3.4. Editing:
It is the final step in the process oftivg. It is important as a step because it helps
moving from the stage of reviewing where thereraa®y incomplete ideas, incorrect spelling

and unstructured sentences, to the stage of cimgeadt the final draft.

1.4. Writing Components:

1.4.1. Notation:

Before any writing takes place, thinking playsole. Notation is putting shapes or sounds
to different ideas students have in mind (when s&ls what he / she notes, he / she will

understand the language).
1.4.2. Spelling:

Spelling means which sounds are used to com@agerd. Good written language means
spelling. Rivers and Temperly (1978) (cited in Qusk) argue that good language comes
from practice, i.e. the acquisition of spelling asttier elements of the language come from

practice.
1.4.3. Composing:

Composing is starting writing. Good piece oftimg is the result of drafting, revising and

editing, i.e. all these are the principles of tihhecess approach.
1.4.4. Writing:

To come to the final draft, one comes througl previous stages mentioned before.

Writing cannot be free of problems.

(164



1.5. Stages of Development of Writing:

1.5.1. Copying:

Copying means putting down what students havenind from previous knowledge
learned in the classroom. To facilitate the copystgge, the learners should repeat to

themselves what they are copying (Rivers, 1968).246
1.5.2. Reproduction:

In this stage, the student will repeat wiat/ she copied in the copying stage, that is to

say, he /she reproduce the piece of writing withietdrring to the ‘original’ copy (ibid.).
1.5.3. Recombination and adaptation:

This stage means repeating the previous dnal adapting it with the students’ limits

and makes the needed replacements (ibid.).
1.5.4. Guided writing:

The student in this stage is given a limireg@dom to change some elements, but without

going beyond their level (ibid.).
1.5.5. The combination:

After practising the different types of essathe student is asked to comment on other

materials (ibid.).
1.6.Error Analysis:

Error analysis (E A) is the field of stuthat studies the different errors produced by

native and non native speakers of a given language.

(174



Error analysis is defined by Ellis (19949 & set of procedures for identifying,

describing and explaining errors in learner langedg(701).

The work of EA is to look at the differesmtrors made by students of a given language
and classify them according to the type of errdisere are some errors which are due to
transfer , that is the error which are caused kyirtkerference of the mother tongue ( MT ) ,

and some others which are due to the target largitself ( TL ) .

Many concepts may lead to confusion whetussing EA, first, interference and

transfer; second, error and mistake. Interfereatsrs to the process that is:

The psychological use of the term interferencersafe the influence of old
habits when new ones are being learned , whereasdbiolinguistic use of interference
refers to language ‘ interaction’ such as lingigdborrowing and language society(Duly,

Burt and Krashen, 1982:98).

Whereas transfer refers to the product as Hamnie®§1, 5) argues

“ Faced with something to learhdtsecond language) that is similar, something
they know and use for the same communicative pespgbe NL, begin tend to rely initially on

their mother tongue. Thus there are frequent iNtusions in their SL output.

Second, the difference between an error and mistaks the following. A mistake is made
because of many psychological factors such asni®s] slips of the tongue, and the speaker
can immediately correct his mistakes if he/she paibittle attention. Corder (1971, 204)

defines them as:

*.. They are not the result of a deficiency ‘dompetence’ but the result
of neuropsychological breakdown or interferencéhi@ process of encoding and articulating

speech”.

(181



However due to the lack of competence that isgherance of the rules of the TL, students

make mistakes (discussed later in page41,42).

1.6.1. Transfer:

Transfer as said above is the reflect of thHe dvi the productions of the students in the
TL .Duly , Burt and Krashen ( 1992) define traarsds * ‘a process described as automatic ,
uncontrolled and subconscious use of the pastnkghibehaviours in an attempt to produce
new responses(101) . Linguists make the distinction betweendlferent types of transfer:
diachronic, synchronic, negative transfer, avoigarmnd overuse. Cook (1992) defines
diachronic transfer astransfer over time’ and synchronic as “transfat a particular point
in time” (580). Whereas positive transfer is the untaugiovkedge of the speaker, it is not
institualised as the secondary transfer which ighg but it comes from the community

contact (Cook, ibid).

Positive transfer as the name indicates asctirrect performance of aspects of the TL
which are like those in the MT. Negative transfarthe other hand, is the wrong use of old
knowledge in a given situation in the TL which lsaobviously to errors . The negative

transfer is caused by similar elements in bothuaggs, but different uses.

Students who learn a second language som®toonfuse in using the rules. So, as a
solution, they use avoidance and bring a word graup of words that substitute for the

avoided one.

The overuse errors are one type of the fieartgpes. This kind of transfer is generally

caused by the avoidance transfer.

(191



1.6.2. Intralingual errors:

Intralingual errors are those errors whigh@ue to the TL itself and not the MT, which is
some structures of the TL are troublesome to setamgliage students which make them fall

in such errors.

Intralingual errors are classified in four nrajgpes. Overgeneralization is used in case of
English and in case of plural, students who doknotv the restrictions of the rule use the —s

with all the nouns even they are irregular ones.

Ignorance rules restrictions are the secopé tf intralingual errors. This kind of errors
can be included in the overgeneralization errous itas the use of an element in the place of

another one.

The third type is incomplete applicationrafes. This type of errors isommunication

based’errors.

The final type is false concepts hypotbediwhich means that errors are due to the
misunderstanding of the explanations of teacherstbgents. In this case , teacher are not
considered as the problem; they have to be moefutan their methodology ( pedagogical

implications ) ( Richards , 1974 : 98-178) .

1.7. The personal writing

1.7.1. Definition

The personal writing as the name indicatemistype of writing that is specific to a given

person, that is to say any thing where the pergpresses his feeling, opinions.

Diaries or journals are one type of writirReople began to write diaries in the “late

renaissance... as a record of social and politizigkory’. (Britannica).

(204



In this context, the focus is on the learrjmgnals. Richards and Lockhart (1996) define a
journal as the reactions to the events happenedgltire teaching experience. First, the data
recorded in the journal have a future use, i.ehegs can benefit from the notes they write on
their journals later on; second, the records caruded to find solutions to the different

difficulties in the teaching system. Others, susliKug (2002) defines a journal as:

A tool for self —discovery, @d to concentration, a mirror for the soul, apé
to generate and capture ideas, a safety valueHfereamotions, a training for the writer and

good friend confident (1).

In this sense, journals are tools to keep uchowith the writing skill; this leads us to set

out the different benefits of journals.

Harmer (2000) cites the following benefitaujoals make students think about the process
of learning, and how they are learning, ite‘ value of reflection’'When writing, students
can express theiidiosyncratic style’'since they are the readers by their own. Autonasny i
developed if the learners write frequently andtaTeachers can read what the students write

not to evaluate, but to seek the different diffiiled of students.

1.7.2. Types of Journals:

1.7.2.1 Learning journals:

As the name indicates, learning journals havedawith learning matters, that is to say,
learners use this type of journals in order to owere their learning difficulties. Learning
journals can be written on a notebook or even a taporder. Progoff (1975) suggests that
learning journals help making ‘inner conversationbat is to say, they help students make

conversations with themselves (87).

1.7.2.2. Diaries:
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A diary comes from daily writing, which meansitmg everyday. Progoff (1975,87)
defines diary astypically a notebook, booklet of blank pages, oy anurce for students to
record thoughts, reactions to learning experiencasd even inner most fears about a
learning activity”. One benefit of diaries iséing able to look on specific days or time

periods in an attempt to sort out personal feelings

1.7.2.3. Dream book or log:

A log is a record of event. It is like a psyabgital treatment; students who have fears in
some matters in the language may have dreamss&osalution, they write on their dreams

to overcome them.

1.7.2.4. Autobiography, Life Story and Memoires:

An autobiography is one’s life story; it fa@s on self- assessment. Life stories writing

concerns writing personally. The memoir is a marenal type of telling the others’ stories.

1.7.2.5. Spiritual Journals:

The spiritual journal takes a different forrorfr the other journals. It has to do with the

reactions about spiritual matters or even religithirsgs.

1.7.2.6. Professional Journals:

They have specific purposes depending on tbegsion one is investigating or studying.

Prgoff (1975, ibid).
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1.7.2.7. Interactive Reading Log:

Students write on interactive reading logs what their reactions are about what they have
read and will read. (Perham, 1992). A log is a réed passage of what students feel about

their learning (Oxford, 2002, 2nd Ed).

1.7.2.8. Theory Log:

The theory log or journal represents the idhed students keep a journal in order to reflect
on their studies. The theory log helps studentseson to think and critically reflect on

corresponding terminology, theory or knowledgero{ff: ibid).

1.7.2.9. Electronic Journaling:

The electronic journaling takes as the namecatds an electronic form. The only

difference between this type and the others isithswvritten on an electronic base.

(Progoff: ibid).

Conclusion:

In this chapter, we tried to shed some lighttendifferent approaches to teaching writing.
And as a conclusion, we can say that many factag mfluence the improvements in a
learning a foreign language. In the second chapterwill describe, discuss and analyse the

results obtained in the light of what we have désed in the first chapter.
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Chapter Two: the Field of Investigation

Introduction

2.1. Hypothesis

2.2. The population

2.3. The sample

2.4. Description of the test
2.5. Analysis of the test

Conclusion:
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Introduction:

The second chapter or the field of invesitgatends to give us insights about the
significance of writing diaries and what are thestnofluencing factors in the students’
writings. First, through the test given to studeosft8 rd year, we analyse what the students
think of the writing diaries, what are their praiatic points and how to prevent them from

making mistakes.

2.1. The population:

According to Brown (1988:144)A‘ population is the entire group of interest in the
study. The population of interest is all students (8@@ents) of English 3rd year LMD at

Mentouri University in Constantine, Algeria.

This population is particularly chosen hesmthe students in this level are expected to
be good enough to expose a cleaned essay far fistakes: it is supposed that students are
familiar enough with the different aspects of theduage. Then, the population would be

divided into two groups: one control and experinaégtoups.

2.2. The sample:

According to Brown (ibid: 114), a sample‘& subgroup taken from a population to

represent it’.

In this research, we opted for the experimlentontrol group designs where we randomly

took two groups, one which was used as an expetahand another as the control.

The sample contains sixty five students agedhfrineteen to thirty years old, with a

majority of girl presence.
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The study took place in the academic year Z2090 during normal classes, i.e. the test

took place surprisingly without telling the studeabout it.

The test was delivered to students in thenmgr one group took it at 9:30 and the other
group at 11:00. One group is following the studresApplied Languages and the other in

Language Sciences.

2.3. The test

We tried to make the students feel better beftaeting the test because they were against
the idea of writing from the beginning. But when te& them that is to be not graded and it

is for the sake of research they motivated andestdo write and ask questions.

The students were asked to write about onkeofdpics bellow:
Topic one:
‘Writing improves writing’
Topic two:

‘If you could change something in you, physicaliynoentally, what would you change and
why?’

Topic three:

‘What is the best event that ever happened to ypounaver be again’

The topics were chosen for the followingsi@as:

- Whether the students are familiar enough with tifferént types of essays that they

already learned through their three years at usityer

- To measure the readiness of students whateveatgetbey confront in the near or far

future.
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- To give us as researchers an idea about the studemipetence in different aspects of

the language such as different types of essays.

- Whether the students are able to use appropriateat they have already learned in

the previous years as pronouns, articles.

- Whether the students learned to differentiate betwfest and foreign languages and
that each language has its own soul, i.e. eaclhuéagegdiffers in many items from the

other languages.

The following table represents the differentstakes of students in both control an

experimental groups.

After examining the copies, we classify the tgroups in columns. The first column

represents the students i.e. each student is sspieesby a number.

The second and fourth columns represent thebeumwf mistakes in both control and

experimental groups.

The third and fifth columns represent the sgdadata in the second and fourth

columns.
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Table 03 Total mistakes of both groups.

Students’ Control Experimental
mistakes group group

1 7 49 13 169
2 7 49 13 169
3 15 225 25 625
4 12 144 10 100
5 7 49 13 169
6 16 256 9 81
7 6 36 15 225
8 15 225 11 121
9 20 400 11 121
10 7 49 14 196
11 12 144 15 225
12 15 225 19 361
13 32 1024 13 169
14 22 484 9 81
15 11 121 14 196
16 10 100 21 441
17 8 64 4 16
18 19 361 9 81
19 7 49 17 289
20 19 361 12 144
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21 26 676
22 9 81
23 20 400
24 11 121
25 8 64
26 17 289
27 9 81
28 10 100

11

21

24

14

22

12

14

121

441

576

25

196

484

144

196

To calculate the value of t {gst for independent groups), we apply the formr

tn1+n2-2= (x1-x2N (N1+NZz-2) (NIN2)

v/ (N1S1+N2S2) (N1+N:
X1: mean of the first group
X2: mean of the second gro
N1: number of students in the first gro
N2: number of students in the second g
S1: standard deviation of the first grc
S2: standard deviation of the second g
2.3.1 T- test for indepenent group design

The null hypothesis:
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There is no difference between writing diaries amiting proficiency, i.e. H= X1+X2.

The alternate hypothesis:

The performance of the experimental group is béti@n the performance of the altete

hypothesis, i.e. HO=H1>H2.

The t value is calculated as in the followi

Control group:

yx1 =377
X1=YyX1
N1

> X1=6227 (the value of X is squart

S1=yx1 -X1

N1
S1=6227/ 28 — 182.25

=40.14
Experimental group:

X2 =YX2
N2
Tx2= 390

Yx2=6190

S2=X2 -X2
N2
S2=6190/28 -193.21
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=27.86
Df= 28+28-2=54
The t value of mistakes is as the following:
T54=-0.25

The negative sign is not of importance beeanhen compared to the critical value, it is
taken as a positive value. The degree of freedoBbdtudents is 54. The observed value of t
is less than the critical value of t which is 1Miller and Richard, 1975) that is to say, there
is no significance in writing diaries and writingoficiency. To confirm our results, we opt for
another study, which is the qualitative study to m®re reliable results. Before, we make
some analysis of the students’ copies to show ribatall students respect the instructions

given by teachers.

Analysingthe students’ copies:

Figure 01 Representation of mistakes in both control araeerental groups.
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H experimental group

B control group

As it is observed (see appendix land2 page 53antte mistakes are not stable at
all; we can find an average of abdit mistakegper copy with a majority of mistakes in the
experimental group, but the highest score of mesak found in a copy in the experimental
group with30 mistakeqsee appendix 2, student 1Zhe copy belongs to a female student
coming from Constantine, she does not write diarsesd she chose to write about the
majority choice topic. Whereas the lowest scoré isiistakes(see appendix 1, student 7).
The copy belongs to a female student, too. Shehatitshe writes diaries but rarely and she
writes about the first topic. The problematic psiof both students are the confusion in using

past and present tenses, the wrong use of persmraduns, and third person singular.

Table 04 Topic Choice in the Control Group.

Topic 01 02 03
Control 14 8 6
Percentage 507. 28.57. 21.47.




Figure 02 Choice of Topics in the Control Group.

The great majority in the control group chose tatevabout the first topic which is

‘writing improves writing skill’. As a conclusiorstudents restated their thesis statements and

others who stated that reading improves writing raoicthe given topic.

The second highest topic chosen was thenseone (8 students chose it). The whole
eight students gave examples from history when thkgd about mental change like the case

of the American president Obama when he becamepitbgident even he is an African

American.

The last topic was chosen by six (6) sttglethe majority of students wrote about their

success in the baccalaureate exam.

Table 05 Topic Choice of the Experimental Group.

Topic 01 02 03
Experimental 8 5 15
Percentage 28.57. 17.85. 53.57.

Figure 03 Experimental Group Choice of Topics.

ST




53,57

In the experimental group, 53/450f the students chose the write about their best
events. The students’ best events differ from dnéent to another like parents, Algeria in the
world cup and having the same birthday as the lexégnce. The second topic came in the
second place with 28.87 The students argued that reading improves wriing not the
opposite. Finally, the third topic came in the dhidace with five (5) students i.e. 17/8% the
total mistakes wrote about it. Many students wanthange their physical appearance like
their faces and some others like to change thentaheharacteristics and like to have buildy

bodies especially boys.

Table 06 Number of Paragraphs in the Students’ copiekernGontrol Group.

Paragraphs’ number 4 3 2 1
Control 20 5 2 1
percentage 71.47. 17.85. 7.14. 3.57.

Figure 05: Paragraphs’ Number of the Control Group.
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3,57

m4p

H3p

It was recommended from the students to write fGd)y paragraphs, i.e. one (1)
introductory, two (2) developmental and one (1)atoding paragraph; but unfortunately not

all students did what they were asked to.

Starting by the control group, the majorifystudents wrote as it was recommended, i.e.
twenty (20) i.e.71.42 students wrote as it was asked from them. Fivet{i)ents i.e. 17.85
wrote one introductory paragraph, one in the dgaknt and a conclusion. Two students
which make 7.14 wrote two paragraphs as an introduction and aldpreental paragraph.
At last, one student wrote just one paragraph. €dngent wrote one paragraph which makes

3.57/ of the total mistakes.

Table 07 Number of Paragraphs Number in the Students’ €opf the Experimental

Group.
Paragraphs’ number 04 03 02 01
Experimental group 23 3 2 0
Percentage 82.14. 10.77 7.14. 0.




Figure 06. Paragraphs’ Number of the Experimental Group.

m4p

m3p

The experimental group is more or less like thetrbngroup in the number of
paragraphs. Twenty-three (23) which is 82.1students wrote four paragraphs as it was
recommended from them. Then three students i.@110wrote three paragraphs with one
paragraph in the introduction, one developmentdlare in the conclusion. Two students that
are 7.14/ like in the control group wrote two paragraphs, o student in the experimental
group wrote just one paragraph. Motivation and awass are important in this case, so that

students did not obey what was asked from them.

Table 08 Articles mistakes of both control and experimégtaups.

Control (28) Experimental ( 28 ) Total (56)
Articles 17 15 32
Percentage 53.1Z. 46.87. 100




Figure 07: Articles mistakes of both control and experimégtaups.

H control

H experimental

Both control and experimental groupssée have similar number of mistakes, with a
little higher percentage in the control group.démis that the students who write diaries make
little mistakes compared with those in the congmlup. Students confuse in using the articles
with nouns as in the following examples : “ ....&letteachers say” instead of “ ... all teachers
say” , “ at the university” instead of “ at univays , and “ it is the best way to improve
writing skill” instead of “ it is the best to impve the writing skill” . The interference of the

mother tongue played a very important role in taggrmance of students.

Table 09 Distribution of Pers. Pron. Mistakes in both ecohind experimental groups.

Control (28) Experimental ( 28 ) Total (56)
Pers. pron. 74 15 89
Percentage 83.14. 16.85. 100.




Figure 10: Distribution of Pers. Pron. both control and expental groups.

M control

Students in both groups use the persprmadoun ‘you’ when they compose which is
already a form that teachers ask their studentsondd. Other personal pronouns are ‘he’ and
‘they’ without any previous reference. The studeimsthe experimental group used less
mistakes with 16.85compared with those of the control group with 83.INeither transfer

nor interference is the cause in this case, butrewvess which lack students, i.e. their

knowledge about the target language is limited.

Table 10 Distribution of Preposition Mistakes in both Canttand Experimental Groups.

Control (28) Experimental ( 28 ) Total (56 )
Preposition 17 18 35
Percentage 48.57. 51.4%. 100




Figure 11 Distribution of Preposition Mistakes in both Canitand Experimental Groups.

H control

B experimental

In the use of preposition, students in tbatiol group made 17 times wrong use of
prepositions which is 47.37n 28 copies, whereas the experimental group ni&daistakes,

i.e. 48.57. of the total mistakes.

This represents that both groups confugheruse of prepositions and mainly because of
the negative transfer like the following: “all tleemethods are learned by writing” instead of
“all these methods are learned through writing”, &vents that happen with people” instead

of “events that happen to people”.

Table 11 Distribution of Punctuation Mistakes in both Catand Experimental Groups.

Control (28) Experimental ( 28 ) Total (56)
Punctuation 25 29 56
Percentage 46.29 53.70. 100




Figure 12 Distribution of punctuation mistakes in both cohttnd experimental groups.

H control

B experimental

In punctuation mistakes, students in bothtrobrand experimental groups seem to have
similar proportions with 53.700f the total mistakes. On the other hand, therobmfroup
made little mistakes with 46.2%f the total mistakes. Students seem to have @nwdtic
points in the use of commas like in “whémwas on the period of exams | was very wrong
and fread my family too especially my mothestead of “when | was in the period of the
exams, | was much stressed and especially my mathtre whole family”. “Of course.
neither his cloths nor his race was the reasonvds his idea of changeathstead of “neither

his clothes nor his race, but his idea of change.

Table 12 Distribution of s (plural.) mistakes in both cmoitand experimental groups.

Control (28) Experimental (28) | Total (56)
S (plur.) 12 5 17
Percentage 70.58. 29.41. 100-%




Figure 13 Distribution of s (plur.) mistakes in both coritemd experimental.

M control

The control group made more mistakes thanexperimental group in the use of the
plural “s”. Students in the control group made B%5mistakes of the whole mistakes,
whereas the experimental group made just 29.#keems less the proportion of the control ,
but still there are problematic points in the use¢he ‘s’ of the plural as in : Writing is a
technique in which you express your feelings thhoiffinstead of “ writing is a technique

that is used to express one’s feelings” , “ alsthenethod” instead of “ all these methods” .

Intralingual errors are the main cansthe students’ performance in this case.

Table 13 Distribution of s (pre.) mistakes of both contapld experimental groups.

Control (28) Experimental ( 28 ) Total (56 )
S (pre.) 21 7 28
Percentage 751 25 100"




Figure 14: Distribution s (pre) mistakes of both control angberimental groups.

H control

B experimental

In the control group, it appears thatehis a little wrong use of the ‘s’ of the present
with a percentage of 25vhich means Y4 of the total mistakes. Whereasérctmntrol group,
the percentage is %6f mistakes. Students ,in some cases , put theétts plural nouns like
in : “ some people argueshstead of “ some people argue” , or the oppdgein “ so ,
vocabulary refreshe” instead of “ vocabulary refies..”. Ignorance of the rules is the major

factor in the performance of students.

Table 14: Distribution of spelling mistakes in the controldeexperimental groups .

Control (28) Experimental ( 28 ) Total (56 )
Spelling 107 114 221
percentage 48.41. 51.58. 100~




Figure 15: Distribution of spelling mistakes in both contesid experimental groups .

H control

B experimental

The major spelling mistakes belongs to theeexrpental group with a proportion of
51.58.0of the total mistakes; however , there is no bftpdénce between the two groups since

the control group made 48.4bf total mistakes .

Students use translation, and they keepahe spelling, when they compose their essays
like in the following examples:ftitur’ instead of “future”,“method€ instead of “method”,

and “informe” instead of “inform”.

Table 15 Distribution of tense mistakes in both controti@xperimental groups.

Control (28) Experimental ( 28 ) Total (56 )
Tense 18 43 61
Percentage 29.50. 70.49. 100~




Figure 16: Distribution of tense mistakes of both controtl@xperimental groups.

H control

B experimental

Students in the control group seem more coempah the use of tense, and the figure
represents 29.30f the total mistakes. However, the experimentaugr appears to have

more difficulties in the use of tenses and therfigepresents 70.49f the total mistakes.

The problematic points of both groups are padt@esent, and sometimes students created
tenses. These are some of the mistakes: “wrirignproved your skills instead, it is better
reformulated “writing improves the students’ skKillsall what had be saidinstead of “all
what has been said”. Many aspects of tense arentabséhe mother tongue which lead

students made mistakes.




Table 16 Distribution of structure mistakes in both thetrol and experimental groups.

Control (28) Experimental ( 28 ) Total (56)
Structure 81 95 176
Percentage 46.0Z. 53.97. 100%

Figure 17: Distribution of structure mistakes in both cohtiad experimental groups.

M control

B experimental

The table represents the number of mistakesth groups, and the figure represents the
proportions. Students in experimental group madeemuistakes that is 53.9¥. compared

with 46.0Z. in the control group.

The main structure mistakes athi$ is the day of the resultinstead of “the day of

results comes”, “if this means a thing” insteadtbat means just one thing”.

Transfer from Arabic and French plays a roléhe performance of the students, as a

result, students made mistakes.




Table 17 Distribution of ignoring the thesis statementd®ath control and experimental

groups.
Control (28) Experimental ( 28 ) Total (56)

Thesis statement 5 12 17

Percentage 29.4Y. 70.58. 100~

Figure 18: Distribution of ignoring the thesis statement®ath the control and experimental.

M control

B experimental

The figure and the table represented abovev shat many students did not state their
thesis statements especially in the experiment@igr70.58 of the students did not state
their thesis statements. However in the controligr@9.4% of the students only did not state

theirs. One of the reasons is that students déollotv a process in their writings.




Conclusion:

The obtained results showed that diaries plagie@in improving some difficulties like in
case of prepositions, and that some errors argaltransfer and intralingual errors, like in
case of spelling and tense. Overgeneralizationapgdemore in case of tense, interference in
case of spelling and prepositions. Transfer applei@renany cases because students thought

that translation always works.
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Discussion:

In analyzing the results obtained from the beijig of the analysis, it appeared to us that
students do not obey the instructions given, likeur case, they did not write the number of
paragraphs needed. The choice of topics gave ighiaghat some students like to share their

private events with their teachers and otherstbkerite about general topics.

In the analysis, we focused on the differenteypf mistakes to give more information
about the strengths and weaknesses of the studemtgpeared that the students’ level is
almost similar to each other, whether they writarids or not; according to the analysis of

copies, with some exceptions (appendix 1, 2).

Writing diaries is not totally behind all the stakes because we found many copies in the
experimental group nearly without mistakes. Diagas prevent making some mistakes like
articles, personal pronouns, and prepositions asreélults showed; but because there are

differences between the two languages students matdakes.

Transfer errors mainly appeared in spellingtakes of the students like in the words and
the intralingual mistakes in the tense, since thabk language does not have the different
aspects like English. Intralingual errors appeanechany cases, like in overgeneralization of

the rules (case of the plural “s”).

In some cases, motivation played a role in theesits] performance, since they did not write

the number of paragraphs asked.
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General conclusion:

In this research, we tried to shed some lighthenimportance of using diaries as a practice
tool to improve writing skills. Two groups were askto fulfil a test of three topics of choice.

And the results obtained are derived from the amalgf the students’ mistakes.

The results showed that the experimental groagamimore mistakes than the control group,
but the mistakes were due to two main aspects waiehtransfer and intralingual errors

which were discussed in the first chapter.

Many factors influence the improvements in@ag a language: motivation and awareness
play a vital role in this case. Motivation is a peglogical factor that students can develop by
their own or teachers can do it. If the studemhagivated, his performance will be better than

when he/she is not motivated.

Awareness is a conscious factor that teachsld build in foreign language learners, so

that students become more competent in their legrni

Last and not least, we suggest some recommendatiocase of future research. Teachers

should give more importance to linguistics in teagtstudents a foreign language.

Students, on the other hand, are asked to be motivated when studying especially in a

foreign language.
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Appendix one The Students’ Mistakes in the Control Group

mistakes| Arti. | Pers.| Prep.| Punc.| S(plur) | S(sing.)| Spel.| Struc.| Tense| Thesis
Pron. S
1 3 2 2 +
2 3 4 +
3 3 6 4 2 +
4 7 5 +
5 1 1 3 1 -
6 2 8 1 1 4 +
7 2 2 +
8 8 5 2 1 2 2 1 +
9 7 2 2 1 3 4 1 +
10 4 1 1 -
11 1 1 5 3 1 -
12 4 2 5 2 1 -
13 3 10 2 8 6 1 2 +
14 4 1 5 5 7 +
15 3 1 2 1 1 3 +
16 1 4 1 2 1 -
17 2 1 1 4 +
18 7 1 1 1 6 3 +
19 1 6 +
20 1 1 2 1 9 2 3 +
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21

22

23

24

25

26

27

28

14
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Appendix two: The Students’ Mistakes in the Experimental Group.

mistakes| Arti. | Pers. | Prep.| Punc} S(plur)| S(sing.)| Spel. | Struc| Tense
Pron.

1 1 1 1 8 2

2 1 8 4

3 1 2 1 3 3 8 6 2

4 1 2 3 3

5 2 1 1 4 5

6 1 1 2 1 1 3

7 1 2 1 5 2 4

8 5 2 2 2

9 4 5 2

10 2 5 1 5

11 1 1 5 5 3

12 2 1 3 2 10 2

13 2 1 1 1 3 3 2

14 2 1 1 5

15 6 1 1 2 4

16 1 1 1 8 10

17 2 1 1

18 1 2 1 1 3

19 1 3 2 2 1 5 2

20 1 5 5
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21

22

23

24

25

26

27

28
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Appendix three: The Test

The test: this work is not going to be graded, &lp lus to finish it and we will be grateful to

you.
Mentouri University: Constantine.
Faculty of Letters and Languages.
Department of Foreign Languages.

Male: female:

Age:

Town:

Do you write diaries?

Yes no

If yes, how frequently do you write?

Each day sometimes regularly rarely

Choose one of the following topics:

Topic one:

“Writing improves writing”, discuss.

Topic two:
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“If you could change something in you, physicaltyneentally, what would you change and

why?”

Topic three:

“What is the best event that happened to you amdrrize again”.

artk you again.
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Résume :

L’objectif de cette these est d’'identifierdet mesurer 'effet de journaux de la maitrise du
processus d’écriture. Comme les journaux sont ceegales plusieurs avantages, on a
évaluer le confirmation de I'hypothese qui stipglee « les journaux servent a améliorer le

style d’écriture chez les étudiants ».

Nous avons teste 56 étudiants de la 3emeéeadiAnglais a I'Université de Mentouri,
Constantine parce que il est pense qu’ils ont yeau mieux que les étudiants des premiére

et deuxiéeme année.

Les étudiants ont été invités a produire urmiessr I'un des trois sujets donnés. La
premiére partie contient des questions sur degnrdtions personnels et I'habitude des
étudiants visa vis I'écriture des journaux (s'ilsrigent chaque jour, temps en temps ou

rarement).

L’évaluation a porte sur la correction des esale toutes les copies.

Une série de recommandations a été faite ari&ehe des résultats obtenus.
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