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Abstract

The main aim of this research is to find out the reasons that lead translation students at the
Department of Translation, Mentouri University, Constantine 1, to produce pragmatic errors in
their translations. Many of them cannot appropriately translate texts in which the pragmatic and
cultural content of the source text does not plainly coincide with that of the target text. It is
hypothesized that this would be caused by failure to understand the pragmatic and cultural
dimensions of utterances. In an attempt to test this hypothesis two research instruments are used,
a questionnaire is administered to a sample of translation teachers and two translation tests to a
sample of translation students. The research findings show that most translation students are
unaware of the importance of the pragmatic and cultural dimensions of a text and this is
reflected in the inadequate translation they produce. Hence, integrating teaching pragmatics in
the teaching syllabus at the Department of Translation may help improve the students’

pragmatic skills and enhance their pragmatic competence in translation.
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General Introduction

Rational of the Study

No one disagrees that translation is an important language activity in societies. Some
even believe that “translation is an all-important, if not the most essential, semiotic endeavour
of human kind” (Ho, 1971: 11). However, translation is not an easy task due to differences
between languages and cultures. Therefore, many translators/linguists, such as Nida (1964),
Bell (1991), Gutt (1991), Hatim and Mason (1991) and Baker (1992), suggest the application
of a linguistic theory to translation. This theoretical linguistic application to translation practice
has been done following different approaches. One of these approaches is the pragmatic

approach.

There are several pragmatic aspects of which a translator should be aware when
translating. These aspects relate to speech acts (Austin, 1962; Searle, 1975), implicature,
presupposition and the cooperative principle (Grice, 1975) which enable speakers/writers to

create and infer implicatures.

Statement of the Problem

Successful translation involves much more than mere knowledge of grammar rules,
vocabulary and syntax. In order to be a successful translator, it is not enough to be competent
in grammar, syntax and semantics of both the source and the target languages. Translators
should be also aware of pragmatic and cultural differences between the source and target
languages. This in essence means that translation students are supposed to be knowledgeable in
pragmatics as they are knowledgeable in grammar, syntax, linguistics, etc. and to put their

knowledge into practice. However, this is not the case for translation students in Mentouri



University Constantine 1 because teaching pragmatics as a separate module is not part of the

course syllabus offered by the Department of Translation.

More important, although fourth year translation students in MUC1 have spent almost
four years in learning and practicing translation, still they face many difficulties in translating
culturally loaded expressions and texts which are of a pragmatic nature. This thesis, therefore,
tries to explore and predict pragmatic errors that translation students are likely to make when

translating texts from English into Arabic and vice versa.

Aims of the Research

There are four aims to be achieved in this work.

1. To explore the interface between translation and pragmatics in translation work

2. To predict possible translation problems fourth year translation students are likely to
make at the pragmatic level.

3. To find the main reasons that lead translation learners to produce pragmatic errors when
translating English/Arabic/English texts.

4. To suggest possible solutions in order to help students avoid pragmatic errors.

Research Questions

In order to fulfil this research, there are five questions which should be answered.

a. What sorts of errors do fourth year translation students make in translating culturally
loaded English and Arabic texts?
b. What are the main reasons that lead fourth year translation students to make such type

of errors (mainly pragmatic errors) when translating English and Arabic texts?



c. What are the possible methods translation teachers should follow to raise students’
awareness about the importance of pragmatic and extra-linguistic knowledge in

translation?

Hypothesis

The hypothesis on which the present thesis is based runs as follows:

It is hypothesized that failure to understand the pragmatic and cultural dimensions of
utterances would lead students of translation to render the pragmatic meaning of English and

Arabic utterances inappropriately.

Methodology

Sample Population

The data of this research is collected from translation teachers and fourth year students
at the Department of Translation in Mentouri University, Constantine 1, Algeria. First, a
translation test performance is administered to one hundred fourth year translation students.
This population is divided into two equal groups. The first group translates an English text into
Arabic; the second group translates an Arabic text into English. Second, a questionnaire is

administered to twenty four translation teachers.
Research Instruments
Two research instruments are designed:

The First research instrument is a questionnaire for teachers. As the questionnaire is
an instrument for collecting data in the form of a series of questions about a particular subject
or related groups of subjects, the questionnaire of this research is administered to twenty four

translation teachers at the Department of Translation in MUCL. It consists of 27 question about

3



matters related to the main subject of this thesis which is pragmatic errors in translation. In
other words, the main aim of this questionnaire is to correlate teachers thinking and students
practice. It is to find out how teachers understand pragmatics in translation, and how they
evaluate students’ practice in translating the pragmatic aspects from English into Arabic and

vice versa.

The second research instrument is a performance translation exercise for students. It is
in the form of two texts given to translation students to translate. The first text is the first chapter
from the English novel ‘Great Expectations’ by Charles Dickens, and the second one is the first
chapter from Mahfouz’s novel (1985) ~c 3V J# » s (The Day the Leader was Killed). After that,
students translated texts are examined and analysed from a pragmatic perspective in order to
see how fourth year translation students translate the pragmatic aspects and components from
English into Arabic and vice versa. The published translations of the work of Dickens by the
house of publications Y <% and that of Mahfouz by the translator Mashem Malak are used
as model translations to evaluate the students' translations; of course, the model translation does

not mean in anyway a perfect translation.
Procedure of Analysis

Quantitative and qualitative methods are followed in analysing and evaluating the data
at hand. First, in analysing students' translations the researcher identifies utterances which are
of a pragmatic nature in order to be analysed and examined in comparison to the published
translations of Mashem Malak and 3_Y) 48 Second, the questionnaire analysis consists
mainly of descriptive statistics. In analysing the teachers' answers the researcher focuses on two
main points. First, to find out to what extent translation teachers believe in the importance of
teaching pragmatics, and second, to shed light on students' awareness about pragmatics in

translation and the main problems they may face when translating culturally loaded expressions.



Structure of the Thesis

This thesis is organized into eight chapters.

Chapter one introduces the reader to the process of translation in general. It focuses on
different scholars’ views about translation theory and translation practice in addition to the
methods and rules translation scholars follow in order to have a better translation product.

Furthermore, it deals with different types of translation and translation equivalence.

Chapter two sets a background to the notion of pragmatics in relation to translation
and how important pragmatics is in translation. It attempts to trace a line of thought concerning
pragmatic aspects namely, speech acts and events, cooperative principle, implicature,

presuppositions and deixis in relation to translation.

Chapter three brings under light some of the approaches and methods to translation
teaching, and how different scholars see the importance of pragmatics in teaching translation.
It demonstrates the necessity for integrating teaching pragmatics to students at the Department

of Translation in MUCL1.

Chapter four outlines the quantitative and qualitative methodology followed in this
thesis. This chapter explores and justifies the choice of the research method adopted and the
research instruments used in the collection of data. It also highlights the procedures to be

followed in the analysis of data.

Chapter five presents and discusses the data generated by the teachers’ questionnaire.
It mainly aims at analysing the teachers’ views about students’ awareness about pragmatics in
translation, the students’ and the teachers’ beliefs about the importance of pragmatics in

translation, and how the teachers evaluate students’ pragmatic translations.



Chapter six discusses the first translation test. It sheds light on students’ translations
from English into Arabic by examining and analysing them from a pragmatic perspective. The
need for this analysis is meant to support the aims of the present research which, as stated
earlier, attempts to discover pragmatic errors translation students are likely to make when

translating English/Arabic/English texts.

Chapter seven deals with the second translation test. It provides quantitative and
qualitative analyses of the students’ translations to identify pragmatic errors translation students

are likely to make when translating Arabic texts into English.

Chapter eight gives a set of recommendations which may help both translation teachers
and translation learners in easing pragmatic problems faced by learners when translating

English and Arabic texts.



Chapter One: Translation Theories

Introduction

This chapter focuses on the concept of translation. It attempts to provide different
definitions and views about translation theory in relation to pragmatics. Additionally, the
chapter highlights how scholars from different disciplines look at translation. Moreover, the
chapter tries to trace different ways by which linguists and translators define and distinguish
between translation types and aspects such as translation equivalence, the relevance theory,

translation competence, and translation quality.

1.1. Translation Theory

For Pym (2010), a theory is the task where people generate and select processes. This
means, translation theory is when translators discuss what they do. One can theorize when
speaking about the translation process or when referring to the source and the target cultures.
Translation theory is based on understanding how languages work. Furthermore, translation
theory recognizes that different languages encode meaning in differing forms, yet this helps
translators find appropriate ways of preserving meaning by using the appropriate form (Pérez,

2005).
From another perspective, Weber (2005: 36) sees that:

A theory is framed in terms of various elements, making claims about
them, about how they are related, and so forth. It provides a framework
for thinking about a domain and a vocabulary with which to discuss it.
But most significantly, a theory shapes how people think about the

domain.



Translation theory reveals a number of approaches which reflect linguistics, literature,
and cultural theory; translation theory also reflects the translator training and practice (Venuti,

2000).

Translation theory can be described both as a new and an old field. On the one hand,
translation theory was known centuries ago though it was not described as a separate field. On
the other hand, translation theory is a new field that has existed only since 1983 as an
independent field (Weber, 2005). For some scholars, translation theory has never been an

independent subject; for others, who may be translators themselves, it is a new field of study.

Anyone working ‘monolinguistically’ may purport no need for
translation theory; yet translation inheres in every language by its
relationships to other signifying systems both past and present.
Although considered a marginal discipline in academia, translation
theory is central to anyone interpreting literature; in an historical period
characterized by the proliferation of literary theories, translation theory
is becoming increasingly relevant to them all. (Gentzler, 2001:1)

1.2. Translation as a Process and Product

Translation is the process of changing a written or spoken discourse into another
language; it is the act of rendering meaning in another language or transferring meaning from
one language into another (Aziz and Lataiwish, 2000). They add that to translate is to replace a

text in one language by another text in another language.

According to Catford (1965), it is of great importance to maintain equivalence between
source and target texts. Furthermore, Jakobson (1959) argues that translation is a linguistic
operation which deals with linguistic signs; this operation can be between two different
languages, as it can be within the same language. In other words, translation can be divided into

three types: intraligual translation, intersemiotic translation, and interlingual translation.



Intralingual translation is when translating within the same language. Intersemiotic translation
is the interpretation of linguistic verbal signs by the use of signs of nonverbal sign systems, for
example, when a composer puts words to music. The interlingual translation has more to do
with the interpretation of certain texts from one language into another. As a case in point, Roger
(1991) suggests that translation is the process or result of transferring information from one
language into another. It aims at reproducing appropriate grammatical and lexical utterances of

the source language by finding equivalents to these utterances in the target language.

Most translation theorists agree that translation is understood as the transfer of form
and meaning from the source to the target language. This process of transfer has a particular
purpose namely, to serve as a cross cultural communication means among people, as Baker
(1998:4) explains “The translator is the expert whose task is to produce message transmitters
for use in trans-cultural message transfer. To do this, that translator must, at a particular place
and at a particular time, produce a particular product for a particular purpose”. That is,
translation is regarded as a series of shifts at both the linguistic and the cultural levels within

which a given text is produced.

Another definition of translation is given by Nida and Taber. They wrote (1982:12),
“Translation consists in reproducing in the receptor language the closest natural equivalence of
the source language message, first in terms of meaning and second in terms of style”.
Translators do not focus only on the form or the structure of a text, but also on meaning of the
message in order to produce the same effect of the source text. Translation consists of rendering
the message from the source language into the target language and at the same time preserving

its semantic and stylistic equivalence (Roger, 1991).

Another point of view is that translation can be seen from two different perspectives,

that of a process and that of a product. As a process, it focuses on the role of the translator in



transferring the original text into the target text. As a product, it centres on the concrete
translation product that is produced by the translator. To say translating something and
something has been translated are not the same. The first expression refers to translation as a

process, whereas the second one refers to the translation end product (Kitis, 2009).

Seen from another perspective, translation can be viewed as the end product of the
translation process. However, translation is not just replacing sentences in one language as such
by others in another: Thus attention should be given to equivalence in meaning as well as to
form. More important, translation is concerned with all language components, vocabulary,

grammar, style, and phonology ... etc. as the following figure illustrates.

Grammar Vocabulary Style Phonology
Sentences Synonymy Formality Rhyme
Clauses Polysemy Informality Rhythm
Word order Antonymy Parallelism Alliteration
Tenses Connotation Ambiguity Consonance
Voice Collocation Repetition Assonance
Questions Idioms Redundancy Meter
Negations Proverbs Short sentencing Foot
Imperatives Metaphors Long sentencing etc.
Adjectives Technical terms Expressivity

Adverbs Culture Nominalization

Articles etc. Vs. Verbalization

Figure 1. Language Components within the Linguistic System(Ghazala, 1995: 2/3)
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Ghazala (1995) says that the first and most important purpose of the translator is
meaning which lies in the relationships which may develop within the aforementioned language
components (Figure 1). That is to say, translators should focus more on translating the effect
that a certain component has on the meaning of a text instead of focusing on translating only
grammar, vocabulary or style. This is so because a faithful translation requires a translator to
work out his translation using all these together. The following figure explains more Ghazala’s
point of view since it sets the relationship between all of language, language components,

meaning and translation.

Language
Grammar Words Style Sounds
Meaning
Translation

Figure 2. Relationship between Language, Language Components, Meaning, and
Translation(Ghazala, 1995:4)

Ghazala (1995) adds that translation is concerned with transferring the linguistic units
rather than transferring isolated words from one language into another. To translate a linguistic
unit means to translate the sentence as a form and meaning, not only as a grammatical unit.

Form and meaning in translation are tied together as two faces (sides) of the same coin.
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Moreover, Yule (1996) distinguishes between two types of meaning, the denotative
meaning and the connotative one. The former deals with the literal sense of a word while the
latter deals with associations and emotions which are connected to a certain word. To illustrate
the point, the denotative meaning of the word owl is the animal which belongs to birds family,
whereas, generally its connotative meaning in European culture can be to be lucky, to have big
eyes, to bring bad luck, etc. The connotative meaning of a word may differ from one user to
another, as it may differ from one language to another. This can be related to pragmatics and
culture and can affect translation too. For instance, in translating the word owl in a certain
context from English into Arabic, the Arab translator may not translate it appropriately if s/he
is not aware of the pragmatic and cultural differences of owl connotative meaning in the source

and target languages.

Another point of view is that of Newmark (1991) who suggests that there are three
other types of meaning which are: cognitive meaning, communicative meaning, and associative
meaning. Each one of these has sub-types. The cognitive meaning includes the linguistic

meaning, the referential meaning, the implicit meaning, and the thematic meaning.

Thematic meaning shows normally the old information as the theme at the
beginning of a sentence, and the new information (rheme) at the end of the
sentence, with the highest degree of communicative dynamism (...).
Thematic meaning insures the maximum ‘reasonable’ formal equivalence

between source and target language text (Newmark, 1991:29).

The following are examples of the cognitive meaning sub-types.

1. He was obsessed by the idea of selling his car.

A b a3 8 L g ppa IS
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2. Ali was obsessed by the idea of selling his Peugeot.

O sy 4 b a1 5 486 L g 500 A
3. No comment Lol (3 e el

As example 1 shows, the linguistic meaning of this sentence is that someone (he)
wanted to sell the car he had. In the next example (example 2), the meaning of the sentence is
rather referential since the sentence refers to a particular person, who is called Ali; moreover it
refers to a specific car which is Peugeot. As far as example 3 is concerned, it may mean you are
quite right, you are quite wrong or no comment, depending on the tone of the speaker, or on the

context of the text. Thus, it can be said that it carries an implicit meaning.

The second type of meaning, communicative meaning, includes illocutionary
meaning, performative meaning, inferential meaning, and prognostic meaning (Newmark,

1991). Take the following examples.

1. What are the main causes of your success?
2. Game over, in an electronic game means that the player loses.
3. | regret the expense, | want my money back.

4. Saying in a night party: it’s late.

As it can be seen above in example 1, the answer to this question presents the
illocutionary meaning. Example 2 is an expression which is usually used in electronic games to
mean that the player lost the game; therefore, this example carries a performative meaning. A
further example is example 3 which may have different inferential meanings depending on the
context in which this utterance occurs. Some of these inferential meanings can be | want to stop
working with u, or it is the last time | buy something from you. In example 4 the meaning is
prognostic since using such utterance in a night party may mean let us go home.

13



Associative meaning is the third type of meaning according to Newmark (1991). He
argues that associative meaning can be related to the writer’s background, situation, or the
effects exercised by the source language. It is related to the pragmatic meaning of a text that
can be affected by the writer’s background, situation or context, and the effect of the text on the

audience.

However, the great importance attached to meaning in translation does not mean to
neglect the form and style of the translated text. Meaning is the core of text; form is the style
for a given context. That is, it has a lot to do with conveying meaning to the reader (Weber,
2005). Hence, form plays a central role in understanding the right meaning of a given text. A
competent translator is the one who focuses on the form of his translation as he does with its

meaning (ibid).

1.3. Translation Studies

Translation theories have long been impressionist, until recently when theoretical
studies of translation caught the eyes of scholars and translators (Ka-Wai, 2007). Before
discussing different theories in translation studies, it is necessary to understand the nature of

this discipline.
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Translation Studies

/\

Pure Applied

/\

Theoretical Descriptive

GeneralPartial
Translator Translation TranslationTranslation
Training  Aids Policy Criticism

Product Process Function

Oriented Oriented Oriented

MediumArea  Rank  Text-type Time Problem

Restricted Restricted  Restricted Restricted Restricted Restricted

Figure 3.Homles' "Map' of Translation Studies (1972)(Adapted and Modified from
Toury 1995:10)

According to the above figure, Homles (1972) distinguishes between two branches of
translation studies, pure and applied translation studies. Applied translation studies include four
sub-branches. First, there is translator training which deals with the pedagogy of translation
learning and translation studies. Second, there are translation aids which are concerned with the

development of dictionaries or grammar aids. Third, there is translation policy which involves
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the place and role of translators. The fourth sub-branch is translation criticism which deals with

the evaluation of the students’ translations and review of published translations (Ka-Wai, 2007).

The pure branch of translation studies contains two sub-branches. First, there are
descriptive translation studies in which the focus of the study is product oriented, function
oriented, or process oriented. Product oriented study is "the area of research which describes
existing translations and it always starts with the description of individual translations, or text-
focused translation description” (Holmes, 1972:184). The second kind, function oriented
descriptive translation studies, is "the description of their (translations') function in the recipient
socio-cultural situation” (Holmes, 1972: 185). The third kind, process oriented descriptive

translation studies, deals with the process or act of translation itself (Cited in Aveling, 2014).

The second sub-branch of pure translation studies is the theoretical translation studies.

Holmes (1972: 185) defines it as:

...(those that use) the results of descriptive translation studies, in
combination with the information available from related fields and
disciplines, to evolve principles, theories, and models which will serve
to explain and predict what translating and translations are and will be.
[.]The ultimate goal of the translation theorists in the broad sense must
undoubtedly be to develop a full, inclusive theory accommodating so
many elements that it can serve to explain and predict all phenomena
falling within the terrain of translating and translation, to the exclusion

of all phenomena falling outside it.

However, one can easily see that such an ambition can hardly be achieved and so most

of the translation theories are only partial. They can be medium restricted i.e., which means or
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form is used, such as spoken vs. written. Area restricted translation theory involves language
and culture restrictions. By rank restrictions is meant the analyses on word-level, phrase-level,
sentence-level or discourse-level. Text-type restricted translation theory is concerned with
specific types of genres. Contemporary vs. historic is an example of time restricted while
problem restricted is confined to one or more specific problems, for instance translation of

proper nouns, metaphors, etc. (Aveling, H. 2014).

1.4. Concept of Equivalence in Translation

As aforementioned, translation is of three main types, intralingual translation,
intersemiotic translation, and interlingual translation (Jakobson, 1959). From another
perspective, translation has been divided by different scholars into many types such as: formal
vs. dynamic (Nida, 1964), semantic vs. communicative translation (Newmark, 1991). Semantic
vs. functional equivalence (Bell, 1991), covert vs. overt translation (House, 2001) and non-

pragmatic vs. pragmatic translation (Wilss, 1982).

Pragmatic translation is a form of equivalence between the source and target texts.
This notion has become the basic aim of many translation theories, yet there is no unanimous
agreement on the nature of translation equivalence. Catford (1965:20) considers equivalence as
an integral part of translation. Nida and Taber said the same when they argue that translation
consists of reproducing in the target language the closest natural equivalence of the source
language message, first in terms of meaning and secondly in terms of style (Nida and Taber,
1982). In a similar vein, Pym (2007) pens that translation and equivalence are interrelated in a
way that translation can be defined through equivalence, as well as equivalence can be defined
through translation. In other words, translation is defined in terms of equivalence and
equivalence is at the same time used for assessing and describing actual translation acts (Baker,
2004). Equivalence in translation is a corresponding word or expression in another language. It

is the similarity between a word or expression in one language and its translation in another
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language. Proponents of equivalence based theories of translation usually define equivalence
as the relationship between a source text and a target text in terms of correspondence, or
similarity in terms of the number of words or expressions in both languages (Lingualinks
Library, 2004). Equivalence has become a central issue in translation because it is closely linked
to other important theoretical notions in translation studies (Baker, 2004). For instance, Baker
(2004) writes that equivalence is central to the notion of fidelity/faithfulness and the notion of
shifts which is an important tool of analysis in descriptive studies and an important notion in

normative approaches.

Many theories claim that “if a specific linguistic unit in one language carries the same
intended meaning/message encoded in a specific linguistic medium in another, then those two
units are considered to be equivalent” (Karimi, 2003: paragraph 8). When considering this
definition and other previous definition of equivalence in translation, it is clear that there are
three main components of equivalence which are, first, a pair (at least) between which the
relationship of translation exists and, second, a concept of sameness or similarity between pairs
and, third, a set of qualities (Halverson, 2006). Thus, another more precise definition of
equivalence may be that it is a relationship existing between two (or more) entities; this
relationship can be described as one of sameness/similarity in terms of any of a number of
potential qualities (Sadeghi, 2015). More importantly, the first component of equivalence,
which is the two (or more) entities between which the relationship exists, should be comparable.
This component is seen as unproblematic by several scholars and linguists. However, the idea
of sameness/similarity is potentially problematic since there are two specific aspects to the
problem of sameness in translation, which are its nature and its degree (Halverson, 2006).
Halverson, (2006) adds that component of the concept of equivalence, which is the quality, has

been the focus of conceptual debate.
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However, equivalence means different things to different translators. There are
different degrees of equivalence; it can be full equivalence as it can be partial. Roger (1991)
argues that there is no absolute synonymy between words in the same language. In such a case,
translators find themselves in a situation in which they should find an appropriate equivalent
expression for a word in the source text (Azziz and Lataiwish, 2000). Almost all translation
scholars, such as Nida and Taber (1982) and Baker (1992) emphasize the role of equivalence
in translation either as a process or a product. Hence, there is no other concept in translation
theory and translation studies which has produced as many contradictory statements, attempts

and definitions as the concept of translation equivalence (Wilss, 1982).

Baker (2004) claims that scholars of translation have treated equivalence as a semantic
category. That is, they have traditionally stressed equivalence of meaning and semantic content.

For example, Rabin (1958:123) defines translation as:

...a process by which a spoken or written utterance takes place in one
language which is intended and presented to convey the same meaning
as a previously existing utterance in another language. It thus involves
two distinct factors, a meaning, a reference to some slice of reality, and

the difference between two languages in referring to that reality.

This means that the notion of equivalence is similar to that of synonymy except that
equivalence applies to items in two different languages and synonymy applies to items in the
same language. Yet, Baker (2004) says that the theory of meaning has now been rejected in
most disciplines and the treatment of equivalence as a semantic concept soon comes to be

regarded as untenable in translation studies.

One of the first alternatives to be offered was a definition of equivalence
not as a question of ‘how close’ a target text is to the same reality

portrayed in the source text but rather as how close it comes to
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reproducing the same effect or response in the target readers that the

source text produced in the source readers. (Baker, 2004: paragraph 9)

Some scholars deal with translation equivalence as a source-oriented theory; others see
it as a target-oriented theory. The source oriented approach aims at explaining the translation
process on the basis of professional experiences by saying what a translator must or must not
do in order to render a good translation; and under these assumptions the focus is on the fidelity
to the source text in terms of form and meaning (Tung, 1998). St. Jerome’s suggestions about

how to render translation can be considered as an example of source-oriented theories.

St. Jerome already stated that Bible translations must respect the exact
form of the source text because God’s word must not be tampered with
whereas in secular texts the translator should strive to render the meaning
of the source text (Stenzl, 1983: 6).

Source-oriented equivalence is more related to the manner of rendering a source text in a form
that produces the structure and form of the target text as closely as possible while target oriented
equivalence is more related to the manner of rendering a source text in a form that is as natural

as possible for the reader of the target text (Pérez, 2005).

Other translation scholars, such as Baker (1992), propose that translation equivalence
is much more related either to the form/the meaning of the text and the cultural norms of both
languages, or to the effects the source and target texts may have on readers, i.e., translation
equivalence can be established on any linguistic level, from form to function (Pym, 2010). Thus,
two types of approaches to equivalence in translation studies can be distinguished, quantitative

and qualitative approaches.
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1.4.1. Quantitative Approach

Following a quantitative approach in translation studies, Kade (1986) thinks that
translation equivalence can be divided into four categories. First, there is a one-to-one
equivalence, which is the case when a translator uses one word in the target language to translate
another word in the source language such as translating the word <. into English as sword.
Second, there is a one-to-many equivalence, which is the case when a translator uses more than
one word in the target text in order to translate only one word in the source text. An example to
illustrate the second category is priceless which is translated into Arabic in more than one
wordo<h L3 Y. Another example can be the Arabic word (from Syrian and Lebanese dialects)
< 5whose literal translation is you bury me. However, its most suitable English translation is
| wish | died before you (because it is difficult be to live without you). Third, there is a one-to-
part-of-one equivalence is when the translator uses one expression in the target language to
express or translate a whole part in the source text. For example, there is the use of a single
expression to translate a whole paragraph. The last category is the nil equivalence which
happens when there is no target language expression or word to replace another in the source
language. This may occur when the translator comes across a specific word in the source text
which does not have an equivalent in the target language. For instance, the dialectal
expression<lis.ay ¢l ~aor Lumiwhich are generally said to someone after shaving or after
having a meal or a shower, means congrats for looking clean/fresher and healthy ; these words

have no right equivalents in English (Binh, 2010).

1.4. 2. Qualitative Approach
This approach has been the central concern of many scholars such as Nida and Taber
(1982). The qualitative approach deals with the examination of the characteristics or qualities
of the data in hand (Bartolomei, 2010). This approach has been subdivided into three

subdivisions namely, function-based, meaning-based, and form-based approaches.
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A function-based approach in translation deals with how a translator produces a target
text that has the same linguistic and extra linguistic functions as the source text. A meaning-
based approach focuses more on the semantic level so that translators should preserve the source
text meaning in the target text. The form-based approach relates to the form or style of both
source and target texts. Nida (1964), Koller (1977), and Baker (1992) are the most known
scholars whose names are associated with the qualitative approach (Binh, 2010). Other
researchers such as Newmark (1991) and Bell (1991) are also considered among the founders
of this approach. Within the qualitative approach, there are several theories of translation

equivalence each of which is associated with a linguist.

1.5. Types of Equivalence

To start with, Nida (1964) distinguishes between two types of equivalence, formal and
dynamic equivalence. According to Nida and Taber (1982), formal equivalence or formal
correspondence in translation theory is the process of translating and finding logical equivalent
words in the target language by following the forms and style in the source language as closely
as possible. Nida and Taber (1982) suggest that formal equivalence gives more importance to
the message itself, i.e., it focuses more on the orthographic and phonological features in the
target and source texts. This type of equivalence is seen as an indicator of correctness in

translation since it provides the target text audience with more accurate translation.

Moreover, in some cases formal equivalence can help readers to get the right meaning
in the source and target texts by preserving untranslatable idioms, rhetorical devices, etc. (Kelly,
1979). The following is an example to illustrate the case in which formal equivalence is

appropriate to get the right meaning of a sentence.

All is fair in love and war
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oAl sl e e i O

As a criticism of formal equivalence, Nida and Taber (1982) argue that translating the
original linguistic units, the grammatical structure, and punctuation may lead to the violation
of the target text. Each language has its own linguistic norms and specific grammatical patterns
that should be respected, otherwise many problems may arise in the translation. This can happen
when the translator uses formal equivalence between totally different languages as it is the case

in the following example.

Children of the bride chamber.

Help coals of fire on his head.

When translating these two English expressions literally into Arabic using formal equivalence,

they can be translated respectively as follows:

oyl 3 e Y

Al e JUl) e andda <

Here, readers will be lost when reading such a word for word translation because it looks
grammatically correct yet its meaning does not match the meaning the source sentences convey.
So to avoid unacceptable translation, translators should focus not only on form but also on text

readability.

In addition, whenever there are cultural and pragmatic differences between the source
and target languages, the literal or formal translation may be more difficult to understand. For
instance, sometimes idioms can be translated literally and successfully from one language into
another, yet most of the time idioms cannot be translated by the use of formal equivalence

because idioms depend highly on cultural and pragmatic features of the source language.
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Formal equivalence is not always a good translation as can be seen in Nida’s (1964) example
from the Bible where the phrase Lamb of God would be translated into seal of God for the
Eskimos because the lamb does not symbolize innocence in their culture (Nida, 1964: 166).
The same applies to Shakespeare’s sonnet shall I compare thee to a summer’s day which cannot
be literally translated into a language where summer’s days are unpleasant (Newmark, 1991).

This is imposed by the culture of the target language of which the translator should be aware.

Another example for a better explanation is the English idiom it rains cats and dogs
which can be literally translated into Arabic as LS 5 Uakd )l il However, it should be
translated as s\ = ki W), This latter is a dynamic or functional equivalence rather than a
formal equivalence. In these three last examples a literal translation would not be suitable, thus
another type of equivalence is required. There are many other examples concerning translating
idioms from English into Arabic and vice versa, which, when translated literally into the target
language, lose their source meaning. However, sometimes formal equivalence can be accurate
in translating some idioms. Hatim and Munday (2004) argue that formal equivalence is the
relationship between the source and target texts in which the replacement of words is purely

formal.

The second type of equivalence for Nida and Taber (1982) is dynamic equivalence.
They define it as the translation principle a translator follows to produce an effect and impact
on the target text audience similar to the effect produced upon the source text audience. They

add that

Formally, the form of the original text is changed; but as long as the
change follows the rules of back transformation in the source language,

of contextual consistency in the transfer, and of transformation in the
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receptor language, the message is preserved and the translation is
faithful. (Nida and Taber, 1982: 200)

That is to say, in dynamic translation equivalence, the translator considers two things: the
wording and the force of the meaning or its impact on both source and target texts audiences.
Meaning-based translation, functional equivalence, or dynamic equivalence is a translation
method in which the translator attempts to reflect the thoughts of the writer in the source
language rather than the words and format. Furthermore, Henderson and Mc Webb (2004), see
that dynamic equivalence is sentence-for-sentence or thought-for-thought equivalence. Formal
equivalence focuses more on maintaining the same form in translation, while dynamic
equivalence gives more importance to meaning in translation. In dynamic translation, the
translator tries to read and understand the thoughts of the source text then tries to translate them
into the target language regardless of its form. Thus, what matters here for a translator is the
fact that s/he is not only dealing with different languages; s/he is rather dealing with different
cultures. For instance, idioms in languages are part of the culture of the speech community of
that language. Idioms tell much about people’s traditional ways of experiencing reality, about
values and warnings, about wisdom... etc. that is why in translating idioms one should be aware
of cultural and pragmatic differences between the source and the target languages (Alkady,

2006).

Unlike formal equivalence which is at the author’s level, dynamic equivalence is at the
reader’s level. In dynamic equivalence the translator attempts to produce the same effects of
the source text audience in order to make both content and language readily comprehensible to
the readership (Munday, 2009). Thus, the Notion of dynamic equivalence shifts emphasis from
a translator-oriented to a receptor-oriented approach. The receptor-oriented approach
“considers adaptations of grammar, lexicon, and cultural references to be essential in order to

achieve naturalness. The target text should not show interference from the source language and
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the foreignness of the source text setting is minimized” (Nida, 1964: 167). Using this last
translation procedure, a translator can shift from the grammatical level to offer the target

readership a clearer understanding of the contextual source text meaning.

Another point of view, Koller (1977) proposes five levels of equivalence namely,
denotative, connotative, text-normative, formal, and pragmatic equivalence. Denotative

equivalence (content invariance) refers to the extra-linguistic content of a text.

Connotative equivalence (stylistic equivalence) is the one which is related to the lexical
choice between near synonyms, register, level of formality, emotion, social usage ...etc. Text-
normative translation refers to text types, i.e., it is related to the conventions governing a
specific type of text. This is so because different texts are governed by different norms. Thus,
when translating, one should take into consideration the source text type, whether it is for

example political, medical, etc.

Formal equivalence or as Koller names it, expressive equivalence, refers to the word-
for-word rendering of forms and style of the source language into a target language. The last
type of equivalence in Koller’s view is pragmatic equivalence (also named as communicative
or functional equivalence), is oriented towards the receptor of the text as it should produce the

same effect the original text produces on its readers (Koller, 1977).

Following the same line of thought, Wierzbicka (1991) and Gutt (1991) claim that
functional equivalence provides better communication because the translator tries to meet the

target reader’s comprehension needs.

1.6. Problem of Non-equivalence in Translation

Kashgary (2010) argues that if equivalence is the essence of translation, non-

equivalence constitutes an equally legitimate concept in the translation process. Many
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researchers have discussed equivalence in translating mainly from English into Arabic. These
two languages belong to two different cultures and, hence, provide good evidence for the
possibility of translating what is sometimes referred to as ‘untranslatable’ due to non-

equivalence or lack of equivalence (Kashgary, 2010).

The problem of non-equivalence in translation poses many difficulties for translators.
These problems can be of a linguistic nature as they can be of an extra-linguistic nature. The
latter includes the so-called pragmatic problems, and the formers are ones which occur at the
semantic or lexical level (Baker, 1992). The problem of non-equivalence has drawn the
attention of many researchers. On the one hand, Jakobson (1959) claims that differences
between languages in structure, vocabulary, and grammar are the main reasons of non-
equivalence. On the other hand, Catford (1965) supposes that non-equivalence is due to cultural
and linguistic factors. Thus, two types of equivalence can be identified, linguistic equivalence
and cultural or pragmatic equivalence. Linguistic equivalence deals more with the grammar,
structure and vocabulary as well the semantic field of the language. Hence, problems at the
level of grammar, structure, style and form result in linguistic non-equivalence. However,
pragmatic non-equivalence is concerned with problems at the extra-linguistic level, which is

the central issue of this work.

Unlike linguistic equivalence, the main concern of pragmatic equivalence is not how
to connect sentences and paragraphs together; it is rather how sentences are used in a
communicative way and how they can be interpreted in context. Baker (1992) adds that in order
to answer the question of making sense and exploring the area of difficulties in cross-cultural
communication one should take into consideration coherence and aspects of pragmatics during
the translating process. If the translator follows this procedure, he can achieve a better

translation product.
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However, when translating using certain words that the translator assumes to be
equivalent, s/he might be surprised sometimes to find that in fact s/he is using non-equivalents
(Kashgary, 2010). To illustrate this, Kashgary (2010) states an example of the Arabic word J>a
which is usually translated into English as crescent. Considering the precise meaning of the
word J>& in Arabic, it refers to the phase of moon in the first three nights on the lunar month
and denotes the birth of the new lunar month. It is derived from the Arabic root Ja, thus it is
semantically associated with the emergence of the month. Yet, in English the word crescent is
derived from the geometric shape and refers to the phase of the moon both in the first quarter
(i.e.,7 first nights) and the last quarter of the lunar month (Kashgary, 2010). Therefore, the two

terms are not fully equivalent; they are usually being translated using non-equivalence.

1.7. Relevance Theory in Translation

Many studies have attempted to develop the incorporation of pragmatic elements in

translation. Linder (2001: 310) writes that:

No translation journal specifically mentions the pragmatics of
translation in its mission statement or specifically invites submissions
that explore the pragmatics of translation, although journals such as The
Translator do invite contributions in the area of communication, under
which pragmatics is supposedly subsumed. The pragmatics of

translation, therefore, is largely unexplored territory.

That is to say, translators and linguists have become more aware of the importance and the great
role that pragmatic analysis plays in translation since the early 1990s. Grice’s work on
conversational maxims has initiated various studies in pragmatics, such as The Relevance
Theory of Communication associated with Sperber and Wilson (1986). Through their theory,
they (ibid), attempt to bring pragmatics into translation. Departing from the assumption that
human communication is dependent on the use of contextual information in the interpretation
of linguistic input, they offer an account of the cognitive process by means of which relevant
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contextual information is selected. Furthermore, they explain that humans have both an internal
language which allows communication, and an external language which is used as an actual

means of communication.

The fact is that human external languages do not encode the kind of
information that humans are interested in communicating.
Linguistically encoded semantic representations are abstract mental
structures which must be inferentially enriched before they can be taken

to represent anything of interest. (Sperber and Wilson, 1986: 174)

According to Sperber and Wilson (1986), there is no one-to-one correspondence between

internal and external languages.

The relevance theory is an inferential theory of communication which aims to explain
how the audience infers the communicator’s intended meaning. The relevant theoretic
explanations of these inference processes is rooted in an account of cognition (Unger, 2001).
Moreover, according to Zufferey (2010) the relevance theory can be defined as an attempt to
work out in detail one of Grice’s maxims of conversation. Even though relevance theory departs
from Grice’s vision of communication on a number of fundamental issues, the main point of
convergence between the two models is the assumption that communication requires the ability
to attribute mental states to others (ibid). Sperber and Wilson (1986) claim that the code model
only accounts for the first phase of linguistic treatment of an utterance that provides the hearer
with the linguistic input, which is enriched trough inferential processes in order to obtain the
speaker’s meaning. In other words, relevance theory is a psychological model for understanding
the cognitive interpretation of language as well as an inferential approach to pragmatics

(Zufferey, 2010).
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More importantly, the core of relevance theory can be divided into two sets of
assumptions; the assumptions in the first set relate to cognition in general, and those in the
second set relate more to communication (Allot, 2008). As far as the first set is concerned, the
cognitive principle of relevance is a matter of computation over mental representations and the
possession by human beings of a ‘deductive device” which plays a central role in spontaneous
inference (ibid). “Human cognition tends to be geared to the maximization of relevance”
(Sperber& Wilson, 1986: 260). Relevance theory defines cognitive effects for an individual as
adjustments to the way an individual represents the world; relevance theory claims that the more
cognitive effects a stimulus has the more relevant it is (Clark, 2013). The cognitive principle is
the claim that human cognitive system tends to work with their input in such a way as to yield

the maximum-cognitive benefit for the least mental effort (Allot, 2008).

The second set of relevance theory is communication. According to Sperber &Wilson
(1986), communication involves the production of some intentional behaviour which catches
the audience attention and of which the audience cannot make sense without assuming that the
speaker intends to convey some information (Unger, 2001). Moreover, according to the
cognitive principle of relevance, the human cognition system attends only to information which
seems relevant; thus, if the speaker wants to be understood s/he must produce his/her ostensive

stimulus (intentional behaviour) in such a way that it will seem relevant to the hearer (ibid).

Communication is distinct from linguistic encoding in that it can be
accomplished by gestures with no conventional meaning, and in that
speakers often communicate something different from what is encoded
by the words or gestures they utter. In establishing these points, Grice
implied that communication cannot be purely a matter of encoding and

decoding (or in more Gricean terms, the deploying and retrieving of
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‘timeless’ meaning of words) and that recognition of speaker intentions

is sufficient for communication. (Allot, 2008: 14)

Hence, the core of the relevance theory is about the nature and the process of human
verbal communication. The hearer can get different meanings from the speaker’s utterance; to
achieve this, a logical implication can neither derive from the new information nor from the
context alone. The only way to derive an implication is by combining the new information and

the context (Zhang, Lv & Feng, 2013).

Different scholars carried out other studies in the field. For instance, Gutt (1991)
claims that in the presence of the relevance theory there is no need for a distinct general
translation theory, since the relevance theory is useful, adequate, and comprehensive enough

for translation.

From another perspective, Hatim (1998) argues that the Gricean maxim of relevance
is the summary of the relevance theory. Moreover, he assumes that being aware of the relevance
maxim is the key point of being able to understand and infer what is meant by an utterance. In
other words, for better communication, hearers should take into account the importance of the

relevance maxim in the speakers’ utterances.

Moreover, Gutt (1990) distinguishes between two kinds of language use, descriptive
use and interpretative use. By the descriptive use is meant the state of affair in an utterance
which is considered either true or false. However, the interpretative use of language refers to
the mental or cognitive representation of thoughts in a particular utterance. This means that the
interpretative use includes thoughts and expressions of thoughts. Gutt sees that translation is an

interpretative use of language (Cited in Ka-Wai. 2007).

The relevance theory contributes to the explanation of the cognitive system in human
communication. For instance, an utterance may be interpreted by building contextual
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assumptions about the general form of an utterance. As an example, A asks for the attention of
B;the latter is entitled to assume that the former is trying to be relevant and therefore interprets
his/her utterance according to this expectation (Sperber and Wilson, 1986). For Sperber and
Wilson (1986), the search for relevance is the basic interpretative action engaged in when
interpreting a text or an utterance. They add that the pursuit of relevance is a constant activity
in human mental life. Thus, every utterance can be understood in many ways, and the single

criterion used for evaluating utterances is relevance (ibid).

It is clear that the relevance theory applies a cognitive-pragmatic approach to the
translation process; yet translation scholars are not very satisfied with this translation theory.
Sperber and Wilson (1986) argue that there is something wrong or not clear enough concerning
this theory. The major problem is that relevance theory is too abstract. In other words, there are
no guidelines which translators may follow to determine the adequate relevance in the particular

contexts of translation (Ka-Wai, 2007).

1.8. Translation Quality

The notion of translation quality has been drawing attention of scholars in the field of
translation studies. They have been trying to find an answer to the question of measuring
translation quality. The aim of each translation activity is to produce a good text (Schaffner,
1997); yet what are the measurements of a good or poor translation? There is no universal set
of criteria to evaluate a good or poor translation, as House (1997:1) states, “evaluating the
quality of a translation presupposes a theory of translation. Thus different views of translation

lead to different concepts of translational quality, and hence different ways of assessing it.”

In measuring translation quality, three main points should be focused on, the translator,
the process of translation, and the translated text as a product. These three parameters are

interrelated in such a way that an improvement in one of them leads to an improvement in the
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other. For instance, a competent translator should have an accurate translation process and
method which result in a good translation product (Madoui, 2004). That is to say, one should
take into account first the translation competence (which will be discussed in the next subtitle).
Second, the focus must be on the translation process, i.e., which appropriate method the
translator follows during the translation process. Third, the translation product should be
accurate, faithful and authentic. To reach an authentic translation, the translator should deal
with the effect the text has on both source and target texts readers. That is, authentic translation
is the one in which the target text effects on the target readers are the same as the original text
has on its readers (Weber, 2005). This last parameter has a close relation to the field of

pragmatics in translation.

From another perspective, translation quality has to do more with translation
equivalence since both are concerned with the relationship between the source and target texts.
More than just being an important concept of translation, equivalence is the fundamental
criterion of translation quality. Translation quality cannot be judged only in terms of the
grammatical and structural language system; it should also be judged by the translator’s
knowledge of reality and actual reader feedback. In order to get such background knowledge a
translator should perform two important pre-translational tasks. The first task is to identify the
intentions and objectives of the original text writer. The second task is that the translator should
not focus only on grammar and form because even if the translation is grammatically correct,
cohesive, and coherent the translator must have an intended meaning and certain goals and
objectives which have to be accepted by the recipient in order to achieve effective

communication (Bell, 1991).

According to Schiaffino & Zearo (2005), without some means by which to assess the
quality of translation, it is not possible to improve translation quality, nor is it possible to know

if the translation quality is good or poor. They add that to measure translation quality one mainly
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measures the incidence of various types of errors in the translated text. These errors can be of
three types: errors of meaning, errors of form, and errors of compliance (ibid). Therefore, the

absence of errors in a translated text is an important factor in translation quality.

1.9. Translation Competence

Translation studies have not yet agreed about one general accepted definition of
translation competence (Pacte, 2003). For instance, it has been called transfer competence by
Nord (1991); translation competence by Toury (1995) and Chesterman(1997), translator
competence by Kiraly (2000); translation performance by Wilss (1982); translation ability by
Pym (1993). Translation competence was coined following the idea or concept of linguistic
competence introduced by Chomsky (1965). It involves three main issues, namely the
components of translation, its nature, and how it is learnt (Pacte, 2003). Linguists disagree about
translation competence denomination as well as about the existence of one accepted definition
of translation competence (Fraihat, 2011). On the one hand, Bell defines translation competence
as “the knowledge and skills the translator must possess in order to carry out a translation”
(Bell, 1991: 43). He adds that translation competence is the implicit system of knowledge and
skills which are needed in translation. On the other hand, Wilss says that translation competence
calls for “an interlingual super competence based on a comprehensive knowledge of the
respective SL and TL, including the text pragmatic dimension, and consists of the ability to

integrate the two monolingual competencies on a higher level” (Wilss, 1982: 58).

Many componential models for translation competence based on the observation of
the translator’s behaviour have been proposed. For example, when a translator produces a target
text via translating a source text, s/he will detect and solve linguistic problems. S/he will use
special knowledge following the type of text s/he is working on. Also, the translator will use
different tools such as dictionaries, different kinds of documentation sources and new

translation technologies...etc. this example shows that translator’s knowledge and skills are of
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a great importance to build in his/her translation competence. There are six major sub-

components of translation competence.

According to Pacte (2003), the underlying linguistic knowledge and skills in two
languages can be referred to as communicative competence and the general world knowledge

involved in different translation situations is known as the extra-linguistic competence.

Instrumental-professional competence is the knowledge and skills associated with the
use of these translation tools and the translator’s behaviour. The next sub-component is the
psycho-physiological competence, the ability to use all kinds of psychomotor, cognitive and
psychological attitudes and skills. On the one hand, the psychomotor skills involve the skills of
reading and writing. On the other hand, the cognitive skills involve memory, creativity; and
logical reasoning and the psychological attitudes involve intellectual curiosity, critical spirit

and self-confidence.

The other component is the transfer competence which is the central competence that
integrates all the others. It is the ability to understand the source language then translate and
express the source text in the target language. Finally, the strategic competence includes all

individual procedures to be used later to solve problems faced during the process of translation.

1.10. Discourse Competence

According to Swain (1984), discourse competence is the type of competence that refers
to the knowledge of the rules of cohesion and coherence across sentences and utterances. This
means, it is the ability to create a unified meaningful spoken or written text through the use of
cohesion and coherence. Discourse competence asks how words, phrases, and sentences are put

together to create conversations, speeches...etc. In other words, discourse competence is the
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ability to relate different types of discourse in such a way that listeners or readers can understand
and to relate and make a link between information in a way which looks coherent to the readers
and listeners. However, other authors use the term discourse competence to refer to
conversational interaction. In this case, discourse competence is the ability to participate

effectively in conversations (LinguaLinks Library, 1999).

1.11. Pragmatic Competence

Pragmatic competence has two parts, the term pragmatic and the term competence.
The former refers to the study of meaning in context, and the latter refers to the capacity to use
the language effectively in order to fulfil a certain goal and to understand language in context

(Thomas, 1995).

More importantly, Bachman (1990) develops a communicative competence model.
This model contains two components, organizational competence and pragmatic competence.
The former is composed of grammatical and textual competence and implies control over the
formal structure of language which enables a speaker/listener or writer/reader to produce or
identify grammatically correct sentences. That is to say, organizational competence deals with
the way utterances, sentences, and texts are organized. However, pragmatic competence is
composed of the illocutionary and sociolinguistic competence. According to Bachman (1990:
90), "pragmatic competence is the knowledge of pragmatic conventions for performing
acceptable language functions ... and the knowledge of the socio-linguistic conventions for
performing acceptable language functions appropriately in a given context”. This means that
pragmatic competence deals more with the way utterances, sentences, and texts are related to

features of the language setting (ibid).
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Pragmatic competence also called sociolinguistic competence’, refers to the knowledge
of social rules according to which the meaning and form of a sentence can be judged as
appropriate, or acceptable; i.e., pragmatic competence is the ability to use and respond using
the language appropriately, giving the setting, the topic, and the relationships among the people

engaged in a communicative event (Swain, 1984). According to Swain(1984:188):

. It addresses the extent to which utterances are produced and
understood appropriately in different sociolinguistic contexts,
depending on contextual factors such as topic, status of participants, and
purposes of the interactions. Appropriateness of utterances refers to

both appropriateness of meaning and appropriateness of form

Thus, a translator who works to reach an appropriate translation should just understand well
which attitude is expressed in the source text, in which circumstances the source text occurs,

and what intended meanings speakers or writers imply in the source text.

Conclusion

In chapter one, there is an attempt to give some insight about the concept of translation
from different perspectives. The most important theories of translation and equivalence are
outlined. The chapter shows that equivalence is not reflected only informal, syntactic, and
lexical similarities; it is rather reflected in the extra-linguistic and cultural similarities and
differences. A further notion that is reviewed in this chapter is the notion of non-equivalence in
translation which is considered an important aspect in translation. In the last part of this chapter,

translation, discourse, and pragmatic competences are explained.
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Chapter Two: Pragmatics and Translation

Introduction

Translation engenders both cultural and pragmatic problems especially when the source
and the target languages belong to different language families and cultures. A translator
therefore should be knowledgeable about pragmatics and culture of both the source and the
target languages. The present chapter aims to shed light on some specific aspects of translation
and pragmatics. It starts with the definition of pragmatics as a linguistic field; it highlights how
different scholars from different disciplines look at it. This Chapter includes a discussion of
pragmatics in the light of translation. For instance, it explores several pragmatic concepts in
relation to translation such as, the concept of speech acts and events, the cooperative principle,
Grice maxims, implicatures, presupposition and deixis. Moreover, chapter two introduces the

theory of politeness by Leech and how it can be applied to translation.

2.1. Definition of Pragmatics

Pragmatics is often difficult to distinguish from semantics. Semantics is the study of
meaning. When it comes to speaking about meaning, it is important to take into account the
role of context because it is an important aspect in pragmatic studies. In this sense, pragmatics
is the study of the contribution of context to meaning (Farwell & Helmreich, 1998). Leech
(1983: 6) defines pragmatics as “the study of meaning in relation to speech situations” and adds

that:

Meaning in pragmatics is defined relative to a speaker or user of the
language, whereas meaning in semantics is defined purely as a property
of expressions in a given language, in abstraction from particular

situations, speakers, or hearers.

38



The dividing line between both linguistic fields is still under considerable debate.
Semantics is the study of the connection between the language sign system and the world it
represents, while pragmatics is the study of language in context (Peccei, 1999). Romeo (2010)
proposes the diagram below in which he explains the differences between semantics and
pragmatics. It shows that the main difference between semantics and pragmatics is that the latter
deals with what the speaker or writer implies in his/her utterance while the former is more

concerned with what the speaker or writer literally says/writes.

Utterance Meaning

What the utterance means by saying a sentence on a given occasion.

Literal meaning of the expression: speech acts, conversational

What the utterer literally says. implicatures, reference in
discourse, presuppositions,
focus, conventional
implicatures, ...: what the

utterer implicated.

Semantics Pragmatics
Literal meaning Utterance meaning.
Linguistic meaning. Speakers’ meaning.

Semantic value/denotation.

Figure 4. Semantics vs. Pragmatics(Romeo, 2010: para 2).
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According to the above diagram, semantics refers to the meaning of words within a
sentence in a language, i.e. it considers the meaning of a sentence in isolation, out of its context
while pragmatics deals with utterance meaning within its context. For example, if a husband
tells his wife you look good in that dress; semantically it can be understood as a compliment.
However, pragmatically this can be understood as an insult. Had the wife just tried on a different
dress? She could assume that the husband’s intended compliment actually implies that her first
outfit looked terrible. Thus, semantics is concerned only with the meaning of the words and
sentences out of their context; pragmatics focuses on the meaning that listeners infer (Griffiths,

2006). He claimed that:

The inability of semantics to satisfactorily explicate the sociolinguistic
and the non-linguistic components of communication gave birth to
pragmatics. Hence, pragmatics is a new field of study that shares
borders with sociolinguistics and semantics. Pragmatics is discourse in
action determined by society or interlocutors. When the action is
determined by society, it becomes more or less sociolinguistics; but
when it is determined by the intended meaning of the speaker or writer

then it leans towards pragmatics. (Cited in Bariki 2013: 5)

Hatim and Mason (1991: 59) claim that “pragmatics is the study of the purpose for which
sentences are used, of the real world conditions under which a sentence may be appropriately
used as an utterance”. Furthermore, Levinson defines pragmatics as the relationship between
structure and extra linguistic context. It concentrates on how linguistic expressions are encoded
by their context (Levinson, 1983: 8). Yule defines pragmatics as the study of meaning as
communicated by a speaker (or writer) and interpreted by a listener (or reader). It has,
consequently more to do with the analysis of what people mean by their utterance than what
the words or phrases in those utterances might mean by themselves (Yule, 1996). For Yule
(1996:3) “pragmatics is the study of speaker meaning”. In other words, pragmatics is the study

of language use and language users. It is the relationship that exists between the sentence or the
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utterance and the user of this utterance. It is concerned with bridging or lining between

sentences meaning and speakers’ intention.

2.2. Cross-Cultural Pragmatics

Cross-cultural pragmatics is a field of study that sprang up in the 1980s. Its emergence is
associated with the names of some scholars such as, Wierzbicka, Schifrin. etc. (Prykarpatska,
2008). To explain the fundamental tenets of cross-cultural pragmatics, Wierzbicka (1991: 69)

claims that:

In different societies and different communities, people speak
differently; these differences in ways of speaking are profound and
systematic, they reflect different cultural values, or at least different
hierarchies of values; different ways of speaking, different
communicative styles, can be explained and made sense of in terms of
independently established different cultural values and cultural

priorities.
In a similar vein, Gumperz and Cook Gumperz (1982) state that in conversations which

involve culturally different speakers, misunderstandings are more likely to occur than in

conversations which involve people who share the same cultural backgrounds.

Many of the meanings and understandings, at the level of on-going
process interpretation of speaker’s intent, depend upon culturally
specific conversations, so that much of the meaning in any encounter is
indirect and implicit. The ability to expose enough of the different
speakers requires communicative flexibility.(Gumperz and Cook
Gumperz, 1982: 14)

To illustrate this, Koksal (2000: 630) gives the following example.
A: Have you got a match?

B: Yes, thank you.
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In this dialogue, A’s utterance has a function of request which B could not get. In order
to understand the intended meaning of an utterance one should go beyond its conceptual
meaning, otherwise serious misunderstandings at the pragmatic level may occur. Such

misunderstandings are called pragmatic failure (ibid).

More importantly, cross-cultural pragmatics generally has two distinct levels, the socio-
cultural level and the socio-pragmatic level (ibid). Koksal (2000) adds that the socio-cultural
level includes cultural differences in the areas of time, space, and religion while the socio-
pragmatic level is determined by a variety of social factors which are the particular occasion
(the social status, or rank of the other sex), family relationships, occupational hierarchy,
transactional status (e.g. a doctor-patient relationship), race or degree of intimacy. “Thus,
pragmatics is related to stylistics and sociolinguistics in their study of the social relationships
existing between participants, and of the way extra-linguistic setting, activity, and subject
matter can restrain the choice of language features and varieties”(Koksal, 2000: 634). The
question that can be asked here is what should the translator do to understand the pragmatic
level of a text and not to mistranslate its meaning? As a matter of fact, it is not easy to distinguish
pragmatic meaning in a text. It requires considerable cultural and pragmatic knowledge of ST

and TL.

2.3. Importance of Pragmatics in Translation

Pragmatics deals with the interpretation of what people mean when uttering a particular
sentence in a particular context and the relationship between the context and what is said. i.e.,
it is the study of contextual meaning. However, not only the relationship between context and
the speaker is important, the listener or reader interpretation is also of great importance. Thus,
pragmatics deals with the interpretation of what is unsaid in a particular context. Hence, a
translator should be aware not only of the literal meaning of an utterance but should pay

attention to the pragmatic meaning of the text s/he translates. From a conventional perspective,
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pragmatics plays an important role in translation because it greatly affects the processing of the
source text and the conceptualization of the target text (Kavamdi, Toulabi, & Asadi, 2014).
Thus, in order to achieve an adequate translation a great awareness of pragmatic differences is
needed.

Phrased differently, the contextual meaning and the unsaid meaning of an utterance are
of great importance in achieving authentic translation. The translator has to find out the context
in which the utterance is uttered first, and then transfer the meaning into the target language.
Additionally, translation and pragmatics share common features since they are both semiotic in
nature and they both aim at facilitating communication (Hassan, 2011). Morris (1938) claims
that pragmatics is a division of semiotics (the relation of sign to user) while translation is a kind
of semiotic interpretation (Cited in Hassan, 2011). “Semiotics is the science that studies sign
systems or structures, sign processes and sign function” (Bassnet, 1991:13). Moreover, Levy
(2000: 156) argues that “as all semiotic processes translation has its pragmatic dimensions as
well.”

More importantly, Bell (1991) stresses that there are three main pragmatic features that
can be applied in translation. These pragmatic features are situationality, intentionality, and
acceptability (Hassan, 2011). Situationality means the appropriate use in a particular situation,
i.e., place and time of communication while intentionality means the intention of the producer.

Acceptability is the effect of the target text on the target audience (ibid).

The real meaning of an utterance can be discovered by the analysis of contextual meaning
through pragmatics. The meaning of the sentence depends highly on the context in which this
sentence occurs. Some questions should be asked here. First, what are the main goals original
texts and their translations attempt to achieve? Second, which ways do writers in general and
translators in particular follow in order to cooperate with their readers? Is it by being relevant

or, for example, by being polite? Another question that could be asked is how may inter-cultural
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differences be treated? (Hickey, 1998). In order to answer these questions, one should bear in
mind the fact that the function of a language is not only to report events in the world but also
to convey messages that are full of cultural aspects which are very useful in the communication
process. That is to say, texts do not have meanings but in producing texts people create meaning.
The translator as a producer of texts, attempts to understand first the author’s intended meaning
in the source text, then s/he should create a target text which is equivalent to the source text and
which has the same intended meaning and impact on the audience of the source text (Ballim
and Wilks, 1991). In order to achieve this, components of pragmatics in translation should be

involved.

2.3. 1. Pragmalinguistics and Translation
According to Demirezen, (1991), the area of pragmalinguistics is created by the
combination of grammar and pragmatics. Pragmalinguistics presents methods and theories to
be applied in translation and language teaching, and describes how one must use them in a
language in a correct way. That is to say, pragmalinguistics produces practical explanations on
grammar, and tries to find the most suitable and practical structure for utterances in a language

for teaching purposes (Demirezen, 1991).

2.3. 2. Sociopragmatics and Translation
Sociopragmatics is a combination of sociolinguistics and pragmatics. It studies the local
conditions on language use, being a sociological interface of pragmatics (Demirezen, 1991). It
emphasizes the importance of the physical setting in a teaching process of translation, as
Malinowsky (1991 ) said that meaning represents an important part which is cut from a given
culture and society, because each word is created by that society to meet its societal needs in a
specific content (Cited in Demirezen, 1991). Moreover, sociopragmatics deals with the basic

features and difficulties of the speech act theory of pragmatics. It shows the ways of bestowing
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the words into their meaningful settings so that words and their related associations fit into each

other (ibid).

Interestingly, there are several major areas of investigation that have been involved in
pragmatic studies including speech acts and events, cooperative principle, implicature,

presuppositions, and deixis (Hatim and Mason, 1991).

2.4. Speech Acts and Translation
2.4. 1. Theory of Speech Acts

Many linguists examined and analysed meaning in terms of the relationship between the
linguistic rules, the context in which an interaction takes place, and the speaker’s intention. The
philosopher of language Austin made the most concrete step towards the explanation of the
relationship between saying and doing by introducing the concept of speech acts which was
developed later by his student Searle. Thus, speech act theory was first initiated by Austin and
developed by Searle. Austin’s lecture series in 1955 later published in the book How to Do
Things with Words, proposes that people do things with words. According to him, actions such
as apologizing, complaining, promising, complimenting, requesting ... etc. can be performed
via utterances. Austin sees that a speech act is an act performed by a speaker when producing
an utterance in order to communicate with hearers. Communication is a series of
communicative acts or speech acts. Speech acts are considered the minimum functional unit in
communication such as giving commands, asking questions, and making statements (Austin,
1962). Thus, when a translator, for instance comes to translate an English utterance into Arabic,
s/he should take into account not only the grammar and meaning of the utterances, buts/he
should also consider the actions the speaker wants to perform through her/his utterances. Put
differently, the translator role is to analyse speech acts in the ST taking into account the context

in which these speeches occur.
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Austin (1962), claims that utterances are equivalent to actions. Uttering a sentence is
performing an action. “Actions performed via utterances are generally called speech acts and,
in English, are commonly given more specific labels, such as apology, complaint, compliment,
invitation, promise or request” (Yule, 1996: 47). Crystal (1993) proposes that speech acts are
actions performed by means of language and defined with reference to the intention of a speaker
at the moment of speaking and the effects it has on a listener. That is, a speech act represents
an act that the speaker performs when uttering an utterance which serves a function in
communication. Since speech acts allow people to interact in real life situations, uttering a
speech act requires not only the knowledge of a language but also the appropriate use of that
language within a given culture. That is why speech acts studies are now considered as a sub-
discipline of cross cultural pragmatics since the latter deals with the study of linguistic actions
that are carried out by language users from different societies and backgrounds (Chapman and
Routledge, 1999). Cross-cultural pragmatics is the central issue of this thesis since a translator
who tries to translate a piece of writing from his/her mother tongue to a foreign language should
not only translate words or sentences, but s/he must translate actions that words and sentences
carry, with the equivalent meaning and actions in the target language. That is, the effects the
target text has on its audience should be the same effects the source text has on its audience.
Therefore, the relation between speech acts and translation is that “in the translation process,
the translator tries to transfer the speech acts in ST language to TT language with the same

sense, force, and effect” (Oufela, 2015: 04).

Additionally, Austin (1962) identifies three distinct levels of action beyond the act of
utterance itself. When someone says something, s/he performs three acts simultaneously: a

locutionary act, an illocutionary act, and a perlocutionary act.
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2.4. 2. Dimensions of a Speech Act

According to Austin, (1962), the locutionary act is the act of saying something. Following
the same line of thought, Yule, (1996) argues that the locutionary act is the first and the basic
act of an utterance; it is the production of meaningful linguistic expressions. “Locutionary act
is the act of using words as belonging to a certain vocabulary... and as conforming to a certain
grammar... with a certain more or less definite sense and reference” (Austin, 1962: 92). Yet,
Yule (1996) sees that people generally do not just produce well-formed sentences that are
grammatically correct with no purpose. People utter sentences with a function and intention;
this is the second level of speech acts called the illocutionary act. The illocutionary act is what
one does in saying something. At this level, the speaker expresses his/her intentions according
to a number of conventions shared in his speech community (Chapman and Routledge, 1999).
To know what is meant by the illocutionary act a distinction should be made between two

aspects, what is said and what is meant. The following diagram explains this type of meaning

(Kitis, 2009).
Total signification of utterance (what is conveyed)
Meaning
Non-conventional
Conventional Conversational
/ \

What is said Whatis implicated ~ What is implicated

(Encoded) (Unencoded) (Pragmaticmeaning)

Figure 5. What is Conveyed (Kitis, 2009:76).
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The above meaning distinction is of great importance in translation. A translator must pay
attention to both types of meaning. In other words, s/he should be aware of both the textual and
sub textual meanings of a text. The former one is more or less similar to the locutionary act or
the semantic meaning; the latter is the illocutionary act or the pragmatic meaning (Kitis,

2009).As a further example, take the following.

It’s getting late. (A husband says to his wife at a night party).

In the case of uttering or producing the utterance itself, the speaker performs a locutionary
act. It is the simple reference or statement at the lateness of hour. The intention of the husband
IS a suggestion of a proposal of it’s late so let’s go home, which is here the illocutionary act.
When the wife understands her husband’s intention and his intended meaning from saying it’s
late, and accepts to leave, in this case the perlocutionary act is performed. Interestingly, a
perlocutionary act refers to the effects a speaker's utterance has on hearers or readers. After
performing the locutionary and illocutionary acts, the utterance has a third dimension (the

perloctionary act) which includes the results of the speaker’s utterance on the hearer/reader.

As mentioned before, one utterance can have two different illocutionary acts. Hence,
speech acts, or more precisely illocutionary acts are of two types, direct and indirect speech
acts. A translator should not only be aware of the locutionary, illocutionary, and perlocutionary

acts when translating, but s/he should be aware of whether the speech act is direct or indirect.

The relationship between the surface form of an utterance and its intended meaning is not
always straightforward. Put differently, utterances are used to affect the reader in a way or
another; some convey the information directly, others convey the message in an indirect way.

Searle (1979) claims that a speaker can communicate to the hearer more than he actually says.
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On the basis of shared background knowledge, the hearer can infer what the speaker means.
Moreover, Searle (1979) names the indirect illocutionary act as a primary illocutionary act and
the direct one as a secondary illocutionary act. “Whenever there is a direct relationship between
a structure and a function we have a direct speech act. Whenever there is an indirect relation
between the structure and a function, we have an indirect speech act” (Yule, 1996: 54-55). To
illustrate this, Yule (1996) adds that when a declarative utterance is used to make a statement,
it means there is a direct speech act since there is a direct relationship between the structure and
function of this utterance, (the structure is declarative; its function is to make a statement).
However, when the same declarative utterance is used to make a request, the relationship
between the function and the structure of the utterance becomes indirect, which means it is an

indirect speech act. Take the following example:

1t’s cold outside.

This declarative statement performs two illocutionary acts, a direct and an indirect one. If the
hearer considers the utterance as a statement and understands it as a description of the weather
in that place, it means that the hearer understands the direct act or meaning of this utterance. If
the hearer considers this utterance as a request to close the door or the window, for example,
the hearer infers the indirect meaning of the utterance (Yule, 1996). The same occurs when it
comes to translation since the translator translates the utterance the way s/he understands it. The
appropriate translation for the above example can be z &l & 2,k sl o). The request here takes
the form of a statement, but the imbedded meaning is a request to close the window (or the
door).Thus, like the English utterance the Arabic translated utterance contains two illocutionary

acts, a direct and an indirect illocutionary act.

As previously mentioned, Searle (1979) distinguishes between primary illocutionary acts

(indirect speech acts) and secondary illocutionary acts (direct speech acts), where the primary
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act is performed through the secondary one. The question is how can the hearer get the non-
literal primary illocutionary act from the literal secondary illocutionary act? In order to answer
this question, Searle (1975) proposes a list of ten steps that may help understand the primary
illocutionary act through the secondary illocutionary act. These steps are useful for translators
since they may be considered as further guidelines into the understanding of direct and indirect

illocutionary acts. The steps are as follows (Mey, 1993: 113- 114):

A: Let’s go to the movies tonight.

B: I have to study for an exam.

Step One: A has uttered a suggestion (to go to the movies); B has uttered a statement (about

studying for an exam). These are the bare facts of the case.

Step Two: A assumes B to be cooperative in the conversation situation; that is, his answer is

taken to be relevant, in accordance with the maxim of relevance under the cooperative principle.

Step Three: relevant answers in the situation at hand are found among the following:
acceptance, rejection, counter suggestion (why don’t we make it tomorrow?), suggestion for
further discussion (that entirely depends on what’s on), and perhaps a few more, depending on

the circumstances.

Step Four: none of the relevant answers in step three matches the actual answer given, so that

the latter is taken at face value.

Step Five: we must therefore assume that B means more (or something entirely different) by
uttering his statement than what is said at face value. That is to say, his primary intention is

different from his secondary one. This follows from step two and four that it is the ‘crucial link’
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in the argumentative chain: unless we can distinguish the primary from the literal, there is no

way of making sense of indirect speech acts.

Step Six: everybody knows that one needs time to study for an exam, and that going to the
movies may result in precious study time being lost- something many students cannot afford,
especially in a pre-exam situation. This is factual, shared information about the world, carrying

the same weight as the facts mentioned above, under step one.

Step Seven: hence, it is likely that B cannot (or doesn’t want to) combine the two things: go to

the cinema and study; this is an immediate consequence of the preceding step.

Step Eight: speech act theory has taught that among the preparatory conditions for any speech
act having to do with proposals are the ability, and willingness, to carry out such a proposed

act.

Step Nine: from this, one can infer that B’s utterance in all likelihood is meant to tell me that he

cannot accept my proposal (this follows from one, seven, and eight).

We must conclude that B’s primary intention in mentioning his exam preparation has been to

reject A’s proposal (from steps five and nine).

Searle (1979) adds that the above steps can be applied to any other utterance that has

two illocutionary acts.

In an attempt to apply speech act theory in translation, Hatim (1998) argues that speech
acts can be understood only in their global context; the translator must face this phenomenon
when translating. Therefore, s/lhe must not translate speech acts literally; s/he must rather take
into account the pragmatic level of the text to be translated. Additionally, in order to translate

and transmit speech acts appropriately with the same effectiveness, the translator should analyse
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these speech acts deeply. As far as speech acts analysis is concerned, the translator should bear
in mind that speech acts deal with two levels of language, the linguistic and the extra-linguistic
levels (Oufela, 2015). Furthermore, Beaugrande (1994) considers that every language is unique
by itself in a way that the patterns and systems a language manifests characterize that language
as being distinct from other languages. English and Arabic belong to different language
families. English belongs to the Indo-Europe family whereas Arabic belongs to the Semitic
family (Cited in Sultan, 2007). The field that is expected to bridge the gaps between languages
and secure communication is translation. The core of this latter is equivalence which has three
main types as accounted for by translation theories in chapter one. These main types are formal,
dynamic and functional equivalence (ibid).

Sultan (2007) argues that functional equivalence can be considered as the ideal approach
to the translation of speech acts between English and Arabic. He adds that violation of grammar
rules may lead to ill-formed expressions whereas violation in pragmatics may result in
ambiguities and miscommunications. Utterance may, semantically speaking, mean something
but pragmatically convey a totally different thing. Hatim and Mason (1991) state that pragmatic
meaning would provide the translator with insights into the intended meaning of an utterance.
They cite the following example:

When this utterance is said by ordinary people it may have a semantic meaning which can be
translated into English as we are hopeless/helpless; whereas when it is said by an Arab political
reader who is speaking about his people, it may have a pragmatic meaning which can be

translated into English as we are victimized.

2.5. Importance of Speech Events and Speech Situations in Translation

The speaker usually expects that the listener or hearer can easily recognize her/his

communicative intention through speech acts. The hearer can do that only with the help of
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certain circumstances surrounding the utterance, these circumstances, according to Yule (1996),
are called speech events. In other words, pragmatics as a study deals with speech situation,
speech acts and speech events as interrelated aspects, since most of the time when performing
a speech act its interpretation is determined by speech situation and speech events. According
to Hymes (1979), the units of interaction are speech situation, speech event and speech act Cited
in Yule, 1996). A speech situation is the context of language use such as ceremonies, fights,
classrooms, parties, etc. it is associated with speech but it is not governed by rules of speaking;
however, a speech event is governed by rules of speaking and it takes place within a speech
situation. Thus, speech events may be a conversation that consists of smaller units of speech

acts such as a joke (Yousef, 2014).

“A speech event is an activity in which participants interact via language in some
conventional way to arrive at some outcome” (Yule, 1996:57). Moreover, according to Cohen
(2002), speech acts are functional units at the utterance level like thanking, requesting, etc.

while speech events are larger units with multiple turns such as job interviews (Yousef, 2014).

To explain the relation between speech situations, events, and acts, Yousef (2014) states

the following example:

A: What time is it, please?

B:Itis 1 o’clock

A: Thanks

This conversation contains a speech situation which is the bus station, a speech event which is

asking the time, and speech acts which are the acts of requesting, thanking and responding.
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Speech events are not less important than speech acts in producing a better translation
product. The translator should have a good knowledge about the circumstances within which a
certain utterance has been uttered. On the one hand, pragmatics aims at studying how a speaker
conveys a certain message to the hearer by performing particular acts, and how the hearer tries
to get the communicative intention that the speaker implies in his utterance. On the other hand,
translation aims at conveying messages from the source language into the target one with
respect to certain norms; let us say social and cultural norms that differ from one language to
another. Hatim (1998:180) believes that “in translation and interpreting, these distinctions
[social and cultural distinctions] have proved extremely important, particularly when force
departs from conventional sense, or when the ultimate effect defies the expectations based on
either facet”. Furthermore, Robinson (2003) develops Austin’s notion of constatives and
performatives and argues that the activity of translation can be considered as a kind of complex
performative speech act. Thus, recently the study of speech acts and events becomes one of the

foci of attention in the study of pragmatics and translation (Ka-Wai, 2007).

From another perspective, Bariki (2013) writes that translation as a communicative event
can be drawn from the three related speech acts of locutionary act, illocutionary force and
perlocutionary effect. The translator should pass through the locutionary, illocutionary and
perlocutionary phases when translating a certain text. However, speech acts are not universal,
especially in languages that have totally different cultures. Thus, in this case pragmatic
problems can occur when translating. In other words, a translator should use his/her cross-
cultural pragmatic knowledge in order to appropriately convey his/her message into the target
language and without causing any offence. Speech acts and events, as many theories have
claimed, differ cross-culturally, so that the translator first should work to achieve a cross-
cultural pragmatic understanding which can be realized if the translator is familiar with both

speech acts and speech events that the source and the target texts include (Bariki, 2013). More
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importantly, it is worth remembering that an informed translator has to recontextualize the
situation in which the original text occurred to convey meaning and aid the target reader to
better understand the original meaning. Accordingly, the translator may achieve a
corresponding effect on his new readership (Ehrman, 1993). This means that the translator
should be familiar with the surrounding extra-linguistic dimensions of the original text as a

communicative event.

2.6. Cooperative Principle in Translation

Grice (1975) was the first to draw a distinction between saying and meaning, i.e., between
what words mean and what speakers literally say. How do speakers know how to generate these
meanings, and how can they assume that the listeners or readers will understand their intended
meaning? Grice’s (1975) aim is to discover the mechanism behind this process. Consider the
following example: ‘a hamburger is a hamburger’ (Yule, 1996:35). This statement is a reply for
a woman who asks another woman in the middle of their lunch hour whether she likes the
hamburger she was eating. From her reply, it can be said that the answer is not communicative
since it expresses something obvious. Another similar example could be the statement ‘business
is business’. According to Yule (1996), these expressions are called tautologies, and if these
expressions are used in a particular conversation, this means that the speaker implies in his
utterance another meaning more than what these words say literally. Those expressions can be
translated word for word into Arabic, such asdwe¥) & JeV); they have the same literal
meaning and may have the same implied meaning. When someone reads or listens to Yule’s
example, the first thing that comes to his/her mind is that besides its literal meaning the
utterance has an additional conveyed meaning, which is called implicature. Take the following

example:

A: is there another pint of milk?
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B: 1 am going to the supermarket in five minutes (Davies, 1999).

Examining Davies’ example, the meaning can be interpreted as follows: there is no more milk
at the moment but the speaker will buy some milk from a supermarket shortly. In order to

illustrate the same case in Arabic the following example can be used.

Sulall (e il bl an 0 Y1

O as Jalil) o) ) il i

Yule (1996) assumes that in any conversation there is an expected amount of information.
It can be enough and sufficient to the hearer in order to get the right intended meaning the
speaker implies in his/her utterance; as it can be insufficient in different cases. In the same line
of thoughts, Grice(1975) suggests that there is one universal way of speaking which all
participants accept. That is, if someone utters an utterance, a hearer or reader will assume that
the information conveyed by this utterance is sufficient, true and relevant. However, if an
utterance does not appear to contain the necessary information it will not be assumed as
nonsense. In this case the utterance may have another intended meaning which should be

inferred.

Grice elaborates and analyses the cooperative principle as involving four maxims. These
maxims are the rules by which the cooperative principle is better explained. ‘Make your
contribution such as required, at the stage in which it occurs, by the accepted purpose or
direction of the talk exchange in which you are engaged’ (Grice, 1975: 45). According to him,
utterances which are performed in conversations are governed by rules. These rules together

constitute the cooperative principle.

Leech (1983) builds on Grice by adding an additional principle that includes some
maxims such as the tact maxim, the generosity maxim, the approbation maxim, the modesty
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maxim, the agreement maxim and the sympathy maxim. He believes that pragmatics is “the

study of meaning in relation to the speech situation” (Leech, 1983: 75).

In his theory, Grice (1975) starts with a sharp distinction between what someone says and
what someone implicates by uttering a sentence. The shared knowledge between the speaker
and the hearer about the sentence meaning, the contextual circumstances and reference
determine what someone says. However, the implication or implicature of an utterance is
associated with the existence of some principles and maxims that govern the conversation (to
be discussed below). What is said is widely related to the literal content of the utterance; what
is implicated but not said relates to the unsaid or implied meaning of an utterance (Korta and
Perry, 2011). Grice went further in trying to outline four areas in which cooperation is exhibited;
these areas are explained in a set of maxims (Griffiths, 2006:135) in which “a maxim is a pithy
piece of widely applicable advice”. Griffiths (2006) adds that Grice does not put these maxims
as advice to show people how to talk, but he says that communication through conversations

proceeds as if speakers are generally guided by these maxims.

Grice (1975) stipulates the cooperative principle that guides human interactions through
a number of maxims which can be obeyed or violated (flouted). This violation results in the
production of implicatures. According to Baker (1998), the cooperative principle and

implicatures can be considered as a useful tool for translators and interpreters.

The notion of implicatures arising from the deliberate flouting of the
cooperative maxims has proven particularly helpful to practicing
translators and interpreters. In purely receptive terms, appreciation of
implied meaning facilitates comprehension which would otherwise be
blurred. In terms of re-producing the message in the target language, on
the other hand, the meanings which are implied and not stated could be
the last court of appeal in assessing adequate equivalence. This last

point is particularly relevant in working with languages which are both
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working with languages which are both culturally and linguistically
remote from each other, where different pragmatic means may have to
be opted for to achieve a given ultimate effect. (Baker, 1998: 181)

More importantly, as Abdellah (2004) points out, the cooperative principle is one of the
main raisons behind a proper communication. The last can be achieved when the hearer/reader
is able to get the conveyed message the same way the speaker/writer had in mind. Yet, the way
and under which circumstances this message is conveyed may lead to misunderstanding the
message by the reader/hearer. This misunderstanding can be a serious problem when it comes
to translation since the translator should first understand the original message and then transmit
it to the audience who may be totally different from the readership the original writer/speaker

had in mind (ibid).

2.7. Grice’s Maxims

Grice (1975) suggests that in order to work out at what other people are getting, one
should take it for granted that when s/he talks s/he follows certain rules, or maxims. There are
nine maxims altogether, grouped under four headings. These are the maxim of quantity, the

maxim of quality, the maxim of relation, and the maxim of manner.

2.7. 1. The Maxim of Quantity

The maxim of quantity implies that the information that the utterance carries should be
neither too little nor too much. The utterance should only contain the appropriate amount of
information which is needed to understand the utterance, as Yule (1996: 37) states “Do not
make your contribution more informative than is required”. The following example explains

the above point of view.

A: I want to drink a cup of tea.

B: Help yourself.
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In this example, it can be noticed that unnecessary expressions, such as, | will not make a cup
of tea for you so make it by yourself, are not included. Only information which is required is
included here, which means that B’s answer follows the quantity maxim. The same above
process should be applied in translation, i.e., the same amount of information would be
delivered when translating the utterance. A translator should not violate the quantity maxim;
s/he must not include unnecessary expressions in his/her translation. The Arabic translation of

the above example may illustrate the case.
Ll e LS ay )i )

'Ma)@;:g

However, it is not always easy to translate an utterance in the target language and make
it as informative as it is in the source language. Sometimes translators may either provide too
much information in the translation, or provide less information than what is conveyed in the
source utterance. In this case, the translation cannot be considered as a wrong one; the translator

rather fails to preserve the maxim of quantity (Ka-Wai, 2007).

2.7. 2. The Maxim of Quality

In order to serve the quality maxim one should not tell lies, i.e., the speaker’s contribution
must be one that is true. “Do not say what you believe to be false. Do not say that for which
you lack adequate evidence.” (Yule, 1996: 37) In other words, speakers should say only
something they know is true, or something about which they have evidence. The example used

by Yule (1996: 36) clarifies the idea this maxim holds.
There is a woman sitting on a park bench. A man comes along and sits down on the bench.

Man: Does your dog bite?
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Woman: No.

The man reaches down to bet the dog. The dog bites the man’s hand.
Man: Ouch! Hey! You said your dog doesn'’t bite.

Woman: He doesn’t. But that’s not my dog.

In this example, the woman is assumed to tell the truth.

When it comes to translation, the maxim of quantity is concerned with the amount of
information the translation may or may not convey, whereas the maxim of quality deals with
the content of the utterance in a translation, whether it is true or false. As it is known among
translators, one of the prime doctrines of translation is faithfulness or fidelity; that is why
generally translators are expected to comply with the maxim of quality. For instance, if a
translator is asked to translate a sign which says turn left, it is not expected that the translator
will fail to preserve the quality maxim and translate it as turn right. Yet, translators may not
always preserve the quality maxim when translating (Ka-Wai, 2007). An example that can
illustrate the case where translators may not preserve the quality maxim when translating is the

following

John: I might win the lottery.

Mary: Yes, and pigs might fly. (Brasobeano, A. 2006: 26)

In this example the maxim of quality is flouted by Mary; thus when translating this example
into Arabic the translator should give an equivalent translation in which the maxim of quality

is flouted. An appropriate translation to this example could be:

il b il
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2.7. 3. The Maxim of Relation

Abiding by this maxim, speakers should not say something that is not relevant to the topic
at hand. Speakers’ contribution should be related to the purpose of conversation (Yule, 1996).
Leech (1983: 99) argues that “an utterance U is relevant to a speech situation to the extent that
U can be interpreted as contributing to the conversational goal(s) of s and h”. That is to say, in
order to preserve the maxim of relation interlocutors should expect answers that are relevant to

the previous utterance (Wa-Kai, 2007). Take the following example:

A: Who has taken my dictionary?

B: The children were in your room today.

In the above conversation, the participants are husband and wife. The implied meaning is that
the children may have taken the dictionary. Thus, B is cooperative since what she says is

relevant to what A utters.

It is assumed by both parties that the communicator is not putting the
audience to work gratuitously, but that he believes (a) that what he
intends to communicate is adequately relevant to the audience, and (b)
that the audience can recover it without unnecessary processing effort.
(Gutt, 1990:140)

According to Gut (1990), communication in general and translation in particular should
be as adequate and as relevant as possible, i.e., the translator has to make his/her translation
relevant to the original text. Moreover, his/her translation must contain the same intended
interpretation of the source text without putting the audience to unnecessary processing effort.
Translators may face problems when they are trying to transfer the source text meaning and

make it relevant in the target text.
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2.7. 4. The Maxim of Manner
The main point this maxim refers to, according to Grice (1975), is that speakers should
be clear enough when uttering their utterances. “Be perspicuous. Avoid obscurity of expression.
Avoid ambiguity. Be brief. And be orderly.” (Yule, 1996:37) Moreover, speakers should be

direct and straightforward. An example to better explain this maxim is as follow

A: Let’s get the kids something
B: OK. But not I-C-E-C-R-E-A-M (Brasoveanu, 2006: 22).

It is clear here that B is going out of his/her way to be a bit obscure, spelling out the words
rather than simply saying them. B flouts the maxim of manner so that A can infer that there

must be a special reason for B to be uncooperative.

These four maxims are what Grice discusses in his cooperative principle. However, as it
was previously mentioned, Leech (1983) further develops Grice’s cooperative principle and

builds his politeness principle.

2.8. Leech’s Theory of Politeness and Translation

It is known that the Gricean cooperative principle aims at interpreting the general implied
or intended meaning of the speaker; yet sometimes the cooperative principle may appear to be
violated owing to socio-pragmatic factors. Politeness is considered as a major reason for such
violation in the cooperative principle, that is why Leech (1983) introduces what he calls PP
Politeness Principle and shows that both CP (Cooperative Principle) and PP are needed in
pragmatic interpretations and translation (Wa- Kai, 2007).Leech (1983) builds his theory of
politeness by postulating the PP with six sub-maxims, the maxims of tact, generosity,

approbation, modesty, agreement, sympathy, the higher-order principle, the irony principle, the
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banter principle, the interest principle and the Pollynna principle. All these maxims and

principles interact with Grice's CP.

Interestingly, there are certain features of politeness which are common between different
cultures; however, sometimes the use of politeness changes from one language and culture to
another. That is to say, one society may give much importance to a certain PP which is not
considered important in another society. That is why politeness can be said to be a culture-

specific norm which may pose problems in translation.

2.9. Implicatures and Translation

To start with, Lyons (1977) points out that an implicature is not part of the meaning of
the expression; it is rather dependent on the prior knowledge of that meaning. Another point is
that an implicature is not carried by what is said in content; it is rather carried by the saying of
it or by the entire speech act. That is why the list of possible implicatures of an utterance is

always open (Malmkjar, 1998).

Grice (1967) defines implicature as the way hearers find out or discover the complete
meaning of what speakers imply in their utterances. The following utterance is an example of

what Grice wants to say about implicature.
Have you got any change on you?

The speaker’s utterance conveys more than what is said in the utterance. The speaker wants the
hearer to understand the meaning: can you lend me some money? I don 't have much on me. This
is one possible implicature for what the speaker says in case this utterance occurs during a
conversation between two friends in a shopping mall when the speaker runs out of money while
shopping. In this utterance, the maxim of quantity is violated by the speaker in order to generate

an implicature. As it was mentioned previously, there are several possible implicatures for one
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utterance (Grice, 1967). The fact that one utterance may have several implicatures makes it
difficult to translate and maintain the same implicatures in the target language. For instance, an

attempt to translate the above example can be as follows:

€255 el Ja

This translation cannot be completely correct because the receiver of the message or the TT
reader may answer this question by yes or no. The implicit meaning of the source text utterance,
can you lend me some money?, is not preserved in the target utterance. Thus, for a better
translation that preserves the implicit meaning of the ST utterance, the translator should go
beyond what is explicit. Additionally, Yowell, (2003) argues that as all other pragmatic
components, implicatures depend greatly on the context to which they occur. Phrased
differently, the context of an utterance governs the implicit meaning. Therefore, in the process
of translation the translator must define the context in which a given utterance occurs in order
to get its authentic meaning. Furthermore, translators have to take into consideration the culture
of both SL and TL when translating implicatures. “The role of translation is to explicit what is
implicit in ST, and to narrow the gap between what is said and what is meant” (Yowell, 2003:

63).

In addition, Grice (1975) says that conversational implicature is a message which is in a
sense hidden in the utterance; the speaker implies it, and the hearer is able to infer it from the
speaker’s utterance. In other words, when a speaker utters a particular sentence s/he does not
always mention all what he wants to say in that sentence; he rather implies another meaning
which is unsaid in the sentence, and the hearer should read between the lines in order to get that
implied meaning. Grice proposed that an implicature can be clear by understanding three main
things. First, the hearer has to understand the usual linguistic meaning of the speaker’s

utterance. Second, speaker and listener should share the same contextual information. Third,
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the cooperative principle in such cases is important to be preserved (Grice, 1975). The same

conditions apply when translating in order to have a correct translation.

More importantly, a distinction has been made between conversational and conventional
implicatures (Grice, 1975). Conventional implicatures are generated by the meaning of certain

particles like ‘but’ or ‘therefore’. Yule makes almost the same distinction.

In contrast to all the conversational implicatures discussed so far,
conventional implicatures are not based on the cooperative principle or
the maxims. They do not have to occur in conversations, and they do
not depend on special contexts for their interpretation. Not unlike
lexical presuppositions, conventional implicatures are associated with
specific words and result in additional conveyed meanings when those
words are used (Yule, 1996: 45).

Put differently, conventional implicatures are different from conversational ones in ways
that conventional implicatures are not in need to occur in a specific conversation or a dialogue;
they may occur in texts or articles in which they are not very related to the context of the article
or the text. That is, conventional implicatures do not depend always on the context of the
conversation. However Conversational implicature depends always on the context of the text
in which it is used. There are specific words in English that are associated with conventional
implicatures. These words or expressions implicate by themselves, most of the time not in
conversations. For instance, the word ‘last” when it is used in a simple sentence such as the last
page of a book, it means the ultimate item in a sequence. However, when the same word is used
in a conversation such as last winter, it implies something which happened before the time of

speaking (Mey, 1993).
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Interestingly, Grice’s name is usually related to the discussion of conventional
implicature, but it was originally Frege’s (1982) idea. They both claim that the meaning of some
conjunctions like ‘but’ and ‘still” makes the implication of sentences without bearing on their
truth or falsity. An example to illustrate that is ‘she is poor but honest’. According to Grice the
contrast between being poor and being honest occurs due to the presence of the conjunction but

implies the distinction between these two words (Bach, 1999).
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Speaker A’s utterance flouts cooperative maxim (s)

l

Speaker B observes speaker A’s flouting of cooperative maxim (s)

|

Speaker B assumes speaker A a cooperative speaker

|

Speaker B observes speaker A’s flouting is deliberate

l

Speaker B observes a conversational implicature in speaker A’s utterance

|

Speaker B retrieves and deciphers the conversational implicature

Figure 6: Observance and Retrieval of Conversational Implicature
(Wa- Kai, 2007:52)

In the case where the speaker violates a cooperative maxim in order to produce a
conversational implicature, the hearer should be able to infer the implicature. The hearer has to
follow a certain procedure to infer the speaker’s implicature; this procedure can be summarized

in five steps which are explained in figure 6 above.

2.10. Presuppositions and Translation

Yule (1996) assumes that the two terms presupposition and entailment are used to
describe two different aspects of information. This information is the one a speaker gives when
uttering a sentence, and which a hearer presupposes as shared knowledge between speaker and

hearer.
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“Presupposition refers to those pragmatic inferences or assumptions which seem to be
built into linguistic expressions and can be isolated by linguistic texts” (Levinson, 1983: 68).
Following Levinson’s definition, a presupposition relates linguistic structure to extra-linguistic
context in terms of the inference which can be made about this context on the basis of the
linguistic structure itself. However, entailment is different from presupposition. It refers to
those inferences made from the linguistic expression itself. The act of assuming some
information about the speaker’s utterance is called a presupposition. However, when it comes
to the information the utterance carries, it is an entailment. That is, on the one hand a
presupposition is the assumption of what information the speaker wants the hearer to understand
when the speaker utters an utterance. On the other hand, entailment occurs when the reader or
listener assumes particular information from the utterance the speaker utters regardless of what

the speaker wants to convey, as it is illustrated in the following example.

A. Elizabeth’s little sister is cute.

B. Elizabeth has a little sister.

Yule (1996) sees that presupposition is a relationship between two propositions.
Examining the above example, A presupposes B. i.e., through the speakers background anyone
can assume what the speaker’s utterance means. Presupposition can be defined as the beliefs of

the speaker in making his statement (Stanlaker, R. 1974).

As it was previously mentioned, presuppositions are for speakers, however entailments
are for sentences. Entailments are communicated without being said. Entailments are not

generally discussed in pragmatics as much as presuppositions are (Yule, 1996).

As shown above, words and syntactic structures carry presuppositions. If these words and

structures are distinctive of certain cultures, the presupposition will also be unique to that
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culture. Moreover, if pragmatic presuppositions are defined in terms of shared assumptions,
mutual knowledge, and contextual appropriateness, then they make direct reference to culture
for their interpretation; that is to say, what is presupposed in a culture need not to be
presupposed in another (Mey, 1993). Mey (1993) adds that intercultural misunderstanding may
result because participants do not share cultural presuppositions. Misunderstanding cultural
presuppositions may result in mistranslation or it may causetranslation problems (ibid).This can
be the reason of many problems in translation since the task of translation is not done only
between two languages; it is rather done between two cultures. Therefore, it is up to the
translator to explicitate the source text’s presupposition otherwise s/he may run the risk of over
translating (by giving too much explanation) or undertranslating (by explaining nothing more

than what is said in the target utterance) (Sava, 2008).

2.11. Deixis and Translation
2.11. 1. Definition and Use of Deixis

To start with, deixis is pointing at someone, something, or someplace by the use of
language. It is a reference by means of expressions whose interpretation depends on the extra-
linguistic context. This means deixis is an expression which is tied to a speaker’s context (Yule,
1996). Deixis is the way in which features of the context of an utterance are encoded by using
language. Furthermore, it is concerned with ways in which the interpretation of utterances
depends on their context. i.e., it is pointing by means of language at the contextual features of
an utterance to make discourse easier and more effective by giving speakers the means to pass
more information in less time (Levinson, 1983). Correspondingly, Fromkin, Rodman, and
Hyams speak about deixis and define it as the referring words in a particular language used in
a particular context. “Deixis are these words in a language that entirely depend on context.”

(Fromkin, Rodman, and Hyams, 1991: 93)
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Deictic expressions can be a near speaker expression as it can be away from speaker
expression. Proximal or near speaker deixis are this, here, and now while distal deixis or away
from speaker are that, there, and then (Yule, 1996). More important, deictic expressions fall
into three categories: Personal deixis, spatial deixis, and temporal deixis. Personal deixis is
concerned with the use of personal pronouns I, you, he, she, we and it. Spatial deixis is deictic
expressions that have a relation with space and the concept of distance, which means the
location of people (whether speaker or hearer) and things, is being indicated through the use of
spatial deitic expressions. These expressions refer to places and spaces which are related to the
context of an utterance. Spatial deixis is ‘here and there’. Now and then are also deictic

expressions; they are used to refer to temporal reference (ibid, 1996).

Lyons identifies the contextual dependency of the text on deicticexpressions.

He says

the location and the identification of persons, objects, events, processes
and activities being talked about, or referred to, in relation to the
spatiotemporal context created a sustained effect by the act of utterance
and the participation in it, typically, of a single speaker and at least one
addressee (Lyons, 1977:637).

2.11. 2. Deixis in Translation
The deictic systems of languages provide important points of contact between speakers
and the contexts in which the utterances are used. That is why it is difficult to imagine a
language which does not provide for its speakers a deictic system. Deixis does not play a less
important role in translation than other pragmatic aspects. Translators must be well informed
about diexis in both English and Arabic. Moreover they should be aware of the difference in
the usage of this pragmatic aspect in the source and target languages. Within Translation

Studies, Richardson (1998) was one of the first to draw attention to the potential of studying
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deixis in translation. Later studies (Bosseaux 2007; Doiz-Bienzobas 2003; Krein-Kihle 2002;
Mason and Serban 2003; Serban 2004; Whittaker 2004) have made important contributions by
describing the translational deictic shifts in different text types, thereby considering different
language pairs (Cited in Geothals & De Wilde, 2009). All authors found that deictic shifts are
pervasive in translations and may indeed affect the contextualization of the text (Goethals &De

Wilde, 2009).

Furthermore, a simple comparison between the deictic system in Arabic and English
shows first that the concept of the pronoun is existent in the two languages. Both languages
regard the pronoun as a subclass of noun that is used as a substitution (Abdellah,2004). He adds
that the subject personal pronoun system of both languages is greatly different. English is a five
person system while Arabic is an eight-person system (ibid). In addition, the number of personal
pronouns does vary in the two languages. For example, the total number of subject personal
pronouns in English is seven while in Arabic there are twelve. Second, both languages use
demonstratives to identify a physical object, entity, or a person in the surrounding space or
expressing a mental state like notions or ideas. Demonstratives are used to draw the hearers'
attention to the referent in the two languages. However, the two languages exhibit a great deictic
difference since the two systems are greatly different (Abdellah, 2004). The English place
deictic elements are the demonstratives, this —that, the adverbs, 'here-there' and the definite
article the while the corresponding spatial deictic elements in Arabic are the demonstratives <l\2

<> | the adverbs'a and <lila < &lua (ibid).

There is a positional difference between the English and the Arabic demonstratives. In
English a demonstrative, when used as a determiner, precedes the head, in Arabic the

determiner demonstrative can precede or follow the head.

| have read this book.
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Third, the elements realizing time deixis of English are nouns, tomorrow, yesterday,
today; adverbs now and then\and tenses. Arabic also uses nouns ,4s Ll “lae < a5l adverbs oY)
gy ‘i ¢ particles , 1) ‘Wl and tenses. The demonstrative pronouns in English and Arabic
are also used as time deixis, the proximal elements indicating the present; the distal elements

pointing to the past, as in the following examples:

These are hard times (proximal —temporal).

Those were real days (distal —temporal).

Lrea ld 5/ 038 (proximal —temporal)

_all oL i ilS (distal — temporal) (Abdellah, 2004).

Conclusion

Different scholars have attempted to give the right definition of pragmatics, as well as
attempting to cover all pragmatic aspects and their relation with other areas of study, such as
translation. It has been proved that there is a great link between these two fields of study, i.e.,
pragmatics and translation. Put differently, for a translator the pragmatic knowledge is of a great
importance since, on the one hand pragmatics deals with the way speakers and writers use
language, and the relation between the literal meaning and the intended meaning and the effect
on the hearers or readers. On the other hand, translation is not only the literal rewording of a
text from one language into another, it is rather the rendering of the exact correct meaning of a
text from its source language into the target language, with respect to all the cultural and
pragmatic aspects that are present in the source text. When the translator lacks the pragmatic

knowledge, in a way or another, s/he will face difficulties when translating. Consequently
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different pragmatic errors may occur in her/his translation due to ignoring pragmatic aspects

when translating.
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Chapter Three: Teaching Translation and Pragmatics

Introduction

This chapter explicates the existing and inevitable relationship between pragmatics and
translation teaching. It discusses the importance of integrating teaching pragmatics in
translation courses. It aims at identifying translation teaching techniques and strategies and
attempts to shed light on different approaches to translation teaching. Furthermore, it deals with
some problems which may face both teachers and learners in translation teaching and learning.
It explains and emphasizes the important role of pragmatics in translation teaching and learning.
Another point this chapter discusses is the pragmatic approaches to teaching translation and a
new proposed methodology in teaching translation that is expected to improve the level of

teaching translation in MUCL.

3.1. Approaches to Translation Teaching

For hundreds of years, translation constituted the basis of language learning and studies
in different fields such as literature, philosophy, science, etc. Centuries ago scholars, especially
philosophers, used to understand foreign civilizations and knowledge through translating these
civilizations into their native language as well as transmitting science and knowledge to others
by translating them to the target language (Owji, 2013).This means that translation was one of
the most important tools used to know about other civilizations. Although translation has shaped
the world through time, translation studies and translation teaching have only recently begun to

be considered as an independent discipline (ibid).

It is known that every teacher has her/his own teaching method. The question that can be
asked here is whether translation methods can be taught or not? It is not meant here by

translation methods the habits each translator acquires as a result of experience; it rather means
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the systematic and structured approach through which teachers can transfer their translational
competence to students (Snell-Hornby, 1984). A better translation course should combine the
theory and the practice of translation. However, usually translation students complain about the
theoretical knowledge that they get from teachers; they feel that it has nothing to do with

translation practice. Snell-Hornby (1984:105) claims that:

The teaching of translation has been seriously impeded by what can
only be described as a great gulf between translation theory and
practice. On the one hand, students express frustration at being
burdened with theoretical considerations (both translation theory and
general linguistics) which they feel have nothing to do with the activity
of translating, and on the other hand scholars talk scathingly of
translators who are unwilling to investigate the theoretical basis of their

work, thus reducing it to a “‘mere practical skill.

More importantly, several translation teaching specialists have discussed the importance
of choosing the most appropriate approach to teaching translation. There are different methods
and approaches to teaching translation; some are considered traditional approaches while others
are recent approaches to teaching translation. For instance, authors like Newmark (1991)
represent the traditional approach which is based on three main concepts, translation manuals,
traditional language teaching, and translation practice (Clavijo& Marin, 2013). Other authors
like Vinay and Daberlnet (1995) represent constructive approaches in which translation
teaching methods are based on linguistic approaches (Cited in Clavijo & Marin, 2013). After
that, there was a big step in translation teaching which can be represented in the functional
approach by Nord (2009). This last approach claims that translation teaching should be similar
to the real practice of translation (Clavijo& Marin, 2013). As a complement to Nord’s (2009)
functional approach, Gile, Inalco & Ceei (1993) argue that translation teaching should focus
more on the translation process rather than on the analysis of translation errors. Gile, Inalco &

Ceei (1993) also refer to an initial learning stage in which learners gather basic models while
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receiving feedback from their teachers (Clavijo & Marin, 2013). Some of these approaches were
edited and developed by scholars and translators. The following are the main tendencies in
translation teaching. The product-oriented approach, the process-oriented approach, teacher-
centred approach, student centred approach, text-type oriented approach, Top down vs. Bottom

up approach, the functional approach and Nord’s model of translation-oriented text analysis.

3.1. 1. Product-Oriented Approach

The most common traditional approach to translation teaching is the one in which teachers
try to correct students assignments in the classroom by evaluating students’ choices, and then
present their own solution (Gile, Inalco&Ceei, 1993). This approach is called the product-
oriented approach. It focuses on the product more than on the process because the main role of
the teacher following this approach is to correct students’ translation product while students’
role is to choose the appropriate process of translation. Furthermore, this approach is based on
the evaluation of the finished translation in order to describe students’ translation errors and to
find reasons for such errors (Goussard& Irene, 2009). Yet, the main weakness in this approach
is its confounding translation teaching with language teaching since it fails to separate
translation problems from language problems. A process-oriented approach, therefore, can be
viewed as a big improvement since it focuses on problems and how to find possible solutions

to such problems (Zhu, 2002).

3.1. 2. Process- Oriented Approach
The process-oriented approach focuses on what is going on in the minds of translators
(teachers or learners) rather than focusing on their final product as it is the case in the product-
oriented approach (Goussard& Irene, 2009). This strategy is called the Think-Aloud Protocol.
During the process of translation, translators would follow a certain process in their minds.
Such a psychological process can be helpful to give an insight about “which translation

strategies students use, why they use them, at which level of training certain strategies become
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automatic, and where and why certain mental processes result in successful translations”
(Goussard& Irene, 2009: 33). Hence, in this approach students are considered as trainees of

translation methods rather than as producers of translation products (Gile, Inalco&Ceei, 1993).

Gile, Inalco & Ceei (1993) emphasize the great importance of the process-oriented
approach at the beginning of translator training because teachers should concentrate on the
process of translation rather than on the linguistic and syntactic structure of the TT.
Nevertheless, Gile, Inalco & Ceei (1993) add that process orientation is not sufficient to ensure
the fine final students’ translation products; hence, in addition to the process-oriented approach
the product-oriented approach will be also required (Goussard & Irene, 2009). Jackobson
(1994) agrees on the idea that product orientation and process orientation are both needed in

order to form an adequate translation teaching approach.

Instead of translation teachers lecturing and correcting translation
mistakes and students performing translation tasks at home, Jackobson
(1994: 147) wants to see the translation class as a place in which
‘students and teachers are active at the same time’ and ‘the target text
is in the process of being created’: Teachers are therefore no longer just
instructors and assessors but collaborators in a relevant writing task,
suggesting strategies or relevant tools while the text is being produced.
Written problem reports are thus no longer needed since translation
problems are addressed immediately while they are still fresh in the
students’ minds. The collaboration between trainers and students
emphasises the team-work aspect of translation (Cited in Goussard&
Irene, 2009: 35)
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3.1. 3.Teacher-Centred Approach
Ladmiral (1977) focuses on the teacher as the central part in teaching translation while
others like Holz-Manttari (1984) and Newmark (1981) claim that students are the central
element in teaching translation (Cited in Gambier & Pokorn, 2013). Thus, two approaches here

can be discussed, teachers-centred approach and student-centred approach.

In a teacher-centred approach, students are viewed as learners who receive information
while the teachers’ role is information provider or evaluator to monitor learners to get the right
answer (Zohrabi, Ali Taribiand Baybourdiani, 2012). The teacher-centred approach focuses
more on the teacher as the holder of knowledge. According to Gambier, and Pokorn, (2013),
the teacher-centred approach emphasizes on teaching as the only means of learning and as the
only method of transmitting knowledge. More important, the main strategy followed in this
approach is that the teacher talks while learners have only to listen and receive without having
the right to interact with peers or with the teacher. Additionally, this approach imposes the idea
that learners should work alone, and then later the teacher would monitor and evaluate the

learner’s work (Gambier &Pokorn, 2013).

The problem with this approach is that it never lets learners use their potential. This
approach is generally unsuccessful because the knowledge of learners is judged based on their
performance in the final exam (Lynch, 2010). Ladmiral (1977: 508) describes this approach as
"the more or less faulty performances of students are the trials and errors that mark the itinerary
that must take them to the level of the instructor, which is considered the ideal". He adds that
the teacher-centred approach "is the complete replacement of the linguistic norms with
pedagogical ones that allows translation teaching to ignore a ‘feel’ for the foreign language"
(Cited in Kiraly, 1995:21). Furthermore, Holz-Manttari sees that the teacher-centred approach
in teaching translation concentrates more on students’ grammatical errors which leads them to

neglect the translation performance (Cited in Kiraly, 1995).
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Ladmiral (1977) proposes that in this approach, teachers have to break the method of
teachers’ performance in classroom practice and move away from a focus on the eradication of
errors toward the positive development of students’ knowledge and skills (Cited in Kiraly,

1995).

3.1. 4.Student- Centred Approach

The student-centred approach takes its roots from a constructivist theory in which
students learn more by doing and experiencing rather than by observing (Zohrabi, Ali Taribi,
and Baybourdiani, 2012). According to Brown (2008), following this approach students are
initiators and architects of their own learning. Moreover, Worth (2009) believes that the
students’ performance is better when they are asked to think about subjects instead of doing the
thinking for them. That is to say, in a student-centred approach there is no imposition of
information from teachers on learners or any effort to persuade learners about the teachers’

point of view.

According to Kiraly (1995), Holz-Manttari emphasizes the value of this approach. She
claims that the student-centred approach should be considered as a primary objective of
translators training programs. She adds that it is not only the teacher's responsibility to make
students see alternatives; it should rather be a mutual task between translation teachers and
students. In other words, the task of the instructor is to show various paths to learners and to
make students independent from himself. “The graduate will then later be able to adapt to and
act responsibly in any professional situation” (Kiraly, 1995: 21). Talking about her own
approach, Holz-Manttari says that she usually sets up her classes so that each student learns
how to develop an approach to translation which makes the learner act as a responsible

translator (Cited in Kiraly, 1995).
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House (2001) argues that following this approach in teaching translation, teachers should
emphasize students' independence, i. e., the students' own participation in the selection and
production of original texts for translation, in addition to the integration of spoken and written

language in translation instruction processes.

From another perspective, Ingo (1991) suggests that in teaching translation, teachers
should pay attention to four fundamental aspects, namely grammatical structure, linguistic
variety (especially style), semantics, and pragmatics. He adds that these aspects are important
in teaching translation for both teachers and learners since they provide a good starting-point
for assessing the quality of a translated text. Furthermore, the importance of the different aspects
varies depending on the text and its purpose. Sometimes these aspects can be allowed to be
completely disregarded in few texts, i.e., they are more or less relevant to all texts, although
their relative importance may vary from one text to another (Ingo, 1991). Furthermore, Van
Den Broeck (1980) and Toury (1980) claim that in teaching translation the focus should be on
the type of the text in hand. The approach which focuses more on the type of the text is called

text type-oriented approach (Cited in Ingo, 1991).

3.1. 5. Text-Type Oriented Approach

Van Den Broeck (1980) and Toury (1980) describe the text type-oriented approach to
teaching translation as an approach in which translation norms and pragmatic text
considerations play an important role (Cited in Ingo, 1991). In this approach, teachers provide
students with tools not for producing the ideal translation but to make students able to deal with
text-specific and situation-specific variables, and to produce a correct translation under the
given circumstances (Kiraly, 1995). Moreover, Delisle (1984) suggests that the text type-
oriented approach in teaching translation is first to understand the source text, second to extract
the extra linguistic sense from the source text, and third to reformulate the extracted sense in

the target language. Interestingly, in this approach translation teachers encourage students to
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identify and extract the extra-textual factors by observing the situation in which the text is used

(Delisle, 1984).

Interestingly, in teaching translation, it is necessary to take into account the impact of
cultural and linguistic situations in which a certain text is produced. Texts are usually produced
at a certain point in time, for a certain purpose, in a certain cultural and educational
environment, etc. These factors may differ from one text to another which makes different kinds
of adjustments necessary. Thus, "the translated text must function pragmatically in its new
cultural context” (Ingo, 1991:55). Teaching pragmatics, therefore, is as important as teaching
grammar to translation students. However, in teaching translation there are different approaches
which have been claimed by linguists and translators such as teaching translation theory,
teaching methodology (called also translation strategies), and teaching translating (criteria for
selecting texts, how to approach a text, progression, classroom techniques, and organization of
a teaching module) so that students understand the why as well as the how. That is to say, the
confusion surrounding teaching translation may push teachers to end up either teaching
translation theory or a list of taxonomical translation strategies such as transposition,

modulation, and compensation (Ingo, 1991).

3.1. 6. Bottom up Approach vs. Top down Approach
According to Newmark (1988) the bottom up approach in translation learning and
teaching is a literalist approach where translators start translating immediately, i.e., translation
is done sentence by sentence. Newmark (1988) adds that translators, as teachers and learners,
may face different translation problems when applying this approach. These problems arise
“where literal translation fails and we have to consider a number of choices, or procedures,
guided by a reasoned perception of a number of contextual factors, which can finally only be

confirmed by a reading of the whole text” (Newmark, 1988: 138). In order to solve such
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problems, Newmark (1988) suggests that grammatical and lexical problems in this approach

can be solved through readily available transpositions or shifts.

Furthermore, the top down approach is based on reading the whole text several times
before starting to translate (Newmark, 1988). Unlike the bottom up approach which deals more
with particular translation problems such as grammatical and lexical problems, the top down
approach focuses more on general problems of the text such as, problems in the topic of the
text, in its language, readership, register, etc. (ibid). Hence, the bottom up approach is more
specific and more objective than the top down approach; however, what is more important in

translation teaching is to bring these two approaches together (Newmark, 1988).

3.1. 7. Functional Approach

According to Sava (2008) the functional approach was first discussed by Hans Vermeer
and Reiss (1984), and then further developed by Nord (1992) who believes that “the translator
should not be guided by the function of the ST, as functional equivalence would have it, but by
the function the TT is to achieve in the [Target Culture], with the function of TT being mainly
determined by its receiver” (Nord, 1997:40). The main concern of this approach is to view
translation as intercultural communication considering that culture and langue are
interdependent (Sava, 2008). Following the same line of thought, Munday (2001) sees that
functionally appropriate translation (or pragmatically adequate translations) does not rely only
on the correct rendering of the ST, but it relies more on the effectiveness of the TT which fulfils
its intended role in the target culture. Hence, what makes the functional approach useful in
translation teaching is the fact that it encourages translation teachers to shift from equivalence-

based principles to function-based principles (Goussard& Irene, 2009).

Additionally, in the functional approach a text is produced for specific readers/hearers in

a specific context and under specific circumstances. Therefore, this approach emphasizes the
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importance of cultural competence for translator trainees (Vermeer,1998). Cultural
competence, according to Vemeer (1998), can be taught/learnt on the basis of a theoretical

model supported by generalized examples.

Once the theoretical model and the functional skills associated with it
have been acquired, they can easily be extended to other cultures and
languages [...]. This is followed by a comparison of the situational and
textual features of the primary and secondary cultures and languages;
this type of comparison goes far beyond the methods of contrastive
linguistics, for it is always embedded in situational contexts and
accompanied by functional specifications (Vemeer, 1998: 62)

After the cultural and textual competences are being acquired and ST and TT are being
compared, students should be supplied with comprehension and production exercises from one
culture to another (ibid). Such exercises aim at enabling students to acquire a translational
competence through the use of authentic texts which forces students to transcend purely
linguistic structures and work creatively with different text types that may help them to improve
their linguistic awareness and acquire translation skills (Goussard & Irene, 2009). The main
advantage of this approach is that it can be applied to literary and non-literary translations. That
is, it can be applied to every kind of text and between every pair of languages and cultures,
which makes this approach more appropriate as a framework and very helpful in a way that
makes translators training independent of language and culture specific peculiarities (Nord,

1994).

3.1. 8. Nord’s Translation-Oriented Text Analysis Approach

This approach is associated with Nord (1991). She puts her model of translation-oriented
text analysis at the centre of training translators. It guides students step by step till the

production of an appropriate target text (Goussard& Irene, 2009). Nord (1991) suggests an
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approach in which the translator should create an ST profile and a TT profile then make a

comparison between both profiles by means of a series of wh-questions which are as follows.

“Who transmits on what subject-matter (does he say?)
To whom What

What for What not

By which medium In what order

Where Using which non-verbal elements
When In which words

Why In what kind of sentences

A text In which tone

With what function? To what effect?” (Goussard&Irene, 2009: 28).

As it can be noticed above, these wh-questions are divided into two sets. On the one hand,
the first set enquires into the extratextual or external features (Nord, 1991). According to Nord
(1991), the extratextual questions should be asked by the translator right before reading the text.
They are the starting point of analysis since they are useful in identifying the ST function. By
answering these questions one can get different sorts of information about the text such as,
information about the author or the sender of the text (who?), the intended recipient of the text
(to whom?), and the author’s intention (what for?) (Goussard & Irene, 2009). Additionally, the
question ‘by which medium?’ refers to the means by which the text is communicated; here a
distinction should be made between written and spoken texts since the medium may affect the
text to have different functions in different cultures (ibid). Moreover, information about the
place and time of communication is important from a linguistic point of view because knowing

where and when the text is being produced will supply information as to what variety to expect
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in the ST as well as to what variety to use in the TT (when? where?) (ibid). The last two
questions in the first set give information about the motive of communication (why?) and
function of the text (with what function?). The latter can be considered the key for an acceptable
translation since “it is only by analysing the ST function that the translator can decide which

TT function(s) will be compatible with the given ST (Nord, 1991: 72).

On the other hand, the second set of wh-questions enquires about the intratextual factors
which can be identified only after reading the text (Nord, 1991). These questions ask about
several concepts such as, the subject matter of the text which presents the main topic of the text
(on what subject matter?), the content of the text (what?), and the assumptions that are made by
the author (what not?) (Goussard & Irene, 2009). The next question (in what order?) refers to
the text composition or the structuring of the text while the question (with which non-verbal
elements?) gives information about various signs which do not belong to any linguistic code
(Nord, 1991). Suprasegmental features are represented in the answer of the question (in which
tone?). Nord (1991) distinguishes between non-verbal elements which represent gestures, facial
expressions, photos, etc. and suprasegmental features which refer to intonation, pitch,

punctuation, italics, etc.

Nord (1991) considers all these questions as a basis for analysing the source text and
isolating its elements which are related to translational problems. According to her, translation
problems can be described in four main categories which are pragmatic translation problems,
culture-specific translation problems, language pair-specific translation problems, and text-
specific translation problems (ibid). In order to solve such problems, Nord (1991) suggests that
translators should begin with finding solution to the pragmatic difficulties, then moving to
problems which are of a cultural nature, and after that dealing with problems at the micro-
linguistic level. This procedure can be done with the help of Nord’s aforementioned wh

questions analysis. Consequently, the extratextual and intratextual features are interrelated and
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complementary since they mutually influence each other and together they produce a certain

effect regarding the receiver (Goussard& Irene, 2009).

3.2. Criteria of a Translator as a Teacher or a Trainee

There are several important characteristics which should be available in translators
whether as teachers or as trainees. First of all, the most important point that one should be aware
of in translation teaching and learning is the necessity to examine the qualities of the translator.
That is to say, as a teacher or a learner, the translator should have a perfect knowledge of the
language into which s/he is going to translate (Claramonte, 1994). According to Orellana
(1994), it is a necessity for translators to well understand the source text of which they must
have wide general knowledge, besides the need to handle the vocabulary of the SL as well as
that of the TL (Cited in Claramonte, 1994). Moreover, translation trainees’ knowledge should
be covering wide semantic, linguistic, pragmatic and cultural spectrum, which allows them to
be competent at the linguistic, pragmatic and cultural levels.It is important in any translation
teacher to be able to transmit the right knowledge appropriately to his/her students. This ability
is highly related to communicative competence which should be available in any translation
teacher. Bell (1995:42) defines communicative competence in translation as “the knowledge
and ability possessed by the translator which permits him/her to create communicative acts-
discourse-which are not only grammatical but socially appropriate”. Nida talks about an
important criterion that should be in any translator teacher or learner; he argues that “the gift of
mimicry, the capacity to act the author’s part, impersonating his demeanour, speech, and ways,
with the utmost verisimilitude” (Cited in Claramonte, 1994:186). Put differently, the translator
should not only know about grammar and syntax of SL and TL, s/he rather must know perfectly
well about the social and cultural background of both cultures. Further criteria that should be
mentioned here are that the translator must be humble,, and able to hear the music of the TT

(Claramonte, 1994). Translation teachers and learners have to be able to recognize different
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registers and styles and not to change that style into their own idiolects (ibid, 1994). More
important, the translation teacher has to have high awareness of the teaching activities used in
teaching translation as well as being a translator, i. e., s/he must have been through situations

which are similar to situations students go through in translation learning (Claramonte, 1994).

3.3. Translation Teaching Problems

In teaching and learning translation many problems may arise, whether to teachers or to

students. Some of these problems are as follows.

1. Usually, students do not begin their translation courses as blank slates because they
have some preconceived ideas about what translation is (Carrové, 1999). However, their
perspective of translation tends to be very limited because they are more aware of the linguistic
aspects of translation rather than the extra-linguistic ones. Furthermore, students are generally
limited to their class translation approach, thus when they are given a text to translate they just
try to find the closest linguistic equivalent in the target language without being aware of the

extra-linguistic limitations surrounding the text (Ibid).

2. The area in which most translation students face problems and difficulties is the area
of pragmatics, i.e., students find it hard to translate common words whose meaning depends

heavily on context. As a case in point, Nakhallah (2007:7) says that:

...translation is an art which requires appropriate knowledge of both
source and target language as far as translation from Arabic to English
is concerned, there is a need for systematic study of the differences
between the two languages as well as of the two societies, due to the
fact that there are certain terms, metaphors ... etc. that are culture bound.
Translation of such semantics requires real understanding of the culture
of the societies concerned. There are many differences between Arab

and European societies.

87



3. Many translation theoreticians acknowledge that the classroom activities used in the
translation classroom are not always explained adequately (Carrové, 1999). Hence, translation
trainees need to be better informed about the goal of the activity. The aim of the exercise and

the actual competence of the student are not always on an equal level.

4. Although many linguists and translation teachers realize the importance of pragmatic
competence, few have emphasized the importance of teaching it to translation students.
Translation teachers generally overlook pragmatics; they usually focus on teaching grammar
and semantics more than teaching pragmatics. The resulting lack of pragmatic competence on
the part of translation students can lead to pragmatic failure, and more importantly to a complete
communication breakdown. In the words of Blum-kulka and Oshstain (1986:169), "...

pragmatic failure might carry serious social implications".

5. Thomas (1995) thinks that neglecting teaching pragmatic competence is mainly due
to two reasons. First, because pragmatic description that time has not yet obtained the precision
level of grammar and linguistic competence; and second because that time it was still not very

clear how pragmatics can be taught to translation students.

3.4. Pragmatic Approach toTranslation Teaching

Teaching learner show to translate means to place them in the centre of the translating
operation in order to understand its dynamics adequately (Nadstoga, 2006). The pragmatic
approach to translation teaching has really gained prominence ever since the1990’s (Hassan,
2011). Pragmatics, as the study of language in action, can be considered as a useful tool in the

hands of translators (Sava, M. 2008).

According to Nadstoga (2006) in teaching translation teachers should focus more on the
manipulation of language because the act of translating is the transfer of meaning, form, cultural
and pragmatic aspects much more than being a simple comparison of two linguistic systems.
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Therefore, an introductory translation course should be about pragmatic texts since such texts
“generally have particular and immediate applications. As instruments of communication, they
are more or less ephemeral, at least as far as the useful life-span of their content is concerned”
(Nadstoga, 2006:138). Non- technical texts which deal with topics such as pollution, drugs,
violence, sports, etc. can be considered as pragmatic texts. Additionally, the primary goal of a
pragmatic text is to communicate information and it has an immediate and short-lived use
(Nodstoga, 2006). Interestingly, the use of pragmatic texts in introductory translation courses
is more preferable than the use of literary texts due to several reasons. First, literary language
is the most refined and the most difficult to translate because it has aesthetic qualities beyond
its purely referential content (ibid). Second, it is quite clear that in order to appropriately
translate literary texts one should have literary ability which needs sensitivity to art and affinity
feelings with the writer. Third, the use of pragmatic texts in an introductory translation course
can greatly help in designing a particular functional communicative training in the classroom

(Nodstoga, 2006).

More importantly, the pragmatic approach to translation teaching is mainly based on
extra-linguistic and extratextual factors (Ruuskanen,1996). “Translation involves many aspects
simultaneously, not all of them to do directly with the actual printed words of the text being
translated” (Ruuskanen, 1996:234). In other words, an adequate translation depends highly on
analysing the extratextual factors of the ST; thus the translator has to be well informed about
these factors. According to Ruuskanen, (1996), to obtain the necessary knowledge about the ST
extratextual and extra-linguistic factors the translator finds him/herself in a need to ask some

questions such as:

- Who is the author of the text?
- For whom is the text intended?

- When is the text due and where is it to be delivered?
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- What are the subject and exact field of the text?
- What is the purpose of the text?

- In what form and where will the text appear? (Ruuksanen, 1996:235)

Obviously, these questions are not so different from the ones proposed by Nord (1991) in
her translation-oriented text analysis approach. In her approach, Nord (1991) claims that the
intratextual and extratextual factors of a text should be analysed through a set of questions.
Answers to these questions may provide useful results which can help the translator to create
an adequate TT. “Comparing both results [results concerning questions of the extratextual
factors, and results concerning questions of the intratextual factors] the translator is able to
decide whether and in what respect the source-text ‘materials’ have to be adapted to the target

situation” (Nord, 1992:45).

Conclusion

The emphasis of this chapter ison the main approaches to translation teaching which are
the functional approach, Nord’s model of translation-oriented text analysis, the process-
oriented approach vs. the product-oriented approach, teacher-centred approach vs. student-
centred approach, and text-type oriented approach. Thus, it can be concluded that all these
approaches complement each other. However, Nord’s model seems to be the most
comprehensive approach since her wh- questions can guide students at all levels of training.
Additionally, in this chapter there is an attempt to raise readers' awareness of the importance of
teaching pragmatics to translation students. One of the most important roles of translation
teachers is to develop students' pragmatic ability. It is mainly the classroom teacher who can
encourage learners to co-construct their pragmatic ability in context and through interaction, by
detecting the challenges students may face in the development of their pragmatic competence

(Liendo, 2012). More importantly, this chapter focuses on the importance of the general
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development of pragmatic awareness that translation teachers install within their students so

that they can figure out pragmatic meaning when translating English/Arabic/English texts.
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Chapter Four: Research Methodology

Introduction
This chapter gives an outline of the research methodology followed in the present

thesis. It restates the aims of the study followed by a description of the research tools. Moreover,
it gives a detailed description of the research tools namely the questionnaire and the translation
tests. The context of the study, the population and the place where the study was carried, is also
dealt with. Finally, yet importantly, the analysis procedure followed in the analysis of the data

is explained and discussed.

4.1. Rationale for the Research

As aforementioned, this thesis aims at exploring the interface between translation and

pragmatics. Its fundamental aims are:

1. to give an overview of the importance of pragmatic knowledge in the translation process,

2. to show how pragmatics interplays with translation practices in English/Arabic translations;

3. to demonstrate the necessity to adopt a pragmatic approach in the practice, learning and
teaching of translation and

4. to provide practical guidelines that can help solve translation problems.

4.2. Research Design

A research design is the plan of data collection which the researcher follows in order
to analyse his/her data. Mac Millan and Schumacher (1993:31) define research design as “the
procedures for conducting the study, including when, from whom and under what conditions

data were obtained. Its purpose is to provide the most valid accurate answers as possible to
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research questions.” Put differently, the aim of a research design is to obtain data the analysis

of which enables the researcher to answer the research questions.

Generally, second or foreign language researchers conduct their research using two
different types of approaches in collecting their data, namely the qualitative approach and the

quantitative approach.

4.2.1. The Qualitative Approach

The qualitative approach, also called descriptive approach, is narrative and non-
experimental in character (Mac Millan and Schumacher, 1993). According to Bogden and
Biklen (1992), the qualitative research is time consuming, however, the advantage in this
approach is that the information is rich and has deep insight into the phenomenon under study.
Moreover, data in a qualitative research is usually collected by means of textual/visual
analysis, observation, and interviews. In addition, the steps to be followed in this type of
research are not planned in advance. According to Bogden and Biklen (1992: 121), the general

characteristics of qualitative research are:

e The natural setting is the direct source of data and the researcher is the key instrument.
e Data are collected in the form of words.

e The process and the product are important.

e The data analysis is inductive, and the theory is constructed from the data.

e The perspective of the subject of study is very important to the researcher.

4.2.2. The Quantitative Approach

Unlike the qualitative approach which uses descriptions, the quantitative approach
uses statistical data. Mac Millan and Schumacher (1993:32) argue that the quantitative
approach “adopts a positivist philosophy of knowing the emphasized objectivity by using

numbers, statistics, and experimental control to quantify phenomena.” Interestingly, in a
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quantitative approach data should be collected systematically. Data in this approach is also
called numerical collection since it can be collected by means of observation, scales,
interview, or questionnaires. Following this approach, researchers state their different
variables in tabular and statistical forms. Goodwin and Goodwin (1996:34) outline the steps

involved in this type of research as follows:

Identify the target population.

e Select the type of instrumentation needed.
e Choose or construct the needed measure.
e Collect data.

e Analyse the data.

e Report the results.

This means that this approach aims at deriving conclusions and results from an
objective detached perspective. The researcher is not involved and the reality of the question

under investigation can be described objectively (Cassell and Symon, 1994).

As far as the present study is concerned, the researcher believes that the use of both
approaches is required since this would serve better its aims. Furthermore, the use of the
qualitative and quantitative approaches allows the researcher to enjoy high reliability of data
collection and helps her/him to determine whether the predictive hypothesis underlying the

research holds true (Frankfort-Nachmia & Nachmias, 1992).

4.3. Research Instruments

The quality of the research depends largely on the quality of the data collection
instruments used. The instruments used in this research are two translation tests and a
questionnaire. The use of two research instruments gives insight into the teachers’ and the

learners’ conception and understanding of pragmatics as an important factor in translation.
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On the one hand, two texts were given to translation students to translate. The first text
is the first chapter from the English novel Great Expectations by Charles Dickens. The chapter
of the novel contains one thousand four hundred and seventy five words. The story of this novel
took place in England in the 19" century during the Victorian era. Pip is the most important
character in Great Expectations since he is both the protagonist, whose actions make up the
main plot of the novel, and the narrator whose thoughts and attitudes shape the reader’s
perception of the study (Wikipedia, 2011). Pip is an orphan who is raised by his sister and her
husband blacksmith Joe Gargary. The first chapter of this novel describes mainly how Pip met
an escaped convict (Magwitch) at a nearby graveyard who threatened him into bringing food
and a file to saw his chains off. More interestingly, Dickens is a great lover of “verbal irony”.
He uses words in such a way that he seems to be saying the opposite of what he really means.
He expects the reader to understand this from the tone of the details of the immediate context
(ibid). Phrased differently, at a deep level Dickens is very serious about his subjects but at the

surface he is often ironical or sarcastic.

The second text is the first chapter from Naguib Mahfouz’s novel The Day the Leader
was Killed, (~= 3V J% »5.). This novel contains one thousand one hundred and fifty three words.
Like many of Naguib Mahfouz's novels, this novel uses Egyptian history and society to analyse
universal themes such as love, society and economics, family relationship...etc. This story
depicted by the novel took place in Egypt, near the River Nile, around the time of Anwar al-
Sadat’s rule. The Day the Leader was Killed is related to a story of a middle-class Cairene
family (Wikipedia, 2011). The story is narrated by the pious family patriarch Muhtashimi
Zayed. Other characters in the story are his son and his wife in addition to his grandson Elwan.
More important, the Day the Leader was Killed shows realism and religious affiliation. It can
be noticed that infitah is repeated throughout the novel to highlight the reason of the characters’

conflicts with life (ibid). This infitah was the Sadat open-door economic policy. Additionally,

95



this novel is rich with irony and infused with political undertones which may seem to mean
something but they can mean something else when one looks deep into their meaning and their

context (ibid).

Therefore, these two texts were chosen because they are considered by leading
scholars to be works of two genius writers. They are rich in cultural and pragmatic aspects that
differ from one language/culture to another. Another reason for selecting such novels is that the
two writers Naguib Mahfouz and Charles Dickens are well known writers among students and
their novels attract many readers. They are widely-read by ordinary people. Thus, at least

students may already be familiar with such famous writers and novels.

Another research tool used in the collection of data is a questionnaire. Using

questionnaires in research has now become a common practice for the following reasons.

e The informants find questionnaires relatively easy to complete.
e The researcher can reach a large number of questionnaire users easily.

e The data collected through a questionnaire is generally easy to be analysed.

Yet, questionnaires may have some shortcomings such as having different

interpretations for the questionnaire’s data by different researchers (Fontana and Frey, 2000).

4.4. Analysis Procedure

The method followed in the evaluation and analysis of the translation tests is of both a
quantitative (statistical) and qualitative (analytical) nature. The participants’ translations from
Arabic into English were gathered and examined by comparing them to the translation which
is published by the family library (s_-Y!4g8); while the participants’ translations from English

into Arabic were analysed by comparing them to the translation of the experienced translator
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Mashem Malak. The aim is to find out the reasons for the pragmatic deficiencies in the students’
translations. In analysing students' translation the researcher highlighted utterances which are
of a pragmatic nature in order to be analysed and examined in comparison with the translation
of the experienced above mentioned translators. The researcher first chose only sentences which
contain more pragmatic aspects in the source text, and then she tried to see how students
translated these utterances into Arabic and English. The selected utterances are mainly
connected to each other and share the same general context. The researcher evaluated the
students’ translations on the basis of their pragmatic similarity to the translation provided by
the published translation. In other words, in analysing utterances, the researcher focuses more
on examining differences in translating pragmatic aspects (speech acts, cooperative principle
and Grice maxims, implicatures, diexis, idioms, metaphors) from English into Arabic and from
Arabic into English. Additionally, the target utterance is italicized and given within its co-text.

The results are presented in tabular format.

As far as the questionnaire analysis procedure is concerned, the teachers’ answers to
the questionnaire were gathered and since twenty teachers out of twenty four answered the
questionnaire, analysis was done manually by the researcher. The analysis includes mainly
descriptive statistics. In analysing the teachers' answers, the researcher focused more on three
main aspects. First, the researcher tried to explore the teachers’ beliefs about the importance of
teaching pragmatics, their pragmatic awareness in translation and their evaluations of student’s

pragmatic competence and translations.
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4.5. Advantages and Disadvantages of the Questionnaire
4.5.1. Advantages of the Questionnaire

Using a questionnaire provides the researcher with different advantages. A
questionnaire is a practical tool which can be analysed more scientifically and objectively than
other tools of research instruments. Furthermore, when using a questionnaire large amounts of
information can be collected from a large number of people in a short period and in a relatively
cost effective way. A further advantage is the fact that a questionnaire can be carried out by the
researcher or by any number of people with limited effect to its validity and reliability.

Additionally, questionnaires are replicable and can be used in later studies.

More importantly, information in a questionnaire is collected in a standardized way,
respondents have time to think about their answers (they are not usually required to reply
immediately), and results can usually be quickly and easily quantified by either a researcher or
through the use of a software package. However, questionnaires also have their own

shortcomings.

4.5.2. Disadvantages of the Questionnaire

Some of the main disadvantages in a questionnaire are that if the researcher forgets to
ask a question s/he cannot usually go back to the respondents, especially if they are anonyms.
In addition to that, respondents may ignore some questions or answer superficially especially if
the questionnaire takes a long time to complete. In other words, participants may not be willing
to answer the questions or they might not wish to reveal all information they have, or they might
think that they will not benefit from responding. Moreover, there is no way to tell how truthful

a respondent is being. When faced with difficulty, the informants tend to guess answers
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specially if the questionnaire includes questions of the closed-ended types. Furthermore, open-

ended questions can generate large amount of data that can take a long time to analyse.

4.6. Description of the Questionnaire

Questionnaire is a tool to collect and record information about a particular topic of

interest. Questionnaires are usually used:

e To collect factual information in order to classify people and their circumstances and
Views.

e To investigate user’s needs, expectations and perspectives

e To gather straight forward information relating to people’s behaviour.

e To investigate patterns, frequency, ease and success of use.

e To look at the basic attitudes/opinions of a group of people relating to a particular issue.

e To measure the satisfaction of customers/student/learner with a product, a service, or an
educational system.

e To collect ‘baseline’ information which can, then, be tracked over time to examine

changes (Oppenheim, 1992).

Oppenheim (1992) adds that questionnaires should not be used to explore complex
issue in great depth or to explore new difficult controversial issues. Moreover, questionnaires

must not be used as an easy option which will need little time or effort.

The questionnaire was addressed to the teachers of English/Arabic translation at the
Department of Translation, Mentouri University, Constantine 1. It attempted to gather
translation teachers’ suggestions and views concerning teaching pragmatics in translation
classes, as well as discussing translation students’ awareness and understanding of pragmatics
in translation. Furthermore, it tried to investigate how the teachers evaluate students'

translations from a pragmatic perspective. It contained twenty seven questions. There were
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cases where the teachers were allowed room to provide their own answers. In other cases the
teachers were given various response options to choose from by ticking one or more of them.
Moreover, these questions were organized in different types. The first type of questions used in
the questionnaire dealt with numeric questions which focus on the background information such
as the degree held, work experience... etc. The second type was concerned with questions
which allow the respondents to answer in their own words. This type is called open or open-
ended questions. It is good for respondents who like to express themselves freely. It is usually
used for complex questions that cannot be answered in few simple categories but it needs more
details and discussion. Hence, it provides rich qualitative data since such questions allow the
respondents to elaborate on their answers. Open questions are useful for exploratory evaluation;
yet, they are time-consuming to complete and to analyse as respondents may provide too much
or too little information. Close-ended questions were the third type of questions used in the
questionnaire. In this type there were dichotomous questions in which respondents were
allowed to choose one of two answers (e.g.: ‘Yes’ or ‘No’). There were questions in which
respondents were allowed to choose one of many choices. In this case, when the respondent did
not consider the provided choices sufficient there was the option ‘Others’ in which the
respondent can add further answers and specify his/her answer. Closed questions are easier and
less time-consuming to complete and to analyse. Additionally, answers to closed questions can
be compared more easily and they are likely to have a higher response rate and less missing
data. Closed questions can provide large amounts of research data for relatively low cost; yet,
they lack detail because respondents are limited to choose between the provided answers so
they cannot supply answers which reflect their own opinion on the topic. The last type of
questions which were used in the questionnaire is scaled questions. This type dealt with

questions in which respondents were asked to rate something for example as being good,
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average or bad. Scaled questions are easy to analyse and they are good for sensitive topics;

however they can be misunderstood by the respondents.

The questionnaire starts with five questions about the background of the teacher such
as his/her degree, name of university he/she works in, whether he/she is a full time teacher or a

part time teacher, years of work experience, and the subject he/she taught or is teaching.

The second part of the questionnaire consists of five questions (question 6 through to
10). This part deals with the definition of translation, pragmatics, and translation equivalence.
The questions aim at highlighting the teachers’ point of view about possible definitions of
translation and pragmatics and how these two disciplines are interrelated. In other words, these
questions try to find how translation teachers understand and define translation and pragmatics

and whether they see any relation between the two.

The next part (question 11 through to 26) includs two main points to deal with. On the
one hand, the questions focus on the experience of the translation teachers in teaching
pragmatics in relation to translation, and whether translation students are aware of the
importance of pragmatics in translation practice or not. On the other hand, this section shift
interest from the teachers to the students’ attitude towards such an important issue. The teachers
are asked about the methods they use in order to evaluate their students’ pragmatic knowledge

and the frequent errors they make when translating English/Arabic texts.

The last section deals with how students translate pragmatic aspects, which strategies
they use in translating such aspects and how the teachers see and evaluate such strategies. More
important, there are questions about whether the teachers are satisfied with the students’ final
translation product from a pragmatic perspective or not. At the end, question number 27 is an

open ended question inviting the participants to make any further comments.
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Thus, the main aim of this questionnaire is to correlate the teachers’ thinking and
students’ practice. How the teachers understand pragmatics in translation and how they evaluate
students’ practice in translating pragmatic aspects from English into Arabic and vice versa are

of great importance to reach better results and conclusions.

4.7. Participants

Participants in the present study are university teachers and students from Mentouri
University, Constantinel (based in Constantine, Algeria). Two departments were involved in
data collection for this research, the Department of English, and the Department of Translation.
The questionnaire was handed to twenty four English/Arabic/English translation teachers. The
choice of this type of informants is motivated by the fact that the teachers in this department
are the only ones who are in direct contact with translation students. Moreover, almost all the
teachers hold postgraduate degrees (Magistere (MA)), Doctorate (PhD), which are the
necessary requirements to get a teaching position in any Algerian university. Thus, it is safe to
say that their linguistic and translation competence as far as the use of English and Arabic are

concerned is fairly high.

The number of student informants amounts to one hundred. All of them are fourth year
translation students (reading for a BA degree). Their educational background is almost the same
since they all passed the same number of exams during their first, second, and third years at the
university. This sample population is chosen because fourth year students are believed to be
linguistically speaking at ease in expressing themselves in both English and Arabic, therefore,
they should have no problem to use and perform the different speech acts when translating texts
from English into Arabic or vice versa. Furthermore, as fourth year translation students, they

are supposed to graduate and be translators (beginners).
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4.8. Limitations of the Study
It can be said that the questionnaire answers provided by twenty informants reflect

their views about such aspects as teaching pragmatics at the Department of Translation, the
approaches to be followed, and the difficulties that may arise in teaching pragmatics to
translation students. Admittedly, the number of respondents is not large, which may raise the
question of whether a larger group would have generated different results. However, the results
of the questionnaire might still be widely applicable as they may help with integrating teaching

pragmatics as a separate module in all other translation departments in Algerian universities.

Additionally, the collected data of the translation tests is highly reliable and reflects
the informants’ real translations. As far as the size of the given texts is concerned, one can
assume that on the one hand it was representative; yet, on the other hand it was not long enough.
This latter was due to the fact that students at the Department of Translation were not willing

to translate a large text.

Conclusion
Taking into consideration the nature of the present research, it can be said that the

researcher believes that in order to achieve the previous mentioned aims of this study, it is
required to adopt both the quantitative and the qualitative methods using a questionnaire survey
and translation performed exercises. In order to confirm or disconfirm the hypothesis of the
present research, it is deemed necessary first to discuss and evaluate the teachers’ answers that
mainly give insight on the teachers’ views and beliefs about teaching pragmatics at the
Department of Translation and the degree of their awareness about the importance of
pragmatics among translation students. Second, to examine and analyse translation students’

translation end products from English into Arabic and vice versa from a pragmatic perspective
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in order to identify the major problems and mistakes translation students are likely to make. All

this will be the main concern of the following chapters.
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Chapter Five: Analysis and Interpretation of the Questionnaire

Findings

Introduction

Chapter five discusses the presentation and the analysis of data obtained from the
questionnaire. The teachers’ answers to the questionnaire are examined and analysed to show
whether they confirm or not the research hypothesis. It mainly aims at analysing the teachers’
views about students’ awareness about pragmatics in translation, the students’ and the teachers’
beliefs about the importance of pragmatics in translation, and the manner in which the teachers
evaluate students’ pragmatic translations. Additionally, it gives a general conclusion in the form

of a summary and comments.

5.1. Analysis of the Questionnaire
Questions One to five

Twenty translation teachers out of twenty four completed the questionnaire, i.e., the return
rate of the questionnaire was 83%. This latter can be described as relatively high. Most teachers
were from the department of translation in Mentouri University, Constantine 1, Algeria while
few of them were from the department of English. As previously mentioned, twelve teachers
who completed the gquestionnaire hold an MA (Magistere /Master of Art) degree while eight
teachers hold a PhD (Doctorate) degree. Moreover, the majority of the teachers who completed
this questionnaire are full time lecturers and 66% of them have more than fifteen years of
experience in teaching translation which means that they are quite experienced in teaching at

the university level. All of them teach at least two modules.

Question Six

What is translation?
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Question six tries to get insights into the teachers’ understanding of the concept of
translation. It is an open ended question. That is to say, the teachers were allowed to choose one
or more of many answer options. Yet, if the respondent does not consider the provided choices
adequate, there is the option others which allows the respondent to add further answers. Three

possible choices were provided.

a. To change the meaning of a word from one language to another language.

b. To transfer meaning from one language into another.

c. To replace the structure and meaning of a sentence in one language by another
structure and meaning in another language.

d. Others.

This question was not chosen randomly; there was a purpose behind this choice. As seen
in chapter one there is no one commonly accepted definition of translation among translation
scholars and linguists. Thus, it was necessary to give the teachers several definitions of
translation. Additionally, the way the question is phrased enables the respondents to make their
choice and if necessary provide their own definition of translation. The following table gives

statistical details.

o i 5o

Figure 7: Teachers’ Definition of Translation
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Statistically speaking, and as figure 7 shows, 70% of the teachers viewed that translation
deals more with the transfer of meaning from one language into another, while 25% of them
believed that to translate is to replace both form and meaning in one language from another.
Only 5% of the teachers thought that translation means to change the meaning of a word from
one language into another. As far as those who provided their own answers, most teachers chose
to add their own definition of translation in the space provided. This is a clear indication that
the teachers were not fully satisfied with the definitions provided. Another interpretation of the
teachers' answers to this question is that the teachers have the strong belief that meaning transfer

from one language into another is the core of translation.

More importantly, most teachers who provided their own definitions thought that
translation is to transfer meaning from one language into another taking into consideration
linguistic, cultural and pragmatic factors. Furthermore, two teachers added that translation is to
create in the reader of the TT the same impact the reader of the ST have. This may mean that
the teachers at the Department of Translation are aware of the importance of cultural and
pragmatic factors in translation and this can be relatively due to their experience in teaching
translation since more than 66% of the teachers have more than fifteen years of teaching

experience.

Question Seven

What is your understanding of pragmatics?

Question seven is an open-ended question. The teachers were asked about the definition
of pragmatics. In this question the teachers were given three options to choose from in addition
to the option others which allows the teachers to define pragmatics in their own words or add

any further explanations. The options given are:

a. The study of the relationship between words and their meaning.
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b. The study of how words are arranged to be grammatically correct.
c. The study of meaning in context.

d. Others.

According to the answers displayed in figure 8 below, all the respondents (100%) chose
answer ‘c’. In other words, translation teachers agreed about one definition of pragmatics,
which is the study of meaning in context. No one of them added any explanation. These answers
show that the teachers are knowledgeable about pragmatics and thereby are able to teach

translation from a pragmatic perspective.

Answer : a 0%

Answer:b | 0%

answer : - |, 1 00%

Others 0%

Figure 8: Teachers’ Definition of Pragmatics

Question Eight

What is translation equivalence?

This question is an attempt to see how translation teachers would define translation
equivalence. As it was mentioned in chapters one and two, translation equivalence is the core
of translation. Thus, it is of great importance for any translation teacher to perfectly know and

understand translation equivalence.

In statistical terms, 50% of the teachers defined translation equivalence as to find a word
or a sentence in the target language which has exactly the same meaning of the word or

sentence in the source language/text. The teachers focused on preserving the same meaning of
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the source text/language in the target text/language when translating. They believed that
translation equivalence is all about equivalence in meaning. However, for 35% of the
respondents translation equivalence does not only mean to find an equivalent meaning in the
target text/language, but to produce the same effect on the target reader as it is produced on the

source text reader.

Furthermore, 15% of the teachers believed that there is no equivalence as such, there is
only approximation. This means that the teachers did not believe that there exists full
equivalence in translation; hence, translation equivalence may occur when a word, a sentence,
an idea or a cultural aspect is transferred from one language into another by the use of a near

synonymy or a near equivalent word, sentence, idea or a cultural concept.

The teachers’ answers to this question indicate that they are well aware of the right
meaning and definition of translation equivalence. Since the main role of a teacher is to transmit
the knowledge s/he has to his/her students, translation students are supposed to be well

knowledgeable about translation equivalence meaning and function.

Question Nine

What are the most common types of equivalence in translation?

Question nine investigates which types of translation equivalence translation teachers
considered most common in translation. Statistically speaking, 8 teachers out of 20considered
formal and dynamic equivalence as the most common types of translation equivalence.
Moreover, 12 teachers out of 20 believed that cultural and pragmatic equivalence are common
types of translation equivalence and only 2 teachers mentioned literal and syntactic equivalence.
That is to say, most teachers agreed that the most common types of equivalence in translation
are formal and dynamic equivalence since almost all of them mentioned these two types of

equivalence in their answers. Interestingly, translation students are supposed to be
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knowledgeable concerning translation equivalence and how it is properly used in the translation

task since their teachers are very aware of equivalence in translation.

Question Ten

Pragmatic equivalence in translation is:

a. To translate the meaning of the source text regardless of its form. =

b. To focus more on maintaining the same form and style when translating the source

text into the target language. O

c. To translate the source text meaning producing the same effect on the target text
audience as if it is the effect upon the source text audience. H

d. To translate both the form and the content of the source text. U

e. Others.

This question was a follow up to the previous question. It enquires into the teachers’
understanding of the notion of pragmatic equivalence. In response to this question, and as figure
9 below shows, all teachers chose option ‘¢’ which defines pragmatic equivalence as follows:
to translate the source text meaning to produce the same effect the source text has upon the
source text audience. This result shows that all participants agreed on one definition of
pragmatic equivalence. According to answers to questions nine and ten, most translation
teachers are aware of the importance of equivalence in translation and its types including
pragmatic equivalence. Transmitting such knowledge to translation students is a part of the
teachers’ role in the classroom. Students, therefore, are supposed to be aware of the importance
of pragmatic equivalence in translation. This can be confirmed or disconfirmed through the

answers of the next question.
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Answer : a 0%

Answer:b | 0%

Answer : | 100%

Others | 0%

Figure 9: Teachers’ Definition of Pragmatic Equivalence

Question Eleven

Avre fourth year students aware of the importance of pragmatic knowledge in translation?

a. Yes. U b. No. .

In Question eleven, the teachers were asked whether or not fourth year translation
students are aware of the importance of pragmatic knowledge in translation. From the answers
obtained, 80% of the respondents answered that not all students are aware of the importance
and the role pragmatic knowledge plays in translation. As figure 10 displays, 20% of the
teachers said that translation students are not aware of the importance of pragmatic knowledge
in translation. This can be due to the fact that pragmatics has never been taught as a separate
module at the Department of Translation. It is the teachers’ role to raise students’ awareness
about the importance of pragmatic knowledge in translation; it is what translation teaching is
mostly about. Yet, statistics indicate that the majority of translation students are not aware of
the important role pragmatics plays in translation. The question that can be asked in this case is
that whether the problem lies in the fact that translation teachers do not/cannot transmit their
pragmatic knowledge to their students in order to raise their pragmatic awareness, or that
translation students do not give any importance to learn pragmatics. The answer to this question

can be that translation teachers in MUCL1 follow a traditional teaching syllabus which does not
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impose teaching pragmatics, or may be the teachers did not make extra efforts to change or

improve their traditional teaching methods through integrating teaching pragmatics.

Yes 0%

Figure 10: Teachers’ Views about Students’ Awareness of Pragmatic Knowledge

Question Twelve

How would you rate the learners’ pragmatic knowledge?

a. Good. =
b. Inadequate. =
c. Average. O

Again, this question is a follow up to the previous question. It investigates how
translation teachers evaluate the students’ pragmatic knowledge. As figure 11 below
displays, 40% of the teachers considered the students’ pragmatic knowledge as
inadequate , 60% of the teachers believed that the students’ pragmatic knowledge is
average, but no teacher said that the students’ pragmatic knowledge is good. Since the
teachers’ answers to the previous question (Question Eleven) reveal that most
translation students are not aware of the importance of pragmatic knowledge in
translation, this shows the students’ inadequate level in pragmatics. In other words,
translation students do not give enough importance to pragmatics in translation which

may lead them to have an unacceptable pragmatic knowledge.
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Good 0%

Figure 11: Teachers’ Evaluation of Students’ Level in Pragmatics

QuestionThirteen

If they use dictionaries, which one do they most often use: a monolingual dictionary or a

bilingual one?

This question asks translation teachers whether or not students use dictionaries in
classrooms when translating texts and whether they use monolingual or bilingual dictionaries.
In statistical terms, 80% of the teachers answered that students use bilingual dictionaries when
translating. Only 20% of the teachers answered that students use monolingual dictionaries as

figure 12 shows.

Monolingual - 20%

Figure 12: Students’ Usage of Dictionaries, according to Teachers
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According to Yorkey (1970:66) "bilingual dictionaries are counterproductive because
they cultrate the erroneous assumption that there is a one-to-one correspondence between the
words of the two languages". More importantly, bilingual dictionaries give synonyms of words
without any consideration of their pragmatic and cultural context; this may lead translation
students to make errors at the pragmatic and cultural levels when translating words and
sentences from one language into another using a bilingual dictionary. Therefore, the fact
students use bilingual dictionaries more than monolingual ones, as observed by translation
teachers, can be considered as an additional possible reason which leads translation students to

make pragmatic errors.

QuestionFourteen

What is /are the most common strategy(ies)or method(s) fourth year translation students follow

in translating English/Arabic texts?

a. Literal translation (word for word translation). Y

b. Formal translation. =
c. Dynamic translation. =
d. Pragmatic adaptation m
e. Paraphrasing o
f. Others.

This question gives the teachers a set of strategies that translation students may follow
when translating English/Arabic/English texts. The teachers were asked to select which strategy
students are likely to use in translation. This question won unanimity among the respondents;
they all answered that translation students follow a literal translation when translating
English/Arabic/English texts. Yet, only two teachers added that few students use paraphrasing
when translating. Figure 13 shows this in details.
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Answer : a I  100%
Answer:b | 0%
Answer:c | 0%
Answer:d | 0%
Answer:e [ 10%
Others | 0%

Figure 13: Strategies Students Use in Translation, according to Teachers

Literal translation or word-for-word translation is the type of translation which closely
follows the form of the source language regardless of the pragmatic and cultural factors of both
the SL and TL. One possible reason for the adoption of such a strategy is that literal translation
is the easiest way in translation since it requires only a word-for-word transfer of a sentence
from one language into another regardless of the contextual and cultural differences between
the target and the source languages. A second reason is that the students overuse bilingual
dictionaries which do not include the contextual and cultural factors of the word in hand when

translating.

Question Fifteen

Why do you think students usually follow this strategy in translation? In other words, what are

the reasons behind this choice?

This question gives the teachers multiple reasons which lead students to follow literal
translation when translating English/Arabic texts and were asked to choose the ones they think

apply to their students. The reasons are as follows:

a. They consider it the easiest way.
b. They have a lack of vocabulary in the target language.

c. They have no theoretical background in translation theory.
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d. Others.

The replies given by the respondents allow two facts of a general nature. First, most
teachers (65%)answered by choosing options “a” and “b”” while only few teachers (20%) chose
option “c”. Second, the remaining teachers chose the option others. They claimed that the main
reasons which usually lead students to follow a literal translation is that students do not master
the target language and are not knowledgeable about its culture. This makes them think that
literal translation is the easiest way among other translation strategies. A possible interpretation
why students most often use literal translation when translating is their excessive fear of making
mistakes. Additionally, since translation students are not good enough at the pragmatic level

they cannot make use of dynamic or pragmatic translation.

Question Sixteen

What type(s) of the following errors are fourth year translation students likely to make when

translating English /Arabic texts? (You can tick more than one box.)

a. Pragmatic errors =
b. Grammatical errors o

c. Punctuation and capitalization errors U

d. Spelling errors (misspellings) O
e. coherence errors =
f. cohesion errors =
g. Others.

This question is an inquiry into translation errors students are likely to make when
translating English/Arabic texts. It assumes that these errors can be pragmatic errors,

grammatical errors, punctuation and capitalization errors, spelling errors, or cohesion and
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coherence errors. In answering this question, all teachers ticked all the options provided in the
question. The teachers thought that translation students are likely to make all these types of
errors when translating English/Arabic texts. This indicates that the problems translation
students face are not only of a syntactic or semantic nature, but they are of a pragmatic and a

cultural nature as well. Thisin turn reflects their inadequate level in translation

Question Seventeen
What is/are the most frequent error(s) from the above list are fourth year translation students

likely to make in translation?

This question is related to the previous question. After being asked about the type of errors
students are likely to make when translating English/Arabic texts, the teachers in this question
were asked to specify which ones among these errors students frequently make when
translating. Results show that 40% of the teachers answered that students make all those errors
frequently while 25% of respondents said that the most frequent errors students make in
translation are only spelling and grammatical errors. Other 35% of the teachers said that errors
students frequently make are pragmatic and cultural ones. That is to say, students generally
make different kinds of errors when translating, yet grammatical and spelling errors are the
most frequent ones according to the teachers’ answers as table 8 illustrates. Results show that
translation students are not weak only at one level; they are rather weak at different levels since
they are likely to make different types of errors at different levels when translating
English/Arabic/English texts. One possible reason why students are weak is that the translation
teaching syllabus at present in use is not sufficient to enhance students’ translational

competence.
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Answer : a I 5%
Answer:bd I 25 %

Answer:c | 0%

Answer:e | 0%

Answer:f | 0%

40%
All of them |

Figure 14: Most Frequent Errors Made by Translation Students

Question Eighteen
What is the most common strategy to which fourth year translation students resort when they

come across culturally loaded expressions in translation (such as idioms)?

a. Translate them literally. O

b. Translate them using formal equivalence =
c. Apply a dynamic /pragmatic equivalence in translation. O
d. Look for any equivalent idiom in the target language. O
e. Others.

The aim behind putting this question is to see whether or not students give any importance
to the pragmatic aspects in translation. The teachers were asked about the strategies translation
students use when translating culturally loaded expressions such as idioms. It was no surprise
to read in the results, shown in figure 15, that the teachers answered that students usually
translate the expressions literally. Put differently, 90% of the teachers believed that students use
literal translation in translating culturally loaded expressions while only 10% of the teachers
answered that students in this case use formal equivalence or look for an equivalent idiom in
the TL. This indicates that students either do not give any importance to the pragmatic aspects

and cultural factors which are present in culturally loaded expressions such as idioms or that
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their pragmatic and cultural knowledge is not good enough to enable them to find equivalents

to such expressions.

Answer : 2 I ©0%
Answer:b I 10%

Answer:c | 0%

Answer:d | 0%

Others 0%

Figure 15: Students’ Translation of Culturally Loaded Expressions, according to

Teachers

Question Nineteen

Are you satisfied with the strategies fourth year translation students follow in translation?

Yes. U b. No. m

In Question nineteen the teachers were asked whether or not they are satisfied with the
strategies fourth year translation students follow when translating English/Arabic/English texts.
All teachers who completed this questionnaire answered that they were not satisfied with the
students’ strategies in translation. There was no surprise to read that all respondents chose the
option No. According to the teachers' answers to the previous question (question eighteen), the
translation strategies used by the students are limited to word-for-word and literal translation.
No translation teacher can be satisfied with such strategies because most of the time these

strategies lead students to produce many translation errors at different levels.
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Yes 0%

Figure 16: Teachers’ Satisfaction with Students’ Translation Strategies

QuestionTwenty
If you want to evaluate your fourth year students’ translation skills in dealing with pragmatic

equivalence in translation, what are the strategies you may follow in testing them?

This question is provided with four options for respondents to choose from. The options

provided are

a. Ask students theoretical questions about pragmatic equivalence.
b. Give students a text to translate then check up their pragmatic errors.
c. Ask students about difficulties they may face in translation at the pragmatic level.

d. Others.

This question provides the teachers with a set of techniques which can be used in
evaluating the students’ translations at the pragmatic level. The reason behind putting this
question is to gain insights into which strategies translation teachers use in evaluating the

students’ translations.

The teachers were quite unanimous in their answers to this question. As figure 17
in the next page shows, 85% of the teachers answered that they evaluate their students’
translations by giving them a text to translate then check the students’ pragmatic errors. In

evaluating the students’ translations, only three teachers said that they ask students about
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difficulties they face in translating pragmatic aspects. No one of the respondents added any
further techniques to evaluate students’ translations at the pragmatic level. Furthermore,
only one teacher added that s/he may use the three techniques together then cross verify the
results. Thus, it can be said that the problems that translation students face at the pragmatic
level when translating English/Arabic/English texts may be due to the inadequate strategies
their teachers use when evaluating their translation. More importantly, in evaluating their
students, the teachers ought to use the appropriate way of evaluation by bearing in mind
that this evaluation aims at helping students recognize their weaknesses and then to

overcome them.

Strategy:a | 0%

strategy : b | <59
strategy : c || EGNGN0@ 15%

Others | 0%

Figure 17: Teachers’ Strategies in Evaluating Students’ Translations

QuestionTwenty-one

How would you describe your students’ translation end product from a pragmatic perspective?

In this question, the teachers were asked about their impressions after evaluating
students’ translations. The respondents were given three options to choose from, in addition

to the fourth option others. Options given are

a. A good translation
b. An acceptable translation

c. An inadequate translation
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d. Others.

Answer : a 0%

Answer:b | 0%

Answer : ¢ | 1 00%

Others 0%

Figure 18: Teachers’ Evaluation of Students’ Translations

As the results in figure 18 above show, all the respondents described the students’
translation end product from a pragmatic perspective as inadequate. No one of the respondents
said that the students’ translations are good or even acceptable. This means that almost all
translation teachers agree about the fact that students at the Department of Translation in MUC1
lack pragmatic knowledge. Hence the problems they face at the pragmatic level are quite
understandable. These results justify the answers to Question nineteen to which all teachers
replied that they are not satisfied with the strategies students use when translating. The students’
translation end product, in other words, is the result of the strategies they use when translating,
because whenever the strategy is not useful or not appropriate the translation product would not

be acceptable.

Question Twenty-two
Are you satisfied with the translation end product of fourth year students at the Department of

Translation?
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Yes 0%

Figure 19: Teachers’ Satisfaction/Dissatisfaction with Students’ Translations

In terms of percentages, 100% of the respondents answered No, i.e., all twenty teachers
who completed the questionnaire were not satisfied with the students’ translation end product.
This can be due to several reasons. First, there is the students’ unawareness of the importance
of pragmatic and cultural aspects in translation. Second, students do not take into consideration
the relationship between the text and its context when translating. Third, translation teachers
are not satisfied with their students' translation end product because of students' lack of

knowledge and incompetence at the pragmatic level.

QuestionTwenty-three

If the answer (to the previous question) is “no”, say why.

Question twenty-three requires the teachers to choose the best reason they think makes

them dissatisfied with the students’ translations. Possible reasons are given below.

a. Students fall too short of the level that they are supposed to have. After four years of
study, students have not yet reached the adequate level which enables them to be good
translators.

b. When translating, students generally arrive at a non-sense translation, i.e., there is no
relation between the source and the target texts.

c. Students are not aware of the pragmatic and cultural aspects in translation.
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d. Intranslation, students do not give any importance to the relation which exists between a
text and its context (pragmatics).

e. Most of the time, students use literal or machine translations which neglects the
contextual and extra-contextual factors of the text in hand.

f. Usually students tend to focus on form more than on meaning.

Statistically speaking, option ‘a’ was opted for by 30% of the respondents. This means
that fourth year translation students are supposed to have a better level in translation. Yet they
do not have the expected level that they should have at this phase. A possible reason is that
thetranslation courseoffered to the translation students in MUCL1 is not of the highest quality.
Furthermore, 25% of the teachers chose options ‘b’ and ‘f* as the main reasons for their
dissatisfaction with students’ translations. This result confirms and supports the teachers’
answers to Question Fourteen in which most teachers said that most students follow literal and
word-for-word translations. Options ‘c’, ‘d” and ‘e’ were opted for by 45% of the respondents
who emphasized the students’ unawareness of the importance of the context and the extra
linguistic factors of a given text in the translation task. It is the role of the teacher here to raise

the students’ awareness about the importance of pragmatics in translation.

Question Twenty-four

Would it be better to teach pragmatics as a separate module in the translation department?

Yes. . b. No. .

This question investigates whether the teachers are willing to teach pragmatics at the
Department of Translation as a separate module. Almost all teachers agreed about teaching
pragmatics as a separate module and they expressed the need to integrate it in the Master
syllabus. However, two teachers out of twenty refused to teach pragmatics as a separate

module to translation students. This can be due to the study load the students already have.
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Figure 20: Teachers’ Views about the Necessity of Teaching Pragmatics at the
Department of Translation

As previously mentioned in Question twenty-two, the majority of the teachers at the
Department of Translation were not satisfied with students’ translations and when they were
asked about the reasons, most of them mentioned the students’ insufficient translation skills at
all levels in general and at the pragmatic and cultural levels in particular. That is why almost
all of them agreed to teach pragmatics to translation students as a separate module believing

that this may help translation students to enhance and improve their pragmatic knowledge.

Question Twenty-five
What are the possible teaching techniques you may resort to and which may help the learners

overcome translation pragmatic problems?

The aim of this question is twofold. On the one hand, this question aims at
investigating the translation teachers’ techniques in helping learners to overcome translation
pragmatic problems. On the other hand, the question aims at showing the importance of
teaching pragmatics to translation students. In Question twenty-five the teachers were
requested to give possible teaching methodologies and techniques which may apply to help

learners overcome translation pragmatic problems. However, in their answers the teachers
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did not supply enough details about the methodologies they usually use to help translation

students overcome pragmatic problems. Techniques suggested by the teachers are as follows.

a. Students should be taught pragmatics as a separate module.

b. Give students pragmatic lessons during their translation classes.

c. Motivate students to read about pragmatics in translation and about translation
equivalence as much as possible.

d. Push students to evaluate their own translations and then correct themselves.

e. Advise and ask translation students to read more and listen as much as they can in
both languages (source and target languages).

f. The sandwich technique on what concerns idioms.

g. Opt for team work when correcting students’ translations.

Techniques ‘a’, ‘b’ and ‘¢’ were given by 50% of the teachers; they suggested these
techniques in order to help students overcome translation pragmatic problems. The teachers'
emphasis here was much more on the integration of pragmatics into the syllabus. One more
thing which is worth mentioning, one teacher out of twenty teachers wrote that there is no
teaching technique which may help students in this case as long as most students do not give

any importance to pragmatic and cultural aspects of languages in translation.

In general, it can be said that the teachers reported an approach that can be characterized
as teacher-centred. That is to say, it is a teacher-directed methodology where teachers are
supposed just to transmit pragmatic information to their students. To overcome any problems
in language use, learners should at first develop their competence in that language. Hence, the
development of pragmatic competence according to Ellis (1994) depends on providing learners
with sufficient and appropriate input. This latter can mainly be reached through several steps.

It can be reached first through lessons in pragmatics provided by the teachers. Second, students'
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should practice more at the pragmatic level. And third, the evaluation of the students' end
product from a pragmatic perspective by both students and teachers can help in providing
students with sufficient and appropriate input. Yet, this is not available as a methodology at the
Department of Translation in MUCL1 since translation teachers lecture mainly in a traditional
way in the classroom, that is, they follow a teacher-centred approach. This can be clearly seen
in the translation teachers’ answers to Question twenty because they did not mention a learner-

centred approach or a similar approach in their strategies to evaluate and test their students.

Question Twenty-six

What are the students’ beliefs about using translation to learn English?

In this question the teachers were asked whether or not translation students use translation
to learn English. In statistical terms, 70% of respondents said that translation students believe
that they are studying translation in order to improve their English language skills. According
to the teachers, translation students consider translation as an important means to learn English.
Students wrongly think that this is a useful method; that is why they have chosen to study
translation. 30% of the respondents answered that most translation students have no positive
beliefs about anything related to their studies, and that translation can help them learn languages
only if they follow good and successful methods in their learning. In other words, translation
students in general are not studying translation for the sake of being good translators after
graduating; they are rather studying translation in order to learn English, which is considered

by the majority of translation teachers in MUCL as a wrong strategy.

Question Twenty-seven
The teachers were invited to make any comments with regard to the questionnaire’s
content and format or in relation to the subject matter the present research investigates. As far

as the first point is concerned, no comments were formulated in writing. Yet, concerning the
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second point most of the teachers’ comments were about suggesting teaching pragmatics as a
separate module at the Department of Translation because of its importance in learning

translation.

Other teachers commented that all that matters for translation students in MUCL is to get
their degree, i.e., to graduate and then look for a suitable job after finishing their studies.
Students never ever cared about improving their level and skills in translation. Thus, the main
problem here is in the students’” ways of thinking which pushes them to see only the surface of
translation and to neglect its deep meaning which includes all semantic, syntactic, pragmatic

and cultural factors.

5.2. Comments

According to the teachers' answers to the questionnaire, almost all teachers who
completed the questionnaire were aware of the importance of pragmatic knowledge in
translation as well as the importance of teaching pragmatics at the Department of Translation
as a separate module. However, they did not make the necessary efforts in order to transmit
their knowledge, experience and awareness concerning pragmatics in translation. This can be
due to different reasons such as being obliged to follow a certain program in teaching translation

atMUCL.

More importantly, to make a noticeable improvement in students’ level in pragmatics,
pragmatics should be taught at the Department of Translation since translation teachers seldom,
if ever, taught pragmatic knowledge in class. That is to say, one way of remedying this lack of
direct exposure to the target culture and society may be through teaching pragmatics to
translation students. Additionally, the questionnaire results show that most translation teachers
in MUC1 believe that teaching pragmatics to translation students would help better improve

students’ skills and competence in translation.
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Unlike the teachers who are aware of the importance of pragmatics in translation, findings
showed that translation students, according to the teachers, are not aware of the importance of
pragmatics in translation. Moreover, the present survey revealed that fourth year translation
students are likely to make different translation mistakes when translating
English/Arabic/English texts. Yet, the most common and the most serious problems students
face and that result in translation errors are those of a pragmatic and cultural nature. Results in

the teachers’ responses showed that this can be due to four main reasons.

a. Students’ lack of practice.

b. Students’ lack of pragmatic and cultural knowledge.

c. The traditional teaching methods at present in use and the fact that pragmatics is not
taught at the Department of Translation.

d. Students' unawareness of the importance of pragmatics in translation.

Another point which is worth mentioning, all translation teachers are not native speakers
of English, which means that the teachers themselves are likely to make pragmatic and cultural
errors when translating English/Arabic texts. Therefore, they cannot draw on native speakers’

intuitions and cannot serve as direct models for the students (Bardovi-Halig and Hatford, 1996).

Conclusion

To conclude, the teachers answers to the questionnaire reveal that fourth year translation
students at the Department of Translation atMUC1 have a noticeable weakness at the pragmatic
level. Findings show that the majority of translation teachers were not satisfied with students’
translations and translation strategies. The teachers agreed that translation students are likely to
make almost all types of errors when translating. Thus, the necessity to develop the teachers'
techniques in teaching translation and pragmatics is a possible suggested solution to enhance

students’ pragmatic skills in translation. Put differently, instead of using old-fashioned
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methodologies in translation classes and depending only on a teacher-centred approach,
teachers should use more learner initiated and awareness focused activities as well as
recommending a reading series and texts which are mostly provided with pragmatic and cultural

aspects in order to translate from English into Arabic and vice versa.
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Chapter Six: Analysis of the First Translation Test Findings

Introduction

In this chapter, fourth year students’ translations will be analysed and examined from
a pragmatic perspective. The need for this analysis is meant to support the aims of the present
research which, as stated earlier, attempts to discover pragmatic errors translation students are
likely to make when translating English/Arabic/English texts and the main reasons behind such
errors. Hence, students at the Department of Translation in MUC1 were given an English text
which is the first chapter from Charles Dickens' famous novel Great Expectations. They were
asked to translate the mentioned text into Arabic. Utterances from students’ Arabic translations
are analysed and examined in order to find out pragmatic errors students are likely to make
when translating from English into Arabic. Additionally, chapter six investigates possible

reasons that may lead translation students to make such errors.

6.1. Analysis of the FirstTranslation test
Personal Information

All students are Algerians; most of them are females and come from different socio-
economic backgrounds. Their age ranges from 22 to 25. They were all fourth year students
reading for a BA degree in translation at the department of translation in MUC1. Moreover,
students’ direct contact with native speakers, if any, is very limited. The contact they have with
the English language is through the media, the internet, or through films, and during their
classroom interaction with their peers or teachers. The sample population of students consists

of fifty fourth-year students from the Department of Translation.
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First Utterance

My father's family name being Pirrip, and my Christian name Philip, my infant tongue
could make of both names nothing longer or more explicit than Pip. So, | called myself Pip, and

came to be called Pip.

STU Students’ Translations FST Percentage MT
il sl ol el | 33 66%
culd il el | 03 06%
M salaxdls l/simans il 3
Y > e 06 12% sabanlls
Christian il
name A paddll anl/d Y el
- ) 04 08%
Philip b
No translation 04 08%

Table 1: Translation of Utterance One

As table 1 above shows, the majority of the participants translated the English utterance
“my Christian name” literally. That is to say, thirty-three students out of fifty students translated
the English utterance into Arabic as “sswall 8l anl “ This may indicate that translation
students either do not give any importance to cultural differences between the source and the
target languages, or their knowledge at the cultural level is weak. As far as the cultural
differences between English and Arabic are concerned, two aspects of cultural differences can
be identified, social and religious. The social difference that can be noticed in utterance one is
the fact that generally Arabs do not have such custom of having another name after the one that
is chosen at birth. Furthermore, the number of Christians is very few compared to the number
of Muslims within the Arab community. In other words, a non- Christian (a Muslim) who is not

knowledgeable about Christianity cannot understand the notion of having ‘a Christian name’.

Other students’ translations of the same utterance were not better than the first translation.

Three (3) students out of fifty (50) students translated the English utterance as follows (o
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=il while four students translated it as a3l aul/J sY) aul, Four students ignored totally

translating this utterance, and only 6 students succeeded in translating this utterance properly

as it dl/saleally o,

Reading the expression “my Christian name” gives the reader the impression that it has a
relation with religion because of the presence of the word Christian in the sentence. To some
extent, that is right; yet, this does not always mean that the speaker wants to say s>l coul;
s/he means rather to say s2leall «ul, It is not considered inadequate to translate the English
utterance my Christian name as >l <ul, but respecting what the speaker meant to say, and
taking into account the cultural aspects of the source text, a pragmatic Arabic translation to this

English utterance would be sslealls anlor (sapeas i,

Hence, it is quite clear from the students’ translations that most of them neglected the
cultural aspects this utterance carries since 88% of them did not succeed to find the appropriate
Arabic equivalent utterance. This can be accounted for by the students' unawareness of the
cultural differences that exist between languages, and how important it is to be aware of these

cultural differences between the source and the target languages in translation.

Second Utterance

My father's family name being Pirrip, and my Christian name Philip, my infant tongue could
make of both names nothing longer or more explicit than Pip. So, | called myself Pip, and came
to be called Pip.

In the Arabic translated version of Great expectations, the utterance “My infant tongue

could make of both names nothing longer or more explicit than Pip” was translated as oS! s
M 138 4kl CuiS L) g Lagaaa Lk a1 13 sl aokial Y iS5 Sl gtk Gl aledl cuS Laxie

Fourth year translation students gave several different translations to this utterance most of
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which were acceptable although they were not as good as the one given by the professional

translator. Table 2 in the next page explains the case.

STU Students’ Translations FST Percentage MT
el OS5 o o AT e ped ia
O sl anl Je diaal o 04 08%
o ¥l med e Y| 09 18%
. .. o - I i
My infant | & o0 s ‘\f‘” j 05 10%
tongue TN e .L;S““u
could make | ==/« ¢ N
of  both | = 1 lenllgincaia | 10 il Gl gl o Lee O
names Ghi go (Sl ol stk A 0 i Bl sih
hi i e sl e 09 18% lilai 2l 138 (3l gkt
In(;)r:g:arr]g or “ S Ly b
more e G g Sl J8 " 135 4akl
explicit J8d Gle pand) Ll las 02 04%
than Pip. e
Groa B Lo cmay oS
Lagi poaitld e (el 3l 02 04%
G sa Jel s sl ol (8
e O CELIET [ 04 08%

Table 2: Translation of Utterance Two

The majority of the students translated the second English utterance into Arabic as (s
e 9 luaa Leul e Cuiia (5 s/ Al 8k which is not considered an inadequate translation;
yet, it cannot be considered the most appropriate translation. That is to say, when translating
this utterance, most students translated the phrase my infant tongue literally or word-for-word.
Fifty two per cent of the students used the words 3 sik and S in their translations; hence

they translated the utterance as follows:
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The use of literal translation or word-for-word translation in such a case can explain the
students' failure to make a link between the text and its extra linguistic factors namely, the
context in which this utterance occurs and the speaker’s intentions. In other words, utterance
number two has nothing to do with the literal meaning of the word ‘tongue’. There is an implied
meaning which is 'the pronunciation' of the name. Yule (1996) distinguishes between two types
of meaning, the denotative meaning and the connotative one. The meaning which is used in
utterance two for the word ‘tongue’ is connotative which most students failed to translate
appropriately. As table 2 shows, most students translated only the denotative meaning of
utterance two. This reveals the students' weakness in distinguishing between the connotative
meaning which is interpreted in the light of the context and the culture of the target and the

source languages, and the denotative meaning which is the literal meaning of the utterance.

However, 40% of the students translated this utterance into Arabic focusing on how the
young boy pronounced his name, i.e., students translated the word ‘tongue’ as &k instead of

i, this was not inadequate at all. The following translations explain the case.

Gun V) oY) (Bhai (e 3 gika 8 oSl ol

G o Jshl and e deanl aly can) 0S5 ol g il e g2 i

G sp el s o sl ) (8 Lagh puaiald Law (pansV) 3k (5 s 8 o Camaay OIS

The remaining students (four students) gave nonsense translations which do not have

any logical link to the source text utterance, such as «w weall ol (S,
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Third Utterance

To five little stone lozenges, each about a foot and a half long, which were arranged in a neat
row beside their grave, and were sacred to the memory of five little brothers of mine — who
gave up trying to get a living, exceedingly early in that universal struggle — I am indebted for a
belief | religiously entertained that they had all been born on their backs with their hands in

their trousers—pockets, and had never taken them out in this state of existence.

Pragmatically, the third utterance contains a metaphorical expression. In other words, to
say that someone was born with his hands in his pocket till s/he died implies either that someone
was poor in his life, i.e., since s/he had no money in her/his pocket, s/he never got his/her hands
out of her/his pockets. Or it implies that someone was born rich but died too young so s/he did
not get the chance to spend her/his money during his life; that is why his/her hands were never
out of his/her pocket. Thus, in translating such an utterance the translator should be aware of
the metaphor used in this utterance by taking into consideration the pragmatic factors of the
utterance which are the context in which this utterance occurs, the cultural and the social
dimensions and the differences between the source and the target languages. Yet, this was not
the case with translation students when they translated this utterance. Details are displayed in

table 3 in the next page.

STU Students’ Translations FST Percentage MT
I religiously | o Vsl pedl Aatal) (g IS8 ana piliand
entertained that | 1yl L s )3 ol sess (2 peuls agiliel 37 74%
they had all A A sl e Jaaill clly e ) gy
been born on
the_lr bacl_<s ot Lo 0S gl s 15005 Lasan agil (a5l i 03 06%
WIth their 1 oy i1 sy o U ) sile ps¥ L) dala
hands in their
trousers- . e f
pockets, and | ) S pelie O el S e Lpsis | 03 06% No
hed never sk Glo Gliae Ll oda ) gLt translation

taken them out A ) 13Sa 4ald

in this state of
existence. No translation 07 17%

Table 3: Translation of Utterance Three
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A clear majority of the students (74%) translated the English utterance word-for-word
although it is of a pragmatic nature since it contains a metaphor and it conveys more than one
meaning. The students were not aware of this pragmatic aspect, thus they translated literally
neglecting the extra-linguistic factors which are mainly the context and the cultural differences
between the source and the target languages. This indicates that students were not aware of the
role of pragmatics in translation. Table 3 shows that only 6 students, (12%), produced a fairly
acceptable translation while 17% of the students did not attempt the translation. Perhaps they
did so because they could not understand what is meant. Another reason for avoiding translating
can be the fact that they thought omitting this utterance would not affect the general meaning.
Interestingly, the same was done in the model translation, that is no translation was provided in
the model translation. It can be said that the professional translator follows the translation by
omission strategy because s/he thinks that the meaning conveyed by this utterance is not vital
to the development of the text. According to Baker (1992), this kind of omission is tolerable

since it does not deprive the audience of any important information.

Fourth Utterance

"Hold your noise!" cried a terrible voice, as a man started up from among the graves at the side
of the church porch. "Keep still, you little devil, or I'll cut your throat!"

STU Students’ Translations FST Percentage MT
A O s/l e Gl |10 20%
addl/Caall N )'&\/j;m\ 14 8%
g
Hold  your laa) 08 16% B e g
noise Meaningless translation 12 24% CSul | gl
No translation 06 12%

Table 4: Translation of Utterance Four

The meaning of the utterance ‘hold your noise’ is quite clear. It means stop making noise,
or calm down, which can be translated into Arabic as ‘l»)’. However, considering the context
of this utterance and who uttered it, one cannot translate it as i/ because this utterance is a
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metaphor. Metaphors should be translated into natural equivalents in the target language to
convey the same function. Metaphoric expressions mean more than what is said, thus they
cannot be translated literally. Usually metaphors cause different problems for translators due to

the fact that each language has its own figurative meaning.

Moreover, the Arabic expressionia! is generally used in friendly contexts or situations
where the speaker is calm and kind; yet in this context the speaker is angry and tough which
makes this utterance mean ‘shut up’ more than being used to mean ‘calm down’. In translating
this utterance translators should take into account the nature of the utterance and its context in

addition to the speaker who uttered this utterance.

One more thing to be mentioned, utterance number four performs the speech act of
ordering which should be taken into consideration when translating this utterance. As it was
stated earlier in chapter two, a successful and authentic translation requires the translator to
produce first a grammatically correct sentence, to maintain the same intended or implied
meaning of the source utterance, and to produce the same effects the source utterance has on its
audience. These three phases represent the locutionary, illocutionary and perlocutionaly acts
respectively. For instance, the locutionary act of utterance number four represents the uttering
of ‘hold your nose’; illocutionary act, in appropriate circumstances, is that of ordering the hearer
to be quiet while the perlocutionary act is the effect of persuading or forcing or frightening the
hearer into being silent. These three speech acts were expected to be respected when translating
utterance number four; however most students did not respect this when translating this

utterance.

Furthermore, Helmreich and Farwell (1998) claim that the process of translation involves
four agents: the SL speaker/author, the source language addressee, the translator, and the target

language addressee. Each agent brings to the process of translation a particular knowledge of
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the world/context, i.e., each agent here plays an important role in providing knowledge about
the setting of the communicative interaction, the participants, the surroundings, the linguistic,
social and cultural conventions. However, in their translations, fourth year translation student

did not take into account the pragmatic factors of the source text utterance.

Utterance number Four was translated in the model translation as © ...zl 138 e a8 5
<Sul’; unlike students who translated it literally regardless of the speech acts performed by this
utterance. Sixteen per cent of the students translated the utterance into Arabic neglecting the

context in which the utterance took place; hence they translated it as ‘I’

The translations provided by the students are distributed as follows. Twenty four per cent
of the students gave non-equivalent Arabic translations to the English utterance ‘hold your
noise’, such as ‘liga ad )l | ludi sz Y or ‘aSapaaa e 1 580°, This means that the students who
gave nonsense translations did not understand what the utterance means and could not make a
pragmatic link between the utterance and its context while 12% of the students avoided
translating utterance number four into Arabic. These students follow the strategy of translating
by omission which is not tolerable in this case since omitting utterance four affects the target
text meaning. Thus, the total rate between students who did not translate the utterance and

students who translated it inappropriately amounts to 36%.

Interestingly, 28% of the students succeeded in getting the appropriate Arabic equivalent
to utterance number four, which is ‘<li pa (addl/cuaall o 3/ Cwal’, Furthermore, 20% of the
students translated utterance four literally as ‘4asa ()53l 138 <84 which is an adequate

translation.
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Fifth Utterance
A fearful man, all in coarse grey, with a great iron on his leg. A man with no hat, and with

broken shoes, and with an old rag tied round his head.

Considering the utterance ‘a man with no hat’ at the surface level, it can be seen as a
simple statement or description of a man, but in reality the man is not wearing a hat. Someone
who is aware of the pragmatic and cultural aspects of English would understand that the
utterance conveys more than what it says. What the speaker means is that the man without a hat
is a poor man since at that time in Victorian society a hat was a sign of wealth and high rank;

thus, 'a man with no hat' implies that the man is not of the upper crust of society.

Helmreich and Farwell (1998:01) assume that context is the beliefs about the
environments which are constructed or modified through ascription as the communicative
interaction unfolds. Some of those beliefs of the environment are assumed to be commonplace
or typically shared with the other participants, while some of them are not, as it is the case in
utterance number five. The expression ‘a man with no hat' is not a shared or common expression
between the source and the target cultures. The implied meaning this utterance conveys is
typically English. Thus one should be aware of this difference between both cultures in order
to understand the implied meaning of the expression and then translate it into the target

language appropriately.

It can be noticed that this utterance violates the maxim of quantity as what is meant is
more than what is said. In the process of translating a text, translators usually try to bridge the
gap between the cultures of the source and the target texts by using different methods depending
on the type of context, and the utterance itself. Hence, the translator may change the structure
or add some elements to make the utterance clearer and more explicit. In other words, translators

sometimes find themselves obliged to supplement the TT with information that does not exist
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in the ST in order to be more informative. For instance, in translating utterance five the
professional translator tries to preserve the maxim of quantity which is flouted in the ST
utterance by providing extra information. Put differently, in the model translation the words _.sé
o= were added because the TT audience cannot necessarily recognize the connotative meaning

of the expression ‘a man with a hat’ during the Victorian era in England.

As far as the students’ translations are concerned, no one of them was aware of the second
meaning utterance five conveys; almost all of them translated it literally. Eighty four percent of

the students translated this English utterance as:

CAad aing Y da) OF A (50 da /el pmy Y da )

16% of the students followed the omission strategy and avoided to translate it because they
thought that this would not harm the meaning of the whole text. Details are shown in table 5 in

the next page.

STU Students’ Translations FST Percentage MT
dad Y/ paing ¥ s 26 52%
A man 4l snda 16 32%
with no hat No translation 08 16% o s
iag Y el

Table 5: Translation of Utterance Five

Sixth Utterance

A man who had been soaked in water, and smothered in mud, and lamed by stones, and cut by
flints, and stung by nettles, and torn by briars; who limped, and shivered, and glared and

growled; and whose teeth chattered in his head as he seized me by the chin.
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STU Students’ Translations FST Percentage MT
Al y el aslind cils 34 68%
Aol Ll e i A OIS
Ly €l il o 01 02%
Whose No translation 04 08%
teeth .
chattered Ao il
in his head Ll oe
Meaningless translation 11 22%

Table 6: Translation of Utterance Six

A close look at the results displayed above in table 6 reveals that most of the students

followed a literal translation in translating the English utterance ‘whose teeth chattered in his

head’. That is to say, 34 students translated utterance six into Arabic as *  claai 4iliul cuilS

4l ’while22% of the students gave meaningless translations such as:

daad 5l adlind cals

4iad & QS () Ly

aeley LulailS ankaiat alinf culs

Al 85 s adlind CailS

Furthermore, 8% of the students avoided translating this utterance because they could

not infer the implied meaning of the utterance.

According to the professional translator in the Arabic model translation of Great

Expectations, the English utterance ‘whose teeth chattered in his head’ is translated into Arabic

as ‘2l e 4ews (a3’ Pragmatically speaking, this utterance can convey more than one

meaning. On the one hand utterance six can mean that the man felt cold to the point that his

teeth were chattering. On the other hand, taking into account the context in which this utterance
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occurs( the man (the prisoner) was angry), the man’s teeth chattered because of his anger; and
both meanings can be considered correct depending on which context they are used in.
Translation students did not succeed in translating this utterance into Arabic as appropriately
as it should be (see table 6); this can be due to the fact that students were not able to make a
link between the utterance and the context in which this utterance is used. However, only one

student gave a reliable translation to utterance number six, which is:

Leany claal adliad o Aa el 3l e iaS A (S

A possible explanation for students’ literal translation of utterance six is the students'
tendency to translate word-by-word. They seem to translate imitatively rather than
discriminatively. Lado (1983) notes that unskilled translators operate largely at the level of
individual words and phrases, whereas skilled translators go from one language into the deep

memory/thought level and then back into the second language.

Seventh Utterance

"Tell us your name!" said the man. "Quick!"

"Pip,sir."”
"Once more," said the man, staring at me. "Give it mouth!"
"Pip.Pip, sir.”
STU Students’ Translations FST Percentage MT
Lo lisa wd /el Cipm Gl | 09 18%
it o el adacl/ 10 20%
A L 07 14%
. - T a5 Al pe L8 08 16%
Give it Cron i bon ¢ 5
- outh b oelen AT 02 04% s
clad Loy L8 04 08% “’ﬁ
No translation 10 20%

Table 7: Translation of Utterance Seven

The English expression ‘give it mouth’ is an idiomatic expression usually used to ask

someone to speak up. Translating idioms is not an easy task because idioms are culture-bound
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and are specific to a particular culture or society and their meaning is rather metaphorical than
literal. Hence, they should not be translated word for word. In addition; there are different types

of idioms; some are more easily recognizable than others.

According to Eftekhari(2008), translating idiomatic expressions depends on many
factors. Some of these factors are whether or not an idiom with a similar meaning is available
in the target language, the significance of the specific lexical items which constitute the idiom,
the appropriateness or inappropriateness of using idiomatic language in a given register in the
target language. More importantly, the most common strategies that translators use in
translating idiomatic expressions are as follows: the use of an idiom of similar meaning and
form, the use of an idiom of similar meaning but dissimilar form, translation by paraphrase,

translation by omission, and compensation.

This utterance is used in a context in which the speaker asks his question in an angry tone.
Consequently, when translating this utterance into Arabic, taking into account the context where
the expression occurs, a better Arabic equivalent can be ‘= <li sua a8 )/ el < seay L8 A sShown
in table 7 in the previous page, just a small number of students could give the suitable Arabic
equivalent to utterance number seven. Only 34% of the students succeeded to find the
appropriate Arabic equivalent to this utterance; they translated it as ¢ <l swa ad )i/ lel & say B8
ez a0 46 5 e Wl while8% of the students translated it as ‘<lé o ¥ which is not
considered a very inadequate translation as well. Furthermore, fourteen per cent of the students
replaced it in Arabic with the expression ‘alS3 s’ and 20% avoided totally translating this
utterance. The rest of the students, or 24% of the students translated utterance seven word-for-
word, such as ‘cle a3/ela alaci//clad (10 e A", Hence, most students translated utterance seven
without paying attention to the idiomatic meaning inherent in this utterance which makes their
translations ineffective. Thus, it can be said that these results are compatible with translation

teachers’ answers to Question eighteen in the questionnaire. In answering Question eighteen
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the teachers answered that the majority of the students usually translate cultural loaded

expressions such as idioms literally (see Figure 15).

Interestingly, it is necessary for an acceptable translation to produce the same effects on
the target text readers as those created by the original text on its readers which is not the case
with most students' translations. This shows the students’ weakness in translating idiomatic
expressions and in making a link between the source and the target languages at the pragmatic
and cultural levels. Translation students need to be more competent at the pragmatic and
cultural levels in order to be able to appropriately deal with culturally loaded expressions during

the task of translating.

Eighth Utterance

"You young dog," said the man, licking his lips, "what fat cheeks you ha' got."

When a British person calls someone a dog, s/he does not mean a dog as an animal, s/he
rather means to associate him/her with the bad features a dog has. Thus, this expression can be
considered as an insult. The translation of insults is not an easy task because they are seen as
culture-specific expressions which refer to something taboo in the culture. Usually, insults
cannot be translated literally because they are used to express strong emotions and attitudes
(Anderson &Trudgill, 1990). However, most of the participants translated utterance eight
literally as sl CISI Ll <ul”, Sixty eight per cent of the students translated utterance eight
word-for-word. Others translated it literally too but in a different way. Instead of translating
‘young dog’ as ‘ = IS?, 10% of the students translated it as ‘s>, which means a little dog
(a puppy).Considering these Arabic literal translations to utterance eight, one can understand
them as near compliments since in most Arabic countries a puppy is seen as a cute and friendly

animal. Thus, the literal option in translating this utterance is completely inappropriate as the
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ST utterance could in no way function as a compliment in English and in the context of this

novel.

Few students (08%) preferred to translate this English utterance as ‘<ls S i’ or © <l
Sl el %) which are almost meaningless translations. nineteen per cent of the students did
not translate utterance eight. It is safe to say that all students’ translations are literal translations
which neglect pragmatic and cultural features of both the source and the target languages.
Interestingly, an Arabic equivalent to this expression can be the word ‘¢ 5°. The utterance ‘you
young dog’ should be translated into Arabic as the professional translator in the model
translation of Great Expectations translated it < jsall 3¢ Il Lesl” which preserves the real cultural

function of the utterance as an insult. More details are shown in table 8 below.

STU Students’ Translations FST ‘ Percentage MT

sl QK Ll il 34 68%

You young AL IS el 02 04%
dog.

ol gl 05 10%

sl 22 )l Ll
S Ll 02 04%
No translation 07 14%

Table 1: Translation of Utterance Eight

Ninth Utterance

"Darn me if | couldn't eat em," said the man, with a threatening shake of his head, "and if | han't

half a mind to't!"

The man (or the prisoner) in the story used the Victorian expression ‘darn me’ which is
replaced in nowadays English with the expression ‘damn me’. Generally English native
speakers use this expression to express their anger towards something or someone. In order to

translate such culturally loaded expression, translators need great pragmatic and cultural
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awareness and knowledge. Such an expression which is used usually in informal speech or
writing requires some fundamental knowledge, information or experience as it is usually used

only within a culture where parties do have common reference.

Professional translators may use the Arabic expression ‘4l Je/i=lll” to replace the
English expression ‘darn me/damn me’. The majority of fourth year translation students, 56%
of participants, avoided or ignored translating this utterance into Arabic may be because they
thought that this utterance does not have equivalence in the TL. Another reason why students
opt for the avoidance strategy in translating utterance nine is that they believe that it is not
essential to transfer the meaning of the original text, i. e., avoiding translating it would not affect
the meaning of the whole text. Twenty two per cent of the students translated utterance number
nine literally as <lSi & o) & )" while the other 22% of the students replaced it with the Arabic

expression ‘=’

STU Students’ Translations FST Percentage MT
A pdaiad o o) |11 22%
LS A ) s ) 11 22%
Darn me if No
I couldn’t _ translation
No translation 28 56%
eat you. was
provided

Table 9: Translation of Utterance Nine

Tenth Utterance

"Darn me if | couldn't eat em," said the man, with a threatening shake of his head, "and if |

han't half a mind to't!"

The utterance ‘if | had not half a mind to do so’ is linked to the previous utterance; they
are two parts of the same sentence. The speaker here meant to say ‘if I had not the desire to do

so’. Thus, utterance ten contains a second implied meaning which the hearer should infer. That
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Is to say, the implicature of this utterance is not clearly stated in words but implied for the hearer
to interpret. For instance, in utterances nine and ten together the speaker implies that for sure
the speaker will apply his threatening on the young boy, and so here it is the role of the hearer
to interpret the implied meaning of the speaker. Kempson (1979: 217) believes that implicature
is “the assumption over and above the meaning of a sentence used which the speaker knows
and intends that the hearer will make”. According to Levinson (1983), on the assumption of the
cooperative principle speakers may implicate meaning and it is the task of the listener to infer
those implicated messages. Interestingly, in Grice’s system in utterance ten the maxim of
quality is violated since the expression ‘half a mind’ is not used to mean that the speaker has
really half a mind; it seems strange, if not impossible to find someone with half a mind. Thus,

the most appropriate Arabic translation to utterance ten can be:

Leladl Cagud

Statistically speaking, as table 10 illustrates below, 68% of the students avoided
translating utterance ten. Translation students used the avoidance strategy in translating
utterance ten due to their lack of knowledge at the pragmatic and cultural level or may be
because they did not find appropriate equivalents to this utterance. Another reason could be that
students were not able to understand the implied meaning in utterance ten since many of them
translated it literally. Among the ones who translated utterance ten, no one succeeded to find a
reliable Arabic equivalent. Twenty four per cent of the students translated the English utterance
literally into Arabic as ‘Jie caai oSl al o”, while 04% of the students rendered it into Arabic as
‘ellic Cani 331 o’ and the other 04% of the students translated it as ‘<lie Caai JSLw’) which are

totally unacceptable translations and are nonsensical when reading them.
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STU Studen.ts FST Percentage MT
Translations

llic Caiad 33 02 04%
Jie Ciaiy (ST Al ) 12 24%
If | had not llie Caas JSL 02 04%
half a mind to No translation was
do so. 34 68% provided

No translation

Table 10: Translation of Utterance Ten

Eleventh Utterance

He started, made a short run, and stopped and looked over his shoulder.

STU Students’ Translations FST percentage MT
Sel N B G ki
A Jm by s |3 74%
AxSie (s WA (aadiy (o 01 02%
He looked over
his shoulder. 12 24% No
No translation translation

Table 2: Translation of Utterance Eleven

According to the context, utterance eleven, ‘he looked over his shoulder’, means that
someone is anxious and has the feeling that somebody is going to do something unpleasant or
harmful to him/her. It does not necessarily mean that the speaker looks over or above his
shoulder. It rather means that someone is keeping watch for danger or threats to himself.
Making a link between this expression and its context can help to better understand and translate
into Arabic as ‘WA s, The context in which this utterance was uttered is that the speaker
Pip said something that scared the hearer and made him anxious looking here and there, right

and left, looking over his shoulders.
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Following the results displayed on table 11 above, when students translated utterance
eleven, it is obvious that they did not try to make or find any link between the utterance and the
context in which it occurs. Thus, a large number of students translated it into Arabic literally.
Seventy four per cent of the participants translated this utterance into Arabic as ¢ Jhi/4dS 54 s
A4S Jes Hhay Aal/aws el ) these translations do not convey the natural aspects of the ST
utterance as it is explained above. Only one student could get a near appropriate Arabic
translation ‘4xSie Jys WA asdly WB°The translator opted for the strategy of adding
information/word in order to make the TT more explicit to its audience. Phrased differently, the
word &\ does not exist as a term in the ST utterance, yet it is embedded within the context of
ST. The translator, therefore, added the word &\ in the TT utterance in order to make it more
explicit. The remaining students (24%) avoided translating this utterance. This can be due to
the fact that students were not competent enough to make a link between the utterance and the
context in which this utterance is used. Additionally, the avoidance strategy is one of the easiest
strategies students may opt for when they come across misunderstandings or translation

difficulties.

Twelfth Utterance
‘Now look here!’ said the man. ‘Where is your mother?’
‘There, sir’ said 1.
He started, made a short run, and stopped and looked over his shoulder.

‘There, sir’. I timidly explained ‘Also Georgiana. That’s my mother’.

In this short conversation between the man and Pip, Pipis assumed to say the truth
although the man at the beginning understood something else. To make it clearer, when Pip
said ‘here, sir!” he did not mean that his mother is alive and standing up near them, that’s what
the man understood at first. Later Pip cleared things up and added ‘there, sir! Also Goergiana.
That’s my mother’. So the man finally understood what Pip meant. Here Grice’s maxims of
quality and quantity are preserved since Pip was telling the truth and was as informative as he
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should be in his second utterance. However, his interlocutor misunderstood his first utterance.
Thus, when translating the above conversation into Arabic students should respect those
pragmatic aspects and differences between languages because quality and quantity maxims can
be expressed and performed differently in the source and target languages. The translated

utterances should be informative enough and saying the truth.

Moreover, utterance twelve contains some deictic expressions such as here and there
which are spatial deixis, and now which is temporal deixis. Generally, this type of deixis in
English and Arabic are similar since it is used to focus the attention of the hearer by picking out
an object from the real world and identifying it by pointing to space or time. Consequently,

students did not face difficulties in translating these deictic expressions into Arabic.

In statistical terms, 76% of the students translated the conversation literally into Arabic
as itis shown in table 12 below. It cannot be said that students’ literal translation is unacceptable
since it preserves both maxims, the quantity and quality maxims, in a way that students’
translations were true and informative enough. Furthermore, in translating diexis students did
not face serious difficulties since they succeeded to get the appropriate translation. Other
students, 24% of them, translated the English conversation literally too but in a different way.

Some translations read well compared to some other students' translations in terms of form.

From the results shown in table 12 in the next page, it is clear that most students succeeded
in preserving the pragmatic aspects in utterance twelve when translating it into Arabic. Yet, this
does not necessarily mean that students were aware of the importance of these pragmatic aspects
in the translation task. In other words, a simple literal Arabic translation of utterance twelve can
be considered to be the most appropriate translation. This was what students did since most of
them opted for literal translation in translating this utterance. However, it cannot be said that

the students followed this strategy because they were aware of the fact that such a strategy
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would preserve the pragmatic aspects which are presented in this utterance. They rather opted
for a literal translation because they assumed that it is the easiest strategy to be followed when
translating regardless of the fact that this method preserves or does not preserve the pragmatic
aspects of an utterance. More importantly, in the model translation utterance twelve is omitted

may be because the translator thinks that this may not harm the meaning of the whole text.

STU Students’ Translations FST | Percentage MT

‘Now look here!” | & ¢ La hil" :Jla)ll Ju
said the  man. "felal
‘Where is  your "o L AUA" alals
mother?’ 4l Cia pd8 Cagdnalga ‘)L.\,g M 38 76%
‘There, sir!” said L. Ll s gam b lla™ 308
He started, made a ") o2 gl
short  run and .

' o La et e Je
stopped and looked ot o ')fveii
over his shoulder " L A - . s
“There sir!’ Ly dm‘d ﬁ 12 240%
L o AT T PERRE JEN J;\ 0 .
timidly explqmed Ul on ot b dllia® 33 No translation
‘Also  Georgiana. - i

GA\ Gﬁ Y- ’}.d\

That’s my mother’.

Table 12: Translation of Utterance Twelve

Thirteenth Utterance

After darkly looking at his leg and me several times, he came closer to my tombstone, took me
by both arms, and tilted me back as far as he could hold me; so that his eyes looked most
powerfully down into mine, and mine looked most helplessly up into his."Now look here," he

said, "the question being whether you're to be let to live ”. You know what a file is?"

As table 13 in the following page displays, students had different understandings of
utterance thirteen. The utterance is ambiguous. According to the context in which it is used, it

can have different meanings: one of these meanings can be that the speaker meant to threaten
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the young boy by implying that the boy may not live (may die) as he can be killed. The speaker
performed a speech act which may have a certain perlocutionary effect on the hearer. The
illocutionary act performed by the speaker is a threat, while the perlocutionary act the speaker
wanted to produce on the hearer is to make the hearer feel scared. Thus, in translating this

utterance into Arabic the same speech acts should be maintained and preserved.

In the Arabic version of Great Expectations, the professional translator avoided
translating utterance number thirteen probably because s/he found that there is no need to
translate this utterance since it is possible to imply its meaning in the translated text's context.
On the one hand, 38% of the students understood the utterance as a threat to the boy that he
may be let to live as he may be killed, then translating it almost literally as ¢ <iS o) (& duxdll
Aol e eliba Gl it b el Cinan S Lyl 13)/ i dle sl These translations can be considered
good ones since they preserve the speech acts mentioned above. On the other hand, 24% of the
students understood the utterance as the speaker wants to say that he will ask the boy a question
and, depending on the boy’s answer, the man will decide whether to kill the boy or not. Thus,
their translations of utterance thirteen were as follows ‘Ui IS il ci€ o Lo s 53 J ),

Table 13 gives more details.
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STU Students’ Translations FST Percentage MT
VI o)/eladl e cliba o)
o U‘/ L_;J-‘: "&i 08 16%
The .
question | U < e (g Lk E 1)
being ; il 10 20%
whether i e sl S () (A Dl No
you are to | < o e o S e, 24% translation
be let to ] IS il
live.
0
No translation 20 40%

Table 13: Translation of Utterance Thirteen

Table 13 above shows that the majority of the students' translations of utterance thirteen

were adequate. Most of them tried to maintain the same speech acts used in the source text.

However, 40% of the students avoided translating this utterance. This may be due to two main

reasons. The first reason relates to the students’ unawareness of the importance of pragmatic

knowledge in translation which makes them unable to understand and translate appropriately

utterances that are of a pragmatic nature. The second reason relates to the students' beliefs that

leaving out the utterance will not affect the whole translation.

Fourteenth Utterance

"You know what Wittles is?"

STU Students’ Translations FST Percentage MT
CUSYV/alalall 5 Lo oy Ja 14 28%
You know
what 3R 58 Lo e o 16 32%
wittles is? | No Translation. Capd Ja
20 40% alaall

Table 14: Translation of Utterance Fourteen

Every culture has its own cuisine and food types that might not be familiar to people of

other cultures, which is the case of English and Arabic food types and cuisine. Every translator
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should be careful in handling such cultural items. For instance, the word ‘wittles’ in utterance
fourteen represents a British dish which has not a clear equivalent in Arabic. Furthermore, when
the researcher checked up the word ‘wittles’ in an Arabic dictionary she found that this word
either does not exist in the dictionary or has no Arabic equivalent. This may explain the fact
that most students avoided translating utterance fourteen into Arabic. Phrased differently, in
translating this utterance students did like the researcher by looking for the meaning of the word
‘wittles’ in a bilingual dictionary and when they did not find an Arabic synonym to this word
they preferred to avoid translating the whole utterance. More importantly, the teachers’ answers
to Question thirteen in the questionnaire revealed the students’ overuse of bilingual dictionaries
when translating which may largely affect their translations pragmatically since usually
bilingual dictionaries give synonyms of isolated words regardless of their context. Statistically
speaking, 40% of the students avoided translating utterance fourteen, while 60% of the students,

in fact, managed to translate utterance fourteen into Arabic.

In translating cultural related items like the one presented in utterance fourteen, the
translator may follow different useful strategies. Some of these strategies are translation by a
more general word (by using a superordinate) and translation using a loan word (borrowing
strategy). Students who succeeded in translating utterance fourteen into Arabic can be divided
into two groups according to the strategies they used in translating this utterance. On the one
hand, 32% of the students opted for a loan translation. Those students preferred to borrow the
English word ‘wittles’ and use it as it is in their Arabic translations due to the lack of a direct
equivalent in the TL. These translations cannot be considered inadequate, yet not all of the
target audience can be able to understand the word ‘wittles’ as it is in the TT. Therefore, to
avoid misunderstanding or any kind of loss of meaning and effects on the TT audience, students

are advised to add a brief explanation next to the transliteration in their translations.
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On the other hand, 28% of the students preferred to translate using a more general word.
In utterance fourteen, students attempted to use a super ordinate to translate the word ‘wittles’.
Put differently, students used the terms ‘JSV/a=ka’ as equivalents to the word ‘wittles” since this
latter represents a certain kind of food. Interestingly, the same strategy was used in the model
translation. Thus, it can be said that in translating utterance fourteen fortunately students made

use of the theoretical methods they had already learnt in class.

Fifteenth Utterance
Now, | ain't alone, as you may think | am. There's a young man hid with me, in comparison
with which young man | am an Angel. That young man hears the words | speak. That young

man has a secret way pecooliar to himself, of getting at a boy, and at his heart, and at his liver.

The expression ‘that young man hears the words I speak’ does not mean exactly that
someone listens or hears the words of somebody because s/he speaks loud for instance; it rather
implies that someone does what somebody tells him/her to do. In translating utterance fifteen
the translator should bear in mind that his/her translation must have the same effect the ST

utterance has on the ST audience.

Sometimes a literal translation serves all the pragmatic aspects of an utterance including
its implicature, as it is the case in utterance number twelve and fourteen which were discussed
previously. Some students did the same in translating utterance fifteen since, as statistics show
in table 15 in the following page, 32% of the students translated utterance fifteen literally as
‘Al il e s 8/ 08 pas /43S 1) ) ey’ which are not very inadequate translations
while 20% of participants translated it as ‘<ll 438 Ls JS xaws 4°. This can be explained by the fact
that students resorted to literal translation when translating utterances which are of a pragmatic
nature. This can be due to their weaknesses at the pragmatic level or due to their unawareness

of the importance of pragmatic knowledge in translation.
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Moreover, students changed the tense of the verb which may affect the whole meaning
of the sentence. This indicates that fourth year translation students do not have only problems
in translating utterances of a pragmatic nature; they also face grammatical problems when
translating English/Arabic texts. The remaining students avoided translating this utterance
because they found that omitting such utterance would not affect the meaning of the whole text
even if it does so in this utterance, or because they consider the omission strategy in translation

as one of the easiest strategies. Details are provided in table 15 below.

STU Students’ Translations FST Percentage MT
o sA/AS N ) ey
‘ 16 32%
That young | el 3 sa/cll 43l Lo S pans 58
. 10 20%
man hears lat L )
the words i
No
speak .
24 48% translation

No translation

Table 3: Translation of Utterance Fifteen

Sixteenth Utterance
| said that | would get him the file, and | would get him what broken bits of food I could, and
| would come to him at the Battery, early in the morning.

"Say Lord strike you dead if you don't!" said the man.

| said so, and he took me down.

Utterance number sixteen is an expression which is used by British people to threaten
someone. It performs a face threatening speech act. According to Brown and Levinson (1989),

a face threatening act consists of 'negative face' and 'positive face'. The latter refers to the desire
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for freedom of action to protect one's privacy or evade disturbance from others; the former

refers to the desire to be recognized or appreciated by others.

In translating this utterance, fourth year translation students failed to find the most
appropriate Arabic equivalent to this utterance. Most students preferred to translate utterance
sixteen in the most direct way. As table 16 in the next page shows, most students avoided
translating this utterance (44% of them).The main reason behind such avoidance is that students
failed to grasp the utterance meaning, and that they could not make a pragmatic link between
the utterance and the context in which it occurs. Furthermore, 12% of the students gave
meaningless translations, such as

Gl Jadi o) D sain il Sl J 5

A &l () Qi Y ol el

These are purely word-for-word translations that cannot be considered acceptable. Some
students gave fairly acceptable translations; 28% of the participants translated the sixteenth

utterance into Arabic as

dadi ol o) iy Gl

il e amy ) ol JLila Jas ol

Eight per cent of the students translated utterance seventeen as Jai al () <& saies (OMItting
the word ‘lord’ from the utterance). Eight per cent of the students translated it as ¢ <sall o} JS3
4 &l al L 2w o) o) @ Uil These last two translations are acceptable since they are close to the
professional translation ' <lldlu Jai5 21 o)), Interestingly, the professional translator and only
8% of the students followed the strategy of translation by paraphrasing when translating
utterance sixteen into Arabic. This strategy is usually used when the translator fails to find the

exact match in the TL vocabulary.
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STU Students’ Translations FST Percentage MT
285 ol o) @il sall o S
. 04 08%
Say Lord "Jadi Al ) & gaias 04 08%
strike  YOU [ Jagi 1 (l/dass o ) iy o)l
. ) 14 28%
dead if you sl e Blany of ol Jluls
don’t. Meaningless translations 06 12% i A )
2 YRt
No translation 44%

Table 16: Translation of Utterance Sixteen

6.2. Comments

The above analysis has shown that most students failed to infer the meaning expressed
by the ST which led them to mistranslate most of the pragmatic components included therein.
Pragmatic elements such as speech acts and implicature should be considered within their actual

context otherwise they cannot be interpreted correctly.

Interestingly, the analysis has revealed that most fourth year students at the Department
of Translation often translate pragmatic utterances literally. They try to preserve the stylistic
and sometimes the semantic images of an utterance at the expense of its functional and
pragmatic images. Thus, most of the time students’ literal translations end with unnatural

equivalences which do not preserve the pragmatic and cultural aspects of the text.

In some cases, students succeeded to get the correct translation of an utterance either by
chance or because they are familiar with the source language utterance. Phrased differently, on
the one hand, sometimes students translated the English utterances properly by chance when
they translated them literally and here the literal translation is considered the most appropriate

equivalent (utterances number twelve and fourteen can be examples which illustrate this case).
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On the other hand, in other cases students got correct translations because they are familiar with

the expressions and their equivalents in Arabic.

Furthermore, tables and explanations above have shown that students have many
weaknesses in translating cultural-specific concepts appropriately as it is the case with utterance
four, five, seven, fourteen and sixteen. This can be explained by the referential gap found
between English and Arabic. When students failed to find Arabic equivalents to such utterances
or when they did not understand the English utterance, they opted either for a literal translation
or for the avoidance strategy in which they totally ignored translating such cultural-specific
utterances. This latter can be seen a significant weakness at the linguistic and pragmatic levels.
Additionally, only few students attempted to translate cultural-specific utterances by the use of

the paraphrasing strategy or the borrowing strategy (see the fourteenth utterance).

Another observed problem in the students’ translations worth mentioning is that the
students’ mistakes did not only occur at the pragmatic level. Students came across different
difficulties when translating from English into Arabic. Most of these difficulties were at the
cultural and pragmatic levels. However, these were not the only levels at which students faced
difficulties. For instance, in utterances where literal translation was acceptable and the
pragmatic and cultural aspects were preserved, students still made grammatical and semantic
mistakes which led them to produce meaningless translations (consider utterances seven, ten,
and fifteen). This can be mainly due to students’ weak level at the semantic and grammatical

levels.

Hence, it can be concluded that the English courses fourth year students at the Department
of Translation were offered during their four year study period did not help them improve their
pragmatic knowledge. This is so because the most serious and the most frequent problems

translation students faced when translating the English text into Arabic were of a pragmatic and
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cultural nature. Therefore, as it was concluded in chapter four, teaching pragmatics at the

Department of Translation is of great importance.

Conclusion

In the light of the analysis provided in chapter six, findings have shed light on fourth year
translation students’ level in understanding pragmatic factors when translating
English/Arabic/English texts. The data analysis shows that students at the Department of
Translation are noticeably weak at the pragmatic level when translating English/Arabic texts.
More importantly, results above prove that fourth year translation students when translating
neither took into account the pragmatic factors of the text nor tried to make a link between the

text and its context.

Interestingly, analysis proves that fourth year translation students are not aware of the
importance of pragmatics in translation. Most of the time, students dealt with the ST utterances
in isolation from their context. Put differently, they did not pay any attention to the contextual
factors of the text neither to the pragmatic and cultural differences between the source language
and the target language. All this resulted in inappropriate translations. This latter may explain
students’ weaknesses at the pragmatic level which impose the need to integrate teaching
pragmatics as a separate module to translation students in MUCLI. It is of a great importance for
translation students to study pragmatics as a good source of real life situations to have better

results in translating utterances which are of a cultural and pragmatic nature.
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Chapter Seven: Analysis of the Second Translation Test

Introduction

Chapter seven is concerned with the analysis of the data generated by the second
translation test in the form of a text translated from Arabic into English. The text is the first
chapter of Naguib Mahfouz’s novel ‘ae 31 38 a2 50°, Students’ translations will be analysed from
a pragmatic perspective. It is worth mentioning here that different pragmatic aspects are
presented in the source text, such as implicatures, presuppositions, and speech acts. The analysis
of the students' translations is based mainly on the evaluation of almost all the translated
pragmatic utterances. More importantly, the analysis focuses not on the form itself but on its
appropriateness to the context where it is used. Hence, the analysis deals more with the socio-

pragmatic and pragma-linguistic transfer which may lead to pragmatic failure in translation.

7.1. Analysis of the Second Translation Test
Seventeenth Utterance

3 ymall s 4558 iy 405 Cadd oluiay peaati 32U | Ll plbil) ciad poially dLod UL 5 48 g 48 & 5
el
To start with, the first Arabic utterance to deal with is Jaill eUazll chas ecaally Ala Uil 3 3,
The professional English translation to this Arabic utterance is “a moment of expectation full of
warmth beneath the heavy cover”. Attention should be put on the meaning of two main terms
in the utterance. First, the term ‘d<’ can have many meanings in Arabic such as drunk,
something liked and loved, etc. depending on its context of occurrence. This utterance is uttered
by Elwan’s father when he first wakes up in the early morning. He is talking to himself trying

to describe the first minutes when he wakes up.
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The denotative or literal meaning of the word’Jd<’in English is ‘drunk’. However, it has
other connotative meanings such as, screwed, intoxicated, boozy, full, etc. (Wikipedia, 2011)
Yet, considering the context in which the term ‘J< is used in the Arabic text, its most
appropriate equivalent in English is ‘full’, because in this context the writer uses the adjectived<

-

not to describe a person, but rather to describe an object which is here a period of time " 3_5#

i,

The second thing that can be noticed in utterance number seventeen is the term ‘s
and how students translated it into English as 'waiting'. The word ‘waiting’ is the denotative
meaning of the term Uil yet again according to the context in which this term is used; it
should be translated as expectation. The model translation a moment of expectation is
considered more appropriate to attain the same implicit meaning to some extent because,
considering its context, the writer is saying something to mean something else. Statistical details

are shown in table 17 below.

STU Students’ Translations FST Percentage MT
A moment of waiting full
of warmth under the 10 20%
heavy cover.
A_ waiting period mixed 07 14%
with warmth.

s

s 88 A period  of  waiting

ssally A | jntoxicated/drunk in the moment of
. - 0, i
sasll &3 | \oaemth under the heavy 14 28% expectation full
JE | cover of warmth
- — beneath the
A long period of waiting 19 38% heavy cover

under the heavy cover.

Table 17: Translation of Utterance Seventeen

Statistically speaking, 38% of the students translated the Arabic utterance into English as
follows ‘a long period of waiting under the heavy cover’. It can be clearly noticed here that the

majority of the students ignored translating the expression sl 4l into English. This can be
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because students did not find the appropriate English equivalent to this expression; hence, they
resorted to the use of the avoidance strategy. Put differently, 38% of the students followed the
omission strategy in the translation of this part of the utterance because they believe that
omitting this part would not harm the whole meaning of the text. Additionally, 28% of the
students translated utterance eighteen into English literally as ‘a period of wait
intoxicated/drunk in the warmth under the heavy cover’. The literal strategy in translating this
utterance is not appropriate since such kind of translation does not preserve the real meaning of
the ST utterance. Following this strategy can indicate that translation students chose word for
word translation whenever they did not find better equivalent or when they came across an
expression which they did not understand. Fourteen per cent of the students translated the same
utterance into English as ‘a waiting period mixed with warmth under the heavy cover’ while the
rest of the students (20%) succeeded to find acceptable translations such as ‘a moment of

waiting full of warmth under the heavy cover’.

Eighteenth Utterance
£ S o Lif g &gl | g2 g & pals oLif ) agll]

It was stated earlier in chapter one that pragmatic equivalence occurs when the translator
produces a target text which has the same effects the source text has upon its audience. To
achieve this, the translator should try to meet the target reader's comprehension needs by taking
into consideration all the pragmatic factors in the source and the target languages. These
pragmatic factors could be the context in which the utterance occurs, the cultural similarities
and differences and the religious differences, as it is the case in utterance eighteen. For instance,
religious texts are one of the most common types of texts in which translators may face
difficulties when translating due to pragmatic and cultural differences between the source and
the target texts/languages. Utterance number eighteen is a case in point. This utterance which

is of a pragmatic nature is translated into English by the experienced translator, Mashem, as “O
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Lord, I sleep at Thy command and awaken at Thy command! Thou art Lord of things". Utterance
eighteen is a declarative sentence which describes a given situation. However, its illocutionary
force is to pray or more exactly to thank God for making him awake after sleeping. When
translating this utterance into English, the English reader should have the same impression the
Arab reader has when reading this utterance. Phrased differently, the English reader or the target
reader should feel that the translated utterance s/he is reading is a kind of prayer and thank
giving. Thus, the translation of the experienced translator Mashem can be considered the most

appropriate English equivalent to utterance eighteen.

Translation students were supposed to go beyond the linguistic structure and respect
differences in pragmatics, religion and culture between Arabic and English. However, most of
them did not give any importance to pragmatic, cultural, and religious differences between the
two languages when translating utterance eighteen. The overwhelming majority of the students'
translations (74%) were not acceptable since they did not preserve the illocutionary force that
the ST utterance conveys and therefore their translations are likely not to create the same effects
the source text has on its audience. Seventy four per cent of translations were literal translations
such as, "Allah, | sleep and wake up in your order, you are the sieving of all things". Students
here just transferred the meaning of the utterance from their mother tongue to the target
language regardless of the cultural and pragmatic differences which exist between English and
Arabic such as life-style, religion, customs, society, beliefs, etc. For example, the word 'Allah’
is never used in an English society, yet students used it in their English translations. Ten
students out of fifty (20%) avoided translating utterance number eighteen into English, and only
three students out of fifty (6%) succeeded to translate the Arabic utterance correctly. Students'
failure can be accounted for by the participants' ignorance of the pragmatic, cultural, and more

specifically the religious dimension of such an utterance. It is clear here that translation students
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treat translation as a micro-linguistic not a macro-linguistic enterprise. Statistical details are

shown in table 18 below.

STU Students’ Translations FST | Percentage MT
Allah, | sleep and | wake up in| 37 74%
your order, you are the serving of
all things.
Allah, I have reached the evening
3 \ .
o el and | have reached the morning
aul | O Lord, I sleep at Thy
into you, you are the owner of
5 b : command and awaken
everything.
| gaual at Thy command! Thou
Oh God, I sleep at your command, | 03 06% )
5 &l art Lord of things

and awaken at your command!
Thou art God of things.

No translation. 10 20%

Table 18: Translation of Utterance Eighteen

Nineteenth Utterance
s34l gla J plla

Utterance number nineteen has a pragmatic and cultural nature. More specifically, it deals
with a religious matter. This utterance is as follows s s 5l el 2 ) W"; it is difficult to translate
because the term ¢ sa s refers to a semantically complex concept which is not found in English.
¢ s In Arabic refers to the process of washing hands, face, feet and some other parts of the
body with water prior to performing prayers. There is no English equivalent to capture the
complex concept associated with this Arabic term; thus the best strategy in translating it is to
use loan word plus a short explanation to describe the meaning of the Arabic word. Yet, usually
in translating the Arabic term ¢ »x5 into English, translators use the English word “ablution”,

which means cleaning the body and the clothes the person wears in addition to cleansing the
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heart and the soul. Looking deeply into the meaning of < s« and ablution there is a slight

difference; however they can be used as interchangeable equivalents.

The question is whether or not translation students are able to find the most appropriate
cultural English equivalent to utterance nineteen. About half of the total number of the students,
in fact, managed to translate utterance nineteen into English. Forty four per cent of them
succeeded in finding the correct English equivalent for such religious sentence. That is, twenty
two students out of fifty students rendered the above utterance into English as "how cold the
ablution water is!".Similarly, the experienced translator Mashem translated utterance nineteen

as “how cold the ablution water is”.

Furthermore, other students chose to follow a different strategy to translate utterance
nineteen. Twenty six per cent of the students attempted to replace the term ‘s »= V' by the word
'water" instead of using ‘water ablution' which indicates that students put less specificity in the
TT utterance. The students chose a more general word in their translations of utterance nineteen
because they are not aware of the English equivalent word “ablution”, or because they thought
that this strategy can help them to avoid making cultural mistakes in translating the expression

';,}..'4}” an'.

Interestingly, 20%of the students used transliteration to translate utterance nineteen into
English. That is to say, ten students used the expression "woudou'a water" as an English
equivalent to the Arabic expression 's sl «W'. This can be due to the fact that students were
not able to find an appropriate English equivalent to utterance nineteen and preferred to use the
words as they are in the ST. The remaining students (10%) ignored translating utterance

nineteen as it is shown in table 19 below.
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STU Students’ Translations FST Percentage MT
How cold the ablution water is! | 22 44%
The water is so cold. 13 26%
Woudou'a water is cold. 10 20%
she 2l Lo _ Howcold the
¢ s=3l | No translation 05 10% ablution water is!

Table 19: Translation of Utterance Nineteen

TwentiethUtterance

Oad Lol iy yaill Jle (il Vg o AYL Gliall A 2al Y Jaadl s (el i aglll olis 8 A axs ST L
iy

Utterance number twenty was translated in the model translation as “woe unto him who
falls!”. The term JuV in this utterance can be replaced in English by several terms such as, woe,
hell, doom, misery, etc. yet, the most appropriate one in this context is ‘Woe’. With regard to
the students’ translation, forty eight per cent of the students managed to translate the utterance
Lhiws el a5l into English appropriately using different ways and different expressions (see table
20). These translations can be said to be equally effective with a slight difference in meaning
depending on how every student understood the context of the utterance. Put differently, these

translations can be used interchangeably, yet the expression "woe unto him who falls!" is the

most appropriate equivalent in English.

Following the results displayed in table 20, one can clearly notice that not all students
translated the expression ki (! using the same method. That is, some students (16%) came
out with some acceptable English equivalents to the expression -éw ¢! regarding the context
in which this expression is used. For instance, some students used the expressions "who gets
sick, who stumbles™ instead of using "who falls", all of which can be considered acceptable
translations. Other students (32%) preferred to use translation by paraphrasing as can be seen
in these examples, hell to the one who falls down/who falls down will suffer. However, the

majority of the students (52%) did not attempt translating this utterance into English. This
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indicates that students preferred to avoid translating the whole utterance thinking that omitting
this utterance would not affect the meaning of the whole text. This isa clear indication of the

students’ unawareness of the importance of pragmatics in translation. Details are shown in table

20 below.
STU Students’ Translations .'I:_S Percentage | MT
Woe to those who fall!
Woe to those who get sick. 08 16%
Woe unto who stumble.
Who falls dies.
o dusl | Doom for who falls. _
ki | Misery for anyone who falls. 11 22% Woe unto him who
Who falls sick lives in the edge. falls!
Who gets ill will suffer.
Hell to the one who falls down. 05 10%
No translation 26 52%

Table 20: Translation of Utterance Twenty

Twenty First Utterance
2l s A shall 5 a5 rmndl dgal Lt Gy suall 5U8 (e bl e Lad Bgandall 5l oas 5 Guatall Zlaall 3 Linany
O B e b JSeiin ) FULY S of, (5 oS ¢ Al ige L
Utterance twenty one has a pure pragmatic nature since it is highly related to cultural and
pragmatic features of Arabic. More importantly, when reading this utterance, one can notice
the existence of the presupposition that ‘there was an era before the time of speaking in which
a less opening regime existed’. Thus, in order to understand this presupposed meaning a reader

should be knowledgeable about both the ST audience and the TT audience.

In translating utterance twenty one, the professional translator tried to replace the
expressionxib e by a more explicit expression ‘those were the days of the ancient regime’
in which she explained clearly the presupposition that is embedded in the ST utterance.

Statistically speaking, a large number of the students (48%) did not succeed to preserve the
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presupposition conveyed by this utterance; they attempted to translate only the second part of
the utterance which is zUa¥) Ja, The rest of the students (52%) skipped translating this

utterance.

Moreover, in translating the expression ¥ Ja only 04% of the students managed to
translate this expression in a way similar to the one in the model translation. Mashem used a
transliteration to translate this part of utterance twenty one in an attempt not to distort the
original meaning. Other students followed a paraphrasing strategy in translating the expression
byl J& some of them succeeded in maintaining the original meaning while others failed in

doing so. More details are given in the following table.

STU Students’ Translations 'fl_s Percentage MT
-This is before the opening age
- the extreme age before we become
open
- the era before opening (openness)
- it is the B. O. i.e., before open- | 20 40%
minding age.
e Sl
) .6 il | B. 1. or before Infitah 02 04%
diw\ ¢! | The era before globalization 01 02% g:;ss%f t\tlwveefncig;ﬁ
< Before renaissance 11 02% regime or B. I. that
No translation 26 52% is, before Infitah

Table 21: Translation of Utterance Twenty One

Twenty Second Utterance
Al s R yanll 5 anll s mnll dgad L s gudl U8 G ol e Lot Bgandall gl ss 5 Guatall lasall i Linany
O g pd SSicia Jlead) ZUN) U8 g )G il Tage @lld
Utterance twenty two is a metaphorical expression. According to Grice (1975), generating
a conversational implicature via violating the maxim of quality may result in the creation of a
metaphor. Metaphorical implicature is an important aspect in pragmatics. It is a message which
is in a sense hidden in the utterance; the speaker implies it, and the hearer is able to infer it from
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the speaker's utterance and the context in which this utterance occurs (Grice, 1975). This means,
the speaker/writer can say/write something and mean something else, as it is the case in
utterance twenty two which runs as follows "o 8 ¢ -3 Secuia Ju1", Interestingly, if the words
'‘Ua0a' are rendered literally into English without linking them to their context they can be
replaced by 'crazy or gone crazy, mad, fool, insane'. Yet, at face value, it seems strange and
nonsensical to use the verb ‘oa«cuia' in utterance twenty two because this verb is usually used
for human beings and never for objects. It can be said that utterance twenty two flouts the
quality maxim which generates here an implicature. The speaker's expression '<ia' does not
mean exactly the word 'crazy' in English, it rather implies that prices are increasing as a rocket,
as it is translated by the experienced translator Mashem "prices have long since rocketed,
everything has gone berserk.". It should be noted that the professional translator opted for

paraphrasing the metaphor in an attempt to explain the intended implicature.

In terms of analysis, the data demonstrated that the overwhelming majority of the students
were not aware of the fact that this utterance is used metaphorically. Sixty-eight per cent of the

students opted for a literal translation. Observe the following translations.

Prices are going crazy
Prices are becoming insane

Prices are mad/ fool

It is clear that such literal translations do not preserve the metaphorical implicature
which exists in the original utterance. These translations indicate that students were not aware
of the pragmatic dimensions between the source and the target texts. Additionally, 20% of the
students provided, to a certain extent, acceptable translations (see table 22below). This number
of students followed a paraphrasing strategy in translating utterance twenty two. However, 12%

of the students did not attempt translating this utterance.
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FS
STU Students’ Translations Percentage MT

- prices got crazy, everything got
crazy.

- prices become crazy

- prices are going mad

) 34 68%
DY) | - prices are fool/insane
5 AC o - - - Prices have long since
s JSccua | - prices are crazingly raised _
. . : rocketed, everything
&> 2 | - prices are high
. ) . 10 20% has gone berserk.
-prices are highly increased,
everything is increased.
No translation 06 12%

Table 22: Translation of Utterance Twenty Two

Twenty Third Utterance
s elia (ulld
iyl sl el = 505 4ie a ol Ley il g ellee (g o il
Uadiie ) g0 Jla
A Gt i lual) e deef o ing 138

Sl (Sl alebalf fiils o o pagl) e pidi ¥ Laila | iadf
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FS
STU Students’ Translations Percentage MT

- | hope always not to remember
worries when we are going to eat.
- | hope we don't talk about
sorrow during lunch.

- | hope that we never discuss life
(work) problems on food table.

- 1 do not wish we bring up such
miserable matters on table.

- | was always wishing not to 30 60%

speak about grieves while sitting | have always been

ol Wala Al
ey down to eat. hoping that we
Jhe i )
o I have always hoped not to talk could try not to
£ about troubles while eating. di
B iScuss our
Aokl B | wish we don't make the time
problems at
of breakfast a time of worries. mealtimes

- | wish always that we don't

disturb our dinner.

06 12%
- | wish always not to make
troubles when we eat.
| always wish not to raise dust
o 10 20%
matters at the dining table.
No translation 04 08%

Table 23: Translation of Utterance Twenty Three

Usually, literary texts are rich in metaphorical expressions, which is the case in most of
Naguib Mahfouz’s writings. Utterance twenty three is another metaphorical expression in
Naguib Mahfouz’s novel ‘ae 3} J8 a 5°. As stated earlier, metaphors are pragmatic expressions

which should be translated into natural equivalents in the TL to convey the same function. Put
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differently, metaphors are expressions which communicate more than what they express.

Hence, they cannot be translated literally.

Utterance twenty three runs as follows ‘alaall s3ile e o segll jle i Y Ly iail”, It can be
said that the presence of the term L& is nonsense and does not collocate with the term a.s<gll,
The writer here implies another meaning by uttering the expression »s<¢l! Jle. That is, the writer
violates the maxim of quality which generates an implicature. Hence, the implied meaning in
utterance twenty three is that the speaker/writer prefers not to discuss problems when eating or
having meal. In an attempt to translate this utterance, the professional translator opted for
translation by paraphrasing in order to convey the pragmatic sense of the ST expression. The
model translation runs as follows ‘I have always been hoping that we could try not to discuss

our problems at meal times .

Statistically speaking, 60% of the students followed the same paraphrasing strategy to
translate utterance twenty three. This means that students were able to make a link between the
utterance and the context in which this utterance is used. Some of the students’ acceptable

translations are

| hope that we never discuss life/work problems on food table.
| hope always we don't talk about sorrows during lunch.

| do not wish to bring up such miserable matters on table.

Furthermore, 20% of the students opted for a literal translation which destroys the
pragmatic and figurative meaning of this utterance. The rest of the students (8%) did not attempt
translating utterance twenty three either because they did not understand its meaning or because
they thought that omitting it from the text would not affect the meaning of the whole text. Table

23 above displays more details.
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Another worth mentioning point, semantically speaking, utterance twenty three is a wish
or a hope since it starts with the verb i; but pragmatically speaking it has the illocutionary
force of a request. In other words, considering the context in which utterance twenty three
occurs, the writer said something and indirectly meant to perform something else. The father
said that he hopes not to discuss such topics in the course of his meal; however, he meant to
request his family members not to bring such topics again while having a meal. The speaker
here used the verb <iito realize a polite request. The equivalent verb to the Arabic verb il
is to wish; it is a verb used by the experienced translator Mashem in translating utterance twenty
three in order to express a request explicitly. Interestingly, the speaker here performed a face
saving act through which he tried to decrease the possible threat to his face. He used the strategy
off record in which “the addresser’s utterance carries several defensible interpretations for the
addressee to interpret and to identify the force” (Brown & Levinson, 1978: 216).Most students
were able to perform the indirect speech act of request using politeness aspects as the

experienced translator did in her translation of utterance twenty three (see table 23).

Twenty Fourth Utterance

Folal S ) oagy dle pawfa) g sl s ol il ekl ) plaall Jea (g saading yeall ol
celadll Cine Lt 8 Culd a5 5 pmally Ao jiall agilSaia s dpalac JSUs aglS | Lu¥lcady
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STU Students’ Translations FST Percentage MT

-brown owned myself, if |
forgive and forget.

-a brown man owned my
soul, if I can forgive and
forget.

-asmar owner of my spirit,
if I could forgive and forget.
-brown king of my soul, if |
forgive and forget.

And the record player
-asmar is the king of my | 29 58% play

o e _ _ playing old favorites.
soul, if I can forgive and

sl forget.
. . | -my soul mate the brown, if
ZENY

| forgive and forget.

-drinking and  playing

) 03 06%
music.
-and the record player
playing old favorites. 03 06%
No translation. 15 30%

Table 24: Translation of Utterance Twenty Four

The translator generally relies on the shared knowledge between the source and the target
readers in translating utterances which are of a pragmatic and cultural nature. However, when
translating utterances in which there is no shared knowledge between the source and the target
readers, the translator finds him/herself obliged to follow a certain strategy which helps him/her
make the TT utterance have the same effect on the TT audience as the ST has on its audience.
For instance, utterance twenty four contains certain cultural knowledge unknown among the
TL readers. Phrased differently, the expressions 4wy il s zalul <€ o)) ¢ ay ) dlle jeulare two
titles of old famous Arab songs (Egyptian songs). Here the translator should keep in mind that

they are unknown to the non-Arab reader. Additionally, in utterance twenty four the writer

176



meant enjoying listening to these two old favourite songs that time. Thus, in translating such an
utterance which is of a purely pragmatic and cultural nature, different strategies can be followed
in order to preserve its pragmatic and cultural aspects in the TL and to maintain the same

implied meaning.

In term of analysis, the model translation of utterance twenty four is and the record player
playing old favourites. It can be said that the professional translator opted for translation by
paraphrasing. Mashem is aware of the unshared cultural and pragmatic knowledge between the
SL and the TL readers, that is why she opted for a strategy that preserves the pragmatic and
cultural dimensions and the implied meaning. Only few students (06%) followed the same
strategy while 6% of the students preferred to use more general terms. That is to say, 3 students
out of 50 students replaced the expressions ¥ il 5 malud i€ o) ¢ a5 5 élle saulwith the word
‘music’. It is clear that these students noticed the fact that the TL reader may not be able to
understand the implied meaning since s/he belongs to a different culture. Therefore, students
used the word music as a super ordinate of the expressionsimsy! il s galul i€ ¢ ¢ a5y dlle sand
which are titles of Arabic songs. Students might consider ‘music’ as a term that can be used to

refer to everything that is related to music such as songs.

More importantly, the majority of the students translated utterance twenty four literally
as it can be seen in table 24. This utterance contains names of famous Arabic songs which are
quite familiar to Arabs. As a member of the Arab society, the translator did not pay attention to
the fact that a non-Arab reader may not know such songs. Hence, translating this utterance
literally by 58% of the students makes the translated utterance confused for that the target reader
has no idea about these songs and may not even know whether they are songs, books, or
something else. Moreover, 30% of the students avoided translating utterance twenty four
because they were not able to translate the cultural and pragmatic meaning presented in this

utterance.
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Interestingly, another useful strategy that can be used in translating utterance twenty four
appropriately is loan translation plus explanation. In other words, a strategy in which the
expression is kept as it is and an explanation is added to it in order to make the utterance more
explicit. A loan translation in addition to an explanation to this utterance can be as follows
‘listening to their favourite old songs Asmarmalakrohy and in kontasamehwansa el asseya’.
This translation conveys the intended meaning of the original utterance; furthermore, the
translator here gives the audience an advantage by providing the loan words as well as useful

explanations so that the meaning could be clearer.

Twenty Fifth Utterance

el @S ) oy dla anl il S g3 g8l g il ydil) g (ulalaul) g Bl zladll Jea g graliag janl) sl
pladl) cie Ll 4 culd Gle¥lg g sy de jiad] aguilSands gisalac IS aglS Apuifluud] g

This utterance is translated into English by the experienced translator as "their carefree,

mirthful laughter has gone with the wind".
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STU

Students’ Translations

FST

Percentage

MT

- Their full  of

happiness and peace had melt

laughs

in space.

- their laughs full of joy and
serenity melted in the waves of
space.

- their laughs and pleasure
dissolves in air.

- their laughs full of dreams
and joy melted and vanished in

air.

18

36%

full  of
cheerfulness and safety lost in

- whose laughs
the space.

- their laughs full of delight
and security are disappeared.

- their happy laughs and

09

18%

their carefree, mirthful

laughter has gone with

wind

pleasure are gone.

- mirthfullaughters have gone
_ _ 03 06%
with the wind.

No translation 20 40%

Table 25: Translation of Utterance Twenty Five

As it is shown in the students’ translations in table 25 above, students faced problems in
translating the expression sbadll cacliai & <uld but not in translating the expression 4e jiall
S 5 s -0 The expression sbadl caeliai 8 culd js @ metaphoric expression since the verb
<uhyjs usually used with tangible objects such as ice or some hard materials and cannot be used
with feelings or emotions such as ‘laughing’. Hence, in utterance twenty five the quality maxim

is flouted which results in the production of an implicature. It can be said that this utterance is
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of a pragmatic nature since the speaker/writer implies more than what is said by the use of a
metaphoric expression. To utter sLadll caeLat & <uld does not only mean the literal meaning of
the utterance which is "melted in space”; the utterance implies another meaning precisely, "has
gone/lost in the wind". This latter should be inferred by the hearer/reader in order to be well
translated into English. A better translation which can serve the pragmatic meaning of this

utterance is the model translation as it is shown in table 25.

Statistically speaking, only 06% of the students succeeded in translating utterance twenty
five into English while 18% of the students produced fairly acceptable translations (see table
25). This number of students opted for translation by paraphrasing in which they explained the
implied meaning of the metaphor presented in utterance twenty five. Yet, the rest of the
students' translations were divided between unacceptable translations which presents 36% from
the total percentage, and 40% of the students avoided translating utterance twenty five into
English may be due to the fact that they thought omitting this utterance would not affect the
meaning of the whole text. Additionally, this can be explained by the students’ unawareness
of the importance of metaphors as a part of pragmatics in translation, and the students' weakness

in making a link between a text and its context.

Twenty Sixth Utterance

Craaall jay A g butad] g piids gadl) 13 981 o i JS Ao Sl 5 S pals saia 5 pols sUf ) agll
o plall o LLil) 38 3 0 6 gu ) gyl 5 N lin g Elise agll] Loy ils Jalill)

When examining utterance twenty six, one can recognize that there are aspects of
reference, inference, and presupposition. On the one hand, according to Yule (1996), reference
is a linguistic act which ties linguistic units (words, sentences, etc.) with non-linguistic elements
(objects, situations, etc.). This means, a speaker or writer can refer to something in real life by
using words and utterances. On the other hand, there should be linguistic and cultural shared

knowledge between the speaker/writer and the listener/reader so that the listener/reader can be
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able to infer the referent in the speaker’s/writer’s utterance. Reference and inference are two
aspects of pragmatics which can be closely related to presupposition since this latter is the
relationship between the speaker’s intention and the listener’s recognition of a particular
referent. This assumption depends on the participants’ familiarity with the context of situation.
That is to say, the speaker utters an utterance to refer to a particular entity assuming that the
listener is able to identify the intended referent. As far as utterance twenty six is concerned, the
speaker here (the father of Elwan) used his utterancec)3 >dito refer to a particular time of prayer
(dawn time). The speaker assumes that the listener can easily infer the referent in his utterance
since the participants share the same cultural and religious knowledge. Hence, when it comes
to translating this utterance, translators should be aware of these pragmatic aspects. This was
not the case for most students in translating utterance twenty six. Only 28% of the students were
able to preserve reference, inference and presupposition in their translations while the rest of

the students failed to do so. For more details see table 26.

The expression o324l is a religious and cultural reference which does not have an
equivalent in the TL culture. Therefore, in an attempt to help the target audience understand the
significance of this event, the experienced translator Mashem opted for translation by
paraphrasing in addition to an explanation in which she replaced )3 2l with the expression
‘the call to the dawn prayer’. It can be noticed that the translator here preserved the
presupposition presented in the ST utterance. In her translation, Mashem tried to make the
utterance more explicit to the target audience. The model translation runs as follows ‘there goes

the call to the dawn prayer making the birth of new day for me’.

Following the same line, 28% of the students used the same paraphrasing strategy in. This
indicates that these students were aware of the cultural, pragmatic, and religious dimensions
between the SL and TL. Additionally, half of the sample population preferred to translate

utterance twenty six using a loan word. In other words, 50% of the students used the expression
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O3 _adll as it is in the TT ‘Adhan Alfajr’ (see table 26). This may sound unusual and unknown
to the target audience; in this case the translator has to add more information or additional
explanation which may help the TT utterance to be more explicit for the target reader. 8%of the
students avoided translating this utterance due to the fact that they did not find an equivalent to
this utterance in the TL culture or because they were not able to paraphrase the meaning of this

utterance in the TL.

At the literal level, the expression <leul caigy Jalill Craall jay & = 5 in utterance twenty
six seems odd since it contradicts our factual background information. Put differently, one
might wonder how a voice/call (¢)3¥') can swim in silence. So, a metaphorical meaning and a
conversational implicature arise. The implicature derived from the metaphor in utterance twenty
six is that the call for the dawn prayer can be heard from the depth of silence. In terms of
analysis, the model translation to this expression is as follows ‘There it is calling Thy name
from the depth of silence’. The translator here used the paraphrasing strategy in order to preserve
the meaning of the metaphor and its implicature in the TT. Yet, almost all students followed a
literal translation in translating this metaphorical expression while only two students were able
to give appropriate translations to this expression such as, | start my day with the call for the
dawn prayer. This call can be heard from the depth of silence. Students’ failure in translating
this expression can be due to the fact that they could not recognize that this expression is used

metaphorically.
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STU Students’ Translations FST Percentage MT
-Here is the dawn call for
prayer opening this new day
for me. It is breaking silence
by screaming your name.
-Here is the dawn ears which
open my day and swim in| 14 28%
silence

-There goes the call to the
dawn prayer making the
beginning of my new day and
swims in the complete
silence.

-1t is Adhan Al fadjr time for
new day. Its sound is

B swimming in silence. There  goes
L B\ fadjr prayer the call to the
e 4 begins/declares my new day dawn prayer
w5 | and swims in the sea of making  the
silence. 25 50% birth of new

i s -The call for fadjr prayer day for_ me.
el P_, makes the start of my day and There it is
e Jaal) shouting in the complete calling Thy
T sl | Silence. name from the

) depth of

-1 start my new day with the
name of Allah which swims | 02 04%
in the sea of total silence.

silence.

-That is the announce for the
break-dawn opens my new
day and swims in silence

- 10%
-1t is the day break call. 05 0%

No translation 04 08%

Table 26: Translation of Utterance Twenty Six

Twenty Seventh Utterance
sl QU8 (e anf las Lat | duaell] g/ 0in g (uantal) lucal] 4 Lizany
This utterance contains some cultural-specific terms in Egyptian Arabic which may not

have equivalents in English, such as u«x andiwsb, These two words are related to certain
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aspects of Egyptian food customs which cannot be translated into English since they do not
have direct equivalents in English cuisine and food. Moreover, part of the difficulty in
translating such terms lies in the fact that these words require an awareness of the
Egyptianculture and the pragmatic context of the utterance in which they are used. Additionally,
these terms represent concepts which do not exist in English. It is recommended to translate
such words by using the paraphrase strategy where the words are explained, or by using a super-
ordinate. Another possible strategy to translate these terms is loan translation plus explanation
in which the translator uses the same words of the source language and adds extra information

which may help in making these terms more explicit to the target audience.

As findings in table 27 below show, translation students attempted to translate utterance
twenty seven using different strategies. For instance, 48% of the students opted for loan
translation in the sense that they used the same Arabic words in their translations as ‘medames’
and ‘taamia’. This can be due to the fact that these words do not have direct equivalents in
English. These translations, though acceptable, can still look unknown to the target audience;
therefore the translator here needs to add an explanation which can make utterance twenty seven
more explicit. Moreover, 14%of the students tried to find possible English equivalents for the
words (s andixsb by using a paraphrasing strategy. In other words, these students replaced
the words (s andiwsl by ‘beans’ and ‘falafel’ which can be considered as words which
explain the meaning of _wx andawsk, Interestingly, the experienced translator also followed
a paraphrasing strategy in translating utterance twenty seven. She translated it as “now it is
beans or falafel for breakfast”. Some students (16%) gave meaningless translations (see table
27 for more details) while 16% of the students did not attempt translating this utterance may be
because either they could not find any English equivalent to these terms or they thought that

omitting these terms from the text would not affect the meaning of the whole text.
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STU Students’ Translations FST Percgntag MT
-We are gathered (around) in
morning to eat either medames
or taamia.
-in morning only medames or | 24 48%
taamia gathers us.
-We used to eat only beans and
taamia in breakfast 05 10%
-We meet on table in mornin
< Unena | 01 falafel J 02 04% Now it is beans or
zlaall falafel for breakfast.
—_— o= 1) oneliness and breakfast are
e T only things we can share.
Only breakfast /dinner/food 08 16%
gather us.
-In morning/breakfast, we eat
beans and falafel. 03 06%
No translation 08 16%
Table 27: Translation of Utterance Twenty Seven
Twenty Eighth Utterance
Ay Gk

This utterance is a statement of truth which is usually used after citing or reading some
of the prophet PBUH words. It is used to express respect and politeness towards the prophet’s
saying. On the one hand, semantically speaking, utterance twenty eight refers to the fact that
the prophet PBUH (Peace Be Upon Him) is honest and he always tells the truth. On the other
hand, from a pragmatic perspective, this utterance contains an aspect of politeness (positive
politeness) which is performed by the speaker. The speaker/writer here used the strategy of

exaggerating interest by approving the fact that the Prophet is always honest.

Findings in table 28 show that most students ignored translating utterance twenty eight

into Arabic with a percentage of 68%. The avoidance strategy adopted in translating this
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utterance can be seen as a violation of the norm of polite behaviour in the Arab/Muslim world.
Put differently, uttering such an expression after citing or reading the prophet words shows
respect to the prophet PBUH. Yet, in the case of avoiding translating this utterance and totally
neglecting it, the target text reader/hearer will not receive the same effect the source text has on
its readers/hearers. Ignoring translating this utterance by the majority of the students may be
accounted for by the fact that students were not aware of the importance of preserving politeness

aspects in their translations and maintaining the same effects on the target reader/hearer.

Furthermore, only three students (06%) succeeded to find acceptable translations to
utterance twenty eight. This number of students opted either for literal translation or for the
paraphrasing strategy. Some of them translated utterance twenty eight literally, which
preserves, to some extent, the pragmatic and cultural meanings of this utterance. Other students
who preferred to use the paraphrasing strategy attempted to explain the pragmatic and cultural
meaning of utterance twenty eight (check table 28). The same approach was followed by the
experienced translator Mashem that is, she adopted the paraphrasing strategy in order to make

the TT utterance more explicit to the target audience.
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STU Students’ Translations FST | Percentage MT

-Messenger was approved. 02 04%

-The prophet was right in his
claims.
-Our messenger is the rightful.

-Allah’s prophet says true.

s -Truth is his tongue. 11 22% The messenger of
R Well said the prophet. God has truly spoken.
-The messenger of God has truly | 03 06%
spoken.

) 34 68%
No translation

Table 28: Translation of Utterance Twenty Eight

7.2. Comments

What can be noticed in the results displayed in the tables above is that students opted for
different translation strategies when translating from Arabic into English, which was not the
case when translating from English into Arabic. This can be explained by the fact that students
are more competent in Arabic which helped them, to some extent, to find appropriate

equivalents in the TL.

The most frequent strategies followed by students are literal translation, omission or
avoidance strategy, paraphrasing and loan translation (transliteration). Literal translation was
adopted by the majority of the students. This confirms translation teachers’ answers to Question
eighteen when 90% of the teachers believed that the majority of the students use literal
translation in translating culturally loaded expressions. Additionally, the results above show
that most of the time students focus in their translation on creating structure equivalence rather
than equivalence of meaning. As the tables above display, there is a large number of students
who translated utterances which are of a pragmatic and cultural nature word-for-word. This

negatively influenced their whole translations. Following a literal translation can be due to the
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fact that students are not knowledgeable about the TL culture, or that they are not pragmatically
and culturally good enough to preserve the cultural aspects of the ST when translating it into
the TL. Another reason that can be mentioned here is that students do not give any importance
to the context in which utterances are used; they translated utterances in isolation regardless of

the context in which they are used.

As a second strategy, students opted for the avoidance strategy. In order to overcome their
pragmatic and cultural failure in translating Arabic/English texts, students preferred not to
translate some utterances because they thought that omitting certain utterances from the text
would not affect or harm the meaning of the whole text. Another reason can be the students’
weakness at the pragmatic level and their unawareness of the importance of pragmatics in

translation.

More importantly, translation by paraphrasing and loan translation were less used by
students although these two strategies were considered to be the most appropriate ones in
translating most of the utterances. Phrased differently, the Arabic text used here is full of
metaphorical expressions and implicatures. These two concepts are largely related to
pragmatics and culture. In an attempt to translate these concepts the students should use the
appropriate translation strategy which helps them make the ST meaning more explicit in the
TL. In translating metaphors and implicature, the experienced translator Mashed opted most of
the time for translation by paraphrasing and explanation. This strategy can be seen as the most
useful strategy to preserve the pragmatic and cultural dimension of the ST. Unfortunately, most
students were not aware of the usefulness of this strategy in translating such utterances, which

led them to follow other useless strategies such as literal translation.
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Conclusion

In line with the previous chapter, this chapter has explored the pragmatic errors fourth
year students make when translating Arabic/English texts. Results and statistics above have
shown that translation students most of the time neglected the pragmatic aspects in translation,
i. e., they translated utterances regardless of the context in which they are used. Moreover,
tables in this chapter display that translation students suffer from a clear weakness at the
pragmatic and cultural levels. Translation students are not aware of the importance of
pragmatics in translation and they are not knowledgeable about pragmatic aspects in translation.
This can be mainly due to the inappropriate strategies of teaching translation teachers follow at
the Department of Translation, or due to the fact that pragmatics is not taught at the Department
of Translation in MUCL. Teaching translation in MUC1 focuses too much on the linguistic

skills and too little on the cultural and pragmatic values.
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Chapter Eight: Recommendations

Introduction

It is clear at this level of the study that fourth year translation students in MUC1 have less
problems in translating utterances which are of a linguistic nature. However, they face a number
of problems in translating the pragmatic aspects in English/Arabic utterances. Therefore,
chapter eight tries to discuss the present methodology used in teaching translation in MUC1
and the necessary approaches to be adopted to avoid pragmatic mistakes. Additionally, in the
light of the results and findings displayed in the practical part of this thesis, the researcher would
like to present her recommendations and suggest some handy tips for students and the teachers
at the Department of Translation in MUCL in order to help them develop their awareness about

the pragmatic function and importance in translation.

8.1. Teaching Translation at MUCL1

A brief chat with some translation teachers at Mentouri University, Constantine 1 reveals
that the current situation of translation in MUCL is characterized by a number of features. First
of all, the department of translation provides translation courses as compulsory ones; however
what is offered nowadays is quite arbitrary and depends almost on personal initiatives on the
part of the teachers. Furthermore, arbitrary approaches are not reliable since translation teachers
should follow a systematic approach to achieve their goals. These arbitrary approaches adopted
at the Department of Translation in MUC1 can be the reason which hampers much of the

educational efforts and makes most translation students unqualified in their field.

More importantly, the spirit of teamwork among translation teachers is almost non-
existent. Another feature which characterizes the situation of teaching translation in MUCL1 is

190



that the absence of continuous training programs for translation teachers and students has
contributed to the current situation. Teachers can take personal initiatives and train themselves,
but students cannot do the same since they are not yet well qualified. Yet, even for teachers it
IS not always easy to train themselves due to the fact that at the Department of Translation in
MUC1, teachers are overloaded and they teach various courses, including a hybrid of language

courses and content courses at various levels.

8.2. Suggested Strategies to Teach and Learn Translation

A number of tips and recommendations which aim at improving teaching translation in
MUCI as well as enhancing students’ translations at all levels and particularly at the pragmatic

and cultural levels may be set. These tips and recommendations could be summarized as follows.

In translating pragmatic and cultural aspects in English/Arabic utterances, translation
students can follow different strategies in order to transmit the utterances’ conceptual meanings
to the target reader. Some of these strategies were already suggested in chapter three. Students
should be able to make the appropriate choice about the right translation strategy to be followed.
For instance, in her taxonomy Baker (1992) discusses eight strategies in translation teaching and
learning. These strategies have been used by many translators to cope with the problematic

issues while doing a translation task. Baker’s strategies can be briefly listed as follows.

a. Translation by a more general word: It is the most common strategy to deal with many
types of non-equivalence. As Baker believes, it works appropriately with most languages
because in the semantic field meaning is not language dependent (Owji, 2013)

b. Translation by a more neutral/less expressive word

c. Translation by cultural substitution: This strategy involves replacing a cultural item or

expression with a target language item considering its effect on the target reader. This
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strategy makes the translated text more natural, more understandable and more familiar to
the target reader (ibid).

Translation using a loan word or loan word plus explanation: This strategy is usually used
when dealing with culture-specific items, modern concepts, and buzz words. Using the loan
word with an explanation is very useful when a word is repeated several times in the text.
At the first time the word is mentioned by the explanation and in the next times the word
can be used on its own (Baker, 1992)

Translation by paraphrase using a related word

Translation by paraphrase using unrelated words: The paraphrasing strategy can be used
when the concept in the source item is not lexicalized in the target language. When the
meaning of the source item is complex in the target language, the paraphrase strategy may
be used instead of using related words; it may be based by modifying a super-ordinate or
simply by making the meaning of the source item clear (Owji, 2013).

Translation by omission: If the meaning conveyed by a particular expression is not
necessary to be mentioned in the TT, translators use this strategy to avoid lengthy
explanations (ibid).

Translation by illustration

Other translation scholars, linguists and researchers proposed other different strategies to

translation teaching and learning. Some of these strategies will be explained below.

Translation is not an exact science, thus a methodology which is appropriate in translating

a given text may not be appropriate in translating a text of a different type. Chesterman (1997)

states that learning and teaching translation oblige translators to follow a number of strategies.

These strategies can be classified under three main categories which are semantic, syntactic and

pragmatic changes (ibid). Chesterman adds that there is no large gap between these three

categories, so it is difficult to say which exact strategy is being used. The following are the main
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three categories according to Chesterman (1997) and the strategies which come under each

category.

a. Syntactic Strategies: They deal with changes which happen at the grammatical level of
the TT in relation to the ST. According to many theorists and translators this strategy is
a ‘default’ strategy. This category includes literal translation, loan translation,
transposition, unit shift, paraphrase structure change, clause structure change, sentence
structure change, cohesion change, level shift (the phonological, morphological,
syntactical and lexical levels), and schema shift (Owji, 2013).

b. Semantic Strategies: this category includes synonymy, antonymy, hyponymy,
converses, and paraphrase strategy (Chesterman, 1997).

c. Pragmatic Strategies: the main strategies which are classified under this category by
Chesterman (1997) are cultural filtering, explicitness, interpersonal change, speech act,

visibility change, and coherence change.

More importantly, Newmark (1988) suggests a set of helpful steps to be followed in the
process of teaching and learning translation. After presenting his two approaches to translation
teaching (see chapter three), Newmark (1988) states that the fact of bringing these two
approaches together can be useful in enhancing translation accuracy. Newmark’s (1988:139)

proposed steps to translation teaching and learning are as follows.

a. Relate the Top down and the Bottom up approaches to text-types, readerships and other
contextual factors.

b. Bear in mind that stretches of texts of whatever length have meaning, and that the
translator is concerned only with meaning transfer.

c. In the critical third stage of revising, reading the translation as an independent,

autonomous, spontaneous text, as well as reading it sentence by sentence, side by side,
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with the original, and thereby not forgoing, as the interpreter has to, the advantage of all
the information that rereading of the original can continue to offer.

d. Exploit the contrasted insights of text linguistics as well as of literal translation.

Furthermore, translation students must be taught pragmatics in both languages, English
and Arabic, as they are taught other modules such as grammar, written expression and so on in
English and Arabic (and even in French). That is, integrating teaching pragmatics as a separate
unit (module) to translation students in MUCI is required since this may help raise students’
awareness about the importance of pragmatic knowledge in translation. Introducing different
theories which deal with the relation between translation and pragmatics into the course syllabus
would be of much help to translation students. Besides teaching students pragmatics
theoretically, various sessions in practicing pragmatics when translating is a necessity. Such
practice can help students minimize pragmatic difficulties and errors they make when translating
English/Arabic/English texts. Phrased differently, in teaching pragmatics teachers should try to
make a link between the theoretical lectures they offer to students and the practical exercises
which are of pragmatic and cultural nature. Efforts of both teachers and students, therefore,
should be combined to enhance students’ pragmatic knowledge. In effect, if from the first year
on to the fourth year, teachers make their students aware of the importance of context and the
extra-linguistic factors in translation, this could be done according to a pre-set timetable of class-
work wherewith the teacher keeps his learners always in constant touch with pragmatics in
translation. Having the translation students to do all this requires from the teacher to have a good
level in pragmatics in order to transmit his pragmatic knowledge to his students in the classroom.
For instance, Amer (2004) suggests a classroom methodology which may enhance translation
students’ level in pragmatics and culture. He describes a proposed methodology consisting of a
step-by-step procedure. This proved quite successful in his classes in terms of students'

motivation, productivity and the quality of their work.
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Amer (2004) argues that the role of the teacher is to select the translation text that meets
the teacher and students’ objectives, the degree of text difficulty (semantic, stylistic, syntactic,
pragmatic or cultural difficulty). Students’ role is to read the text twice; the first is to find out
the comprehensive and general connotative meaning. The second reading is for translating and
finding out problems (Amer, 2004). He adds that students must identify the difficult terms and
find out their meaning using suitable translation procedures. Next, the teacher has to ask students
to make groups and then s/he divides the text into as many segments as students in the group.
Depending on the degree of difficulty and the length of the text, these segments may be
paragraphs, columns, pages or even whole chapters (ibid). Each student then is assigned a fair

portion of the text (ibid).

After finishing the translation task, each student reads out her/his own version of the
translated text while the teacher and other students listen to the student who reads (Amer, 2004).
As a monitoring activity, everybody should feel free to stop the reading in case of
misunderstanding or ambiguity and comment or criticize if it is needed (ibid). The students
have to defend their work against criticism; as Newmark (1995b) states "translation is for
discussion”. Students should then be encouraged to take notes and discuss each other’s
translations (Cited in Amer, 2004).

Amer (2004) claims that as a metacognitive activity students, assisted by the teacher,
analyse the translation strategies and procedures used, and discuss the reasons taken into
account in the choice of each analysed criterion: "The ability to discuss translations in an
objective way is central to a translator's competence” (Kussmaul, 1995).

The last step according to Amer (2004) is represented in handing in the final version of
the students’ revised and post-edited translations. The teacher makes a final revision (second
post-edit), gives formative evaluation and makes comments by analysing failures and

weaknesses in the process (ibid). As seen from the methodology above,
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I assume that the teacher’s role is as a facilitator of the translation task,
since the lion's share of the translation process is accomplished by the
students, either collectively or individually. To do the process of
translation efficiently, students can consult all possible information
sources, including the traditional written forms, the "live™ sources or
informants (Amer, 2004: 06).

Additionally, a number of useful activities can be suggested. According to Kasper (1997),
these activities can be divided into two main types: activities aimed at raising students' pragmatic
awareness and activities which may offer opportunities for communicative practice. Awareness
raising activities are activities designed to develop recognition of how language forms are used
appropriately in context (Eslami-Rasekh, 2005). Through awareness-raising activities,
translation students may acquire different information about pragmatic aspects of langue. For
example, they can learn what is considered offense in their culture compared to the target culture,
what are different degrees of offense for different situations in the two languages (Ibid). One
technique among others which may help translation students and teachers learn more about the
culture of both SL and TT is that translation teachers and students should be exposed more to
the English culture in order to enrich their socio-cultural information and pragmatic awareness.
This can be done by giving translation teachers and students the opportunity to travel abroad
since living in the target culture is the best way to understand its aesthetic, politics, traditions,
etc. The aim here is to expose translation students to the pragmatic aspects of language and
provide them with the analytical tools they need to arrive at their own generalizations concerning
contextually appropriate language use. Eslami-Rasekh (2005) adds that these activities may help
students to be aware of differences between the native and target language speech acts, besides
several techniques which can be used in order to raise the pragmatic awareness of the students.

The two major techniques commonly used are teacher presentation and discussion of research
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findings on different aspects of pragmatics, and a student-discovery procedure in which students

obtain information through observations, questionnaires, and interviews (Kasper, 1997).

a. Teacher Presentation and Discussion

Teachers can use this technique to relay information drawn from research on pragmatic
issues to students (Eslami-Rasekh, 2005). This can be done from data to rules or from rules to
data. In order to do this, teachers need to provide detailed information on the participants, their

status, the situations, and the speech events which occur in the text (Ibid).

b. Student Discovery

This technique aims at helping learners have a good sense of what to look for in
conducting a pragmatic analysis, and to make them adept at formulating and testing hypotheses

about language use (Eslami-Rasekh, 2005).

In short, one can categorically suggest that recognizing the pragmatic meaning of an
utterance and being aware of the importance of pragmatic knowledge in translation heavily helps
students translate appropriately and hence enables them to achieve successful and faithful

translation.
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Conclusion

It can be concluded that the recommendations, strategies, and activities that were
proposed in this chapter for the teaching and learning of translation cannot solve all the areas
in which translation students have weaknesses. However, these recommendations can greatly
help translators whether as teachers or as learners overcome and minimize difficulties that they
usually face when translating English/Arabic/English texts, especially at the cultural and
pragmatic levels. Interestingly, chapter eight gives an overview about some translation teaching
and learning strategies which can be considered as an outline for further researches in the fields
of translation and pragmatics. As it can be seen in this chapter, different theorists or translators
providetheir own strategies according to their perspectives. Yet, strategies that are proposed by
Baker (1992) in her translation taxonomy can be considered the clearest and the most detailed

and helpful ones since they include the most applicable strategies.
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General Conclusion

The primary concern of this thesis has been to investigate the pragmatic and cultural
problems fourth year translation students in MUClmay encounter when translating
English/Arabic/English utterances. In addition, this thesis has tried to highlight the main reasons
behind pragmatic problems that the trainee translators may face during the translation process.
Usually, when translation students fail to decode and provide the real meaning of an utterance
in the target language, this may seriously affect the degree of translation quality. The first three
chapters, therefore, were devoted to a review of the literature about translation and pragmatics.
As such translation equivalence has been substantiated within Chapter One. The term
equivalence has been discussed at length since it is considered to be at the heart of any translation
theory. Pragmatic theories in relation to translation were dealt with in chapter two. This latter
dealt with different aspects of pragmatics such as speech acts, implicatures, presuppositions, and
deixis and how such aspects can be used within the translation task. Chapter two has focused on
the importance of taking into account the needs of the audience when translating, i.e., the
translator should consider both the linguistic system and the social rules which can be
conventional or not. Moreover, with regard to the importance of teaching pragmatics to
translation students, chapter three has come to discuss different views and methods adopted in

integrating teaching pragmatics to translation students.

On the basis of the above discussion, the researcher developed two research instruments:
a questionnaire survey and two translation tests. Hence, the practical part of the thesis is
conducted mainly within the framework of pragmatics in relation to students’ translations. The
first instrument has been used mainly to explore the situation of teaching pragmatics to
translation students in CU1 with particular emphasis on the teachers’ views and evaluations of
their students’ pragmatic awareness and competence. Put differently, the collection and the
preliminary analysis of data of the questionnaire has allowed the researcher to discuss the actual
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bad level of translation students in pragmatics. The second instrument has been used to explore
pragmatic difficulties that may face translation students and the main reasons behind such errors
and difficulties. To serve better the aims this thesis sets itself to achieve, the researcher has

adopted quantitative and qualitative approaches to data collection.

The results of the questionnaire have showed that students’ inadequate level in
pragmatics can be accounted for by the students' unawareness of the importance of pragmatic
knowledge in translation and the fact that pragmatics is not taught to students at the Department
of Translation. Additionally, what has been discussed in chapters One and Two of this thesis has
been put into practice in chapters six and seven. Particular emphasis has been put on the research
carried out on a sample of one hundred translation students drawn randomly from the population
of interest. The discussion presented in chapters six and seven showed that most of the students’
translations contain pragmatic failure and loss (of the original pragmatic meaning). Findings
have revealed that most of the time students either translate problematic utterances literally or
they use the avoidance strategy. On the one hand, following the former strategy students tried to
preserve the semantic image of the source text at the expense of its functional image. On the
other hand, due to the referential gap found between Arabic and English, students opted for the
avoidance strategy in translating utterances of a pragmatic and cultural nature such as idioms,
religious and cultural expressions, customs and foods, etc. Yet, some students opted for loan
translations in translating such expressions. It is not an easy task to translate such cultural and
pragmatic specific utterances since English and Arabic belong to different cultures; therefore, it

is important for the translator to be both bilingual as well as bicultural.

Furthermore, findings have showed that most fourth year translation students were unable
to understand the pragmatic and extra-linguistic factors of the text which led them to
mistranslate. Yet, few students were able to find near acceptable pragmatic equivalents to the

source language utterances. Marked varieties of language are fraught with problems for
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translators. Preserving connotation, maintaining cultural coherence and achieving faithful
translation are all highly problematic. Accordingly, it can be said that translators in general and

learners in particular cannot do without pragmatics in translation.

A further important issue that has been raised by the results of this research, including the
teachers’ questionnaire and the Arabic and English Translation tests, relates to the different
reasons which led translation students to make such type of errors in translating cultural and
pragmatic specific utterances. The main reason behind such pragmatic and cultural failure is
that translation students are not familiar with the English language culture or even their own
culture. Thus, teachers must pay more attention to make students acquainted with these two
cultures by selecting texts which enrich the students’ knowledge with the pragmatic and cultural
usage and to teach students pragmatics as a good source of real life situations to have better
results in translating cultural and pragmatic specific expressions naturally in the TL. Hence, in
the light of these results, the hypothesis of the present thesis is confirmed. All in all, students'
unawareness about pragmatics, their weaknesses at the pragmatic and cultural levels, and the
fact that pragmatics is not being taught at the Department of Translation in MUC1 are doing
sharply harm for they keep translation students far from creating faithful and acceptable

translations which preserve the pragmatic and cultural aspects of any text in hand.
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APPENDICES

Appendix # 1: Teachers’ Questionnaire
Thank you for accepting to answer the present questionnaire. We would very much
appreciate your candid response to questions therein included which may help to carry a
doctoral research work. Thank you in advance for taking the time to share your experience and

ideas.

For each item please tick the right box or write in the space provided

1. Name of your UnivVersity: .....o.oueiueiniititiiii e

2. Degree (s) held:
a. BA (License) =
b. MA (Master /Magistére) B

c. PhD (Doctorate) =
3. Employment status:

a. Full time. m b. part time. 0

4. Work experience (NUmMber Of YEarS): .. ..ouuinuiieiiitit e eaenee

5. SUbJeCts taUGhL: ..t

6. What is translation?
a. To change the meaning of a word from one language to another language.X

b. To transfer meaning from one language into another. =
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c. To replace the structure and meaning of a sentence in one language by another

structure and meaning in another language. O

d. Other.

7. What is your understanding of pragmatics?
a. The study of the relationship between words and their meaning. O
b. The study of how words are being arranged to be grammatically correct.B

. The study of meaning in context. =

d. Other.



9. What are the most common types of equivalence in translation?

10. Pragmatic equivalence in translation is:
f. To translate the meaning of the source text regardless of its form. O
g. To focus more on maintaining the same form and style when translating the source
text into the target language. =
h. To translate the source text meaning producing the same effect on the target text
audience as if it is the effect upon the source text audience. 5

i. To translate both the form and the content of the source text. &

j. Others.

11. Are fourth year students aware of the importance of pragmatic knowledge in translation?

b. Yes. o b. No. o

12. How would you rate the learners’ pragmatic knowledge?

d. Goaod. o

217



e. Inadequate. O

f. Average. =
13. If they use dictionaries, which one do they most often use: a monolingual dictionary or

a bilingual one?

14. What is /are the most common strategy(ies)or method(s) fourth year translation students

follow in translating English/Arabic texts?
g. Literal translation (word for word translation). Y
h. Formal translation. =

i. Dynamic translation. O
j.  Pragmatic adaptationc
k. Paraphrasingo

I. Others.

15. Why do you think students usually follow this strategy in translation? In other words,

what are the reasons behind this choice?
a. They consider it the easiest one. =
b. They have a lack of vocabulary in the target language. B

c. They have no theoretical background in translation theory. U

d. Others.
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16. What type(s) of the following errors are fourth year translation students likely to make

when translating English /Arabic texts? (You can tick more than one box.)
h. Pragmatic errors O

I. Grammatical errors =

j. Punctuation and capitalization errors U

k. Spelling errors (misspellings) =

I.  coherence errorsH

m. cohesion errors O

n. Others.

17. What is/are the most frequent error(s) from the above list are fourth year translation

students likely to make in translation?
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18. What is the most common strategy to whichfourth year translation studentsresort when

19.

20.

they come across culturally loaded expressions in translation (such as idioms)?

f. Translate them literally. O

g. Translate them using formal equivalence =
h. Apply a dynamic /pragmatic equivalence in translation. O
i. Look for any equivalent idiom in the target language. O

j. Others.

Are you satisfied with the strategies fourth year translation students follow in

translation?

a. Yes. = b. No. =
If you want to evaluate your fourth year students’ translation skills in dealing with
pragmatic equivalence in translation, what are the strategies you may follow in testing

them?
a. Ask students theoretical questions about pragmatic equivalence. =
b. Give students a text to translate then check up their pragmatic errors. U

c. Ask students about difficulties they may face in translation at the pragmatic level.H
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d. Others.

21. How would you describe your students’ translation end product from a pragmatic

perspective?

a. A good translation O

b. An acceptable translation O

c. An inadequate translation O
d. Others.

22. Are you satisfied with the translation end product of fourth year students at the

Department of Translation?
a. Yes. O b. No. O
23. If the answer is “n0”, say why.



24. Would it be better to teach pragmatics as a separate module in the translation

department?

a. Yes. = b. No. =
25. What are the possible teaching techniques to which you may resort and which may help

the learners overcome translation pragmatic problems?

27. Please, feel free to add any other comments.

222



Thank you!

223



Appendix # 2: The English Text

Great Expectations

My father's family name being Pirrip, and my Christian name Philip, my infant tongue
could make of both names nothing longer or more explicit than Pip. So, I called myself Pip, and

came to be called Pip.

| give Pirrip as my father's family name, on the authority of his tombstone and my sister
— Mrs. Joe Gargery, who married the blacksmith. As | never saw my father or my mother, and
never saw any likeness of either of them (for their days were long before the days of
photographs), my first fancies regarding what they were like, were unreasonably derived from
their tombstones. The shape of the letters on my father's, gave me an odd idea that he was a
square, stout, dark man, with curly black hair. From the character and turn of the inscription,
"Also Georgiana Wife of the Above," | drew a childish conclusion that my mother was freckled
and sickly. To five little stone lozenges, each about a foot and a half long, which were arranged
in a neat row beside their grave, and were sacred to the memory of five little brothers of mine
—who gave up trying to get a living, exceedingly early in that universal struggle — I am indebted
for a belief I religiously entertained that they had all been born on their backs with their hands

in their trousers—pockets, and had never taken them out in this state of existence.

Ours was the marsh country, down by the river, within, as the river wound, twenty miles
of the sea. My first most vivid and broad impression of the identity of things seems to me to
have been gained on a memorable raw afternoon towards evening. At such a time | found out
for certain, that this bleak place overgrown with nettles was the churchyard; and that Philip

Pirrip, late of this parish, and also Georgiana wife of the above, were dead and buried; and that
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Alexander, Bartholomew, Abraham, Tobias, and Roger, infant children of the aforesaid, were
also dead and buried; and that the dark flat wilderness beyond the churchyard, intersected with
dykes and mounds and gates, with scattered cattle feeding on it, was the marshes; and that the
low leaden line beyond, was the river; and that the distant savage lair from which the wind was
rushing, was the sea; and that the small bundle of shivers growing afraid of it all and beginning

to cry, was Pip.

"Hold your noise!" cried a terrible voice, as a man started up from among the graves at the side

of the church porch. "Keep still, you little devil, or I'll cut your throat!"

A fearful man, all in coarse grey, with a great iron on his leg. A man with no hat, and
with broken shoes, and with an old rag tied round his head. A man who had been soaked in
water, and smothered in mud, and lamed by stones, and cut by flints, and stung by nettles, and
torn by briars; who limped, and shivered, and glared and growled; and whose teeth chattered in

his head as he seized me by the chin.

"O! Don't cut my throat, sir,” | pleaded in terror. "Pray don't do it, sir."

"Tell us your name!" said the man. "Quick!"

"Pip, sir.”

"Once more," said the man, staring at me. "Give it mouth!"

"Pip.Pip, sir."

"Show us where you live,” said the man. "Point out the place!"

I pointed to where our village lay, on the flat in—shore among the alder—trees and

pollards, a mile or more from the church.

225



The man, after looking at me for a moment, turned me upside down, and emptied my
pockets. There was nothing in them but a piece of bread. When the church came to itself — for
he was so sudden and strong that he made it go head over heels before me, and | saw the steeple
under my feet — when the church came to itself, I say, I was seated on a high tombstone,

trembling, while he ate the bread ravenously.

"You young dog," said the man, licking his lips, "what fat cheeks you ha' got."”

| believe they were fat, though | was at that time undersized for my years, and not strong.

"Darn me if | couldn't eat em," said the man, with a threatening shake of his head, "and if I han't

half a mind to't!"

| earnestly expressed my hope that he wouldn't, and held tighter to the tombstone on

which he had put me; partly, to keep myself upon it; partly, to keep myself from crying.

"Now look here!" said the man. "Where's your mother?"

"There, sir!" said I.

He started, made a short run, and stopped and looked over his shoulder.

"There, sir!" | timidly explained. "Also Georgiana. That's my mother."

"Oh!" said he, coming back. "And is that your father alongeryour mother?"

"Yes, sir,” said I; "him too; late of this parish."”

"Ha!" he muttered then, considering. "Who d'ye live with — supposin' you're kindly let to live,

which I han't made up my mind about?"

"My sister, sir — Mrs. Joe Gargery — wife of Joe Gargery, the blacksmith, sir."
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"Blacksmith, en?" said he. And looked down at his leg.

After darkly looking at his leg and me several times, he came closer to my tombstone,
took me by both arms, and tilted me back as far as he could hold me; so that his eyes looked

most powerfully down into mine, and mine looked most helplessly up into his.

"Now lookee here," he said, "the question being whether you're to be let to live. You know what

afile is?"

"Yes, sir."

"And you know what wittles is?"

"Yes, sir."

After each question he tilted me over a little more, so as to give me a greater sense of

helplessness and danger.

"You get me a file." He tilted me again. "And you get me wittles." He tilted me again. "You
bring 'em both to me.” He tilted me again. "Or I'll have your heart and liver out.” He tilted me

again.

| was dreadfully frightened, and so giddy that I clung to him with both hands, and said,
"If you would kindly please to let me keep upright, sir, perhaps I shouldn't be sick, and perhaps

| could attend more."

He gave me a most tremendous dip and roll, so that the church jumped over its own weather-
cock. Then, he held me by the arms, in an upright position on the top of the stone, and went on

in these fearful terms:
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"You bring me, to-morrow morning early, that file and them wittles. You bring the lot to me,
at that old Battery over yonder. You do it, and you never dare to say a word or dare to make a
sign concerning your having seen such a person as me, or any person sumever, and you shall
be let to live. You fail, or you go from my words in any partickler, no matter how small it is,
and your heart and your liver shall be tore out, roasted and ate. Now, | ain't alone, as you may
think 1 am. There's a young man hid with me, in comparison with which young man | am an
Angel. That young man hears the words | speak. That young man has a secret way pecooliar to
himself, of getting at a boy, and at his heart, and at his liver. It is in wain for a boy to attempt
to hide himself from that young man. A boy may lock his door, may be warm in bed, may tuck
himself up, may draw the clothes over his head, may think himself comfortable and safe, but
that young man will softly creep and creep his way to him and tear him open. | am a-keeping
that young man from harming of you at the present moment, with great difficulty. I find it wery

hard to hold that young man off of your inside. Now, what do you say?"

| said that | would get him the file, and | would get him what broken bits of food I could,

and | would come to him at the Battery, early in the morning.

"Say Lord strike you dead if you don't!" said the man.

| said so, and he took me down.

"Now," he pursued, "you remember what you've undertook, and you remember that young man,

and you get home!"

"Goo-good night, sir," | faltered.

"Much of that!" said he, glancing about him over the cold wet flat. "I wish | was a frog. Or a

eell"

228



229



Appendix # 3: The Experienced Translator’s Version
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Appendix # 4: The Arabic Text
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Appendix # 5: The Translated Version

The Day the Leader was Killed

MuhtashimiZayed

Little sleep.Then a moment of expectation full of warmth beneath the heavy cover. The
window lets in a faint streak of light which powerfully penetrates the forbidding darkness of
the room. O Lord, | sleep at Thy command and awaken at Thy command! Thou art Lord of
things. There goes the call to the dawn prayer marking the birth of a new day for me. There it
is calling Thy name from the depth of silence. O Lord, help me tear myself away from my warm
bed and face the bitter cold of this long winter! My dear one is bundled up deep in sleep in the
other bed. Let me grope my way in the dark so as not to wake him up. How cold the ablution
water is! But I derive warmth from Thy mercy. Prayer is communion and annihilation. God
loves those who love to commune with Him. Blessed not is the day in which | draw not closer
to the Lord. At long last, | tear myself away from my reveries to awaken those asleep. | am the
alarm clock of this exhausted household. It is good to be of some use at this advanced age of
mine. Old, indeed, but healthy, praised be the Lord! Now it is all right to switch on the light
and knock on the door, calling, “Fawwaz,” till I am able to hear his voice crying out, “Good

morning, Father.”

| then return to my room and switch on the light there too. Here lies my grandson, fast
asleep, nothing showing except the center of his face, tucked in between bedcover and bonnet.

Doing nothing.l must drag him out of the realm of peace and into hell.

My heart goes out to him and his generation as | whisper, “Elwan, wake up.” He opens his light
brown eyes and yawns as he mutters with a smile, “Good morning, Grandpa.”
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This is followed by a rush of feet and a loosening of tongues as life begins to throb between the
bathroom and the dining room. I sit and listen to the morning recitation of the Quran on the
radio until Hanaa, my daughter-in-law, cries out, “Uncle, breakfast is ready!” Food is the single
most important thing that remains for me out of the pleasures of life. Manifold indeed are God’s
blessings in this life of ours. O Lord, protect me from sickness and disability. No one any longer
to take care of anyone anymore. And no money left over in case of sickness. Woe unto him
who falls! Now it is beans or falafel for breakfast. Both of these are more important than the
Suez Canal. Gone are the days of eggs, cheese, pastrami, and jam. Those were the days of the
ancienrégime or B.l.—that is, Before Infitah, Sadat’s open-door economic policy. Prices have
long since rocketed; everything has gone berserk. On a diet rich in bread, Fawwaz continues to
gain weight. Hanaa too, but she is also aging prematurely. At fifty, today, one appears to be

Sixty.

“On certain days now, we’ll have to be working mornings and evenings at the Ministry, so I'll

have to give up my job at the firm,” said Fawwaz in his loud voice.

| grew perturbed. Both he and his wife work in a private-sector firm. Their income, my pension,
and Elwan’s salary combined are hardly sufficient to meet the bare necessities of life, so how

would it be if he were to leave the firm?

“It may be for just a short while,” I said in a hopeful tone.

“I’ll do some of your work for you and bring the rest home. And I’ll explain your circumstances

to the Chief of Division,” said Hanaa.

“That means I’d have to work from crack of dawn to midnight,” Fawwaz retorted angrily.

| have always been hoping that we could try not to discuss our problems at mealtimes. But how?
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“The father of my professor, AlyaaSamih, drives a cab in his spare time and, of course, earns

much more this way,” said Elwan.

“Does he own the cab?” his father asked him.

“I think so.”

“And how would I buy one? Is your professor’s father rich or does he take bribes?”’

“All T know is that he’s a respectable man.”

“When all’s said and done, he has chosen a respectable path,” I said.

“Maybe one day I'll choose a similar path,” Elwan said, laughing.

“What would you do?”” asked Hanaa in all earnestness.

“I’d round up a gang to rob banks!”

“Best thing you can do,” snapped back Fawwaz.

| wiped the dishes properly and Hanaa took them back to the kitchen. The moment they had
said goodbye and left, | found myself, as usual, all alone in the small flat. O Lord, provide for
them and protect them from the vicissitudes of time! O Lord, grant me the grace of Thy
protection! Were | to leave this house as it is, it would remain a total mess until the evening. |
do what I can with my bedroom and the living room, where | while away my solitude listening
to the Quran, to songs, and to the news on the radio and television. Had there been a fourth

room, Elwan could have settled down in it. Praised be the Lord, I do not question His authority.

One day, Abu al-Abbas al-Mursi, the pious sage, came across a group of people
crowding around a bakery in Cairo in a year when prices had risen tremendously. His heart

went out to them. It occurred to him that if he had had some small change, he could have helped
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these people, whereupon he felt some weight in his pocket. When he put his hand in it, he found
a few coins, which he promptly gave to the baker in exchange for some bread, which he went
on to dole out to the people. After he had left, the baker discovered that the coins were false.
So he cried out for help until he caught the man, who then realized that the feelings of pity he
had felt for the people had been a sort of objection on his part to God’s ways to men. Repentant,
he begged the Lord’s forgiveness and, no sooner had he done that, than the baker realized that
the coins had in fact been genuine! That is indeed a perfectly holy man. Holiness is bestowed
only upon those who shun the world. | am close to eighty but am unable to shun the world. It is
God’s world and His short-lasting gift to us, so how am | to shun it? I love it, but with the love

of one who is a free, devout worshiper. Why, then, doest Thou begrudge me holiness?

| am interested in the Quran and the Hadith, just as | am interested in the Infitah and in
my beans mixed with oil, cumin, and lemon. When will I be graced with God’s boundless mercy
so that I may one day be able to point to the light from afar and it would just be switched on
without my ever having to touch the light switch? I have only one good friend left and, even
then, old age has come between us. Solitude of the soul, of place, and of time. It is a year now
since | was last able to read. | get very little sleep, but | am not afraid of death. | shall welcome

it when it comes, but not before it is due.

When King Fuad inaugurated our school, | was called upon to give a speech on behalf
of the teachers. A day of glory. My heart warmed as the pupils cheered: “Long live the King,
long live SaadZaghloul!” The cheering has changed and so have the songs. Prices have exploded.
Behind the closed panes, | can see the River Nile and the trees. Our house is the oldest and
smallest one on Nile Street: a dwarf amid modern buildings. The River Nile itself has changed
and, like me, it is struggling against loneliness and old age. We share the same predicament: it,
too, has lost its glory and grandeur and is now no longer even able to get into a tantrum. And

then, so much poverty and so many loved ones departed; so many cars, so many fortunes! A
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cloudy day with premonitions of rain. On such days, it was fun to go on a trip to the Qanater
Gardens. Old friends would get together for a meal of fried chicken, potatoes, and drinks. And
the record player playing old favorites. They are all skeletons now and their carefree, mirthful
laughter has gone with the wind! They all stood behind me in a row on my wedding night, the
night I unveiled Fatma for the first time. Five years have gone by since I last visited your grave.
What mad speed and what crowds, the likes of which the trees have never witnessed since they
were planted in the days of Khedive Ismail! Madmen rush unawares to meet their fate in
accidents. The Prophet, God bless him and grant him salvation, said: “Ye slave of God, be in
this world as a stranger or passer-by and reckon yourself among the dead.” The Messenger of

God has truly spoken.
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Résumé

L’objectif essentiel de cette recherche est de montrer les causes majeures des erreurs d’ordre
pragmatique et culturel commises par les étudiants du département de traduction, Université
Mentouri, Constantine 1, en traduisant de et vers ’arabe. En effet, un bon nombre de ces
étudiants ne traduisent pas de facon appropriée des textes avec une charge pragmatique et
culturelle sans équivalent évident au niveau du texte cible. L’hypothése émise est qu’un tel
échec est d au manque de connaissance quant aux dimensions pragmatiques et culturelles des
textes a traduire. Afin de Vérifier cette hypothese, deux outils de recherche sont utilisés, un
questionnaire administré a un échantillon d’enseignants de traduction et deux tests en traduction
administrés a un échantillon d’étudiants en traduction. Les résultats obtenus montrent que la
majorité des étudiants ne sont pas conscients de I’importance des dimensions culturelle et
pragmatique, ce qui se répercute négativement sur les traductions qu’ils produisent. Par
conséquent, intégrer ces deux dimensions dans le programme de I’enseignement de la
traduction pourrait améliorer les capacités des étudiants et hausser leur compétence en

traduction.

Les mots clés : Traduction, Arabe, Anglais, pragmatique, contexte.
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